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Chapter 1: School Profile 

General Background and History 

Community 

A. Brief Description of the Community Served by the School  

The City of Folsom was founded in the mid-19th century as a mining town, housed ‘49ers during the Gold 

Rush and acted as the western terminus of the Pony Express.  By 1895, the Folsom Powerhouse began 

using energy from the American River to generate the first long-distance electric current transmission, 

allowing the streets of Sacramento to be lit. 

Today, the Folsom area encompasses 22 square miles approximately 30 miles east of downtown 

Sacramento. It is nestled between Highway 50 to the south and Interstate 80 to the north and is 

relatively close in proximity to Interstate 5 and the Sacramento International Airport.  In addition to its 

prime location in the greater Sacramento region, Folsom is also close to several recreational facilities 

and areas, including Folsom Lake to the north, Lake Natoma to the west and the Prairie City Recreational 

area to the south.  Coupled with an intricate network of bicycle paths attached to the twenty-three mile 

American River Parkway, Folsom offers its community fishing, boating, cycling, running, swimming and 

off-road vehicle entertainment.  The recently expanded shopping center – The Palladio – has also 

increased the desirability of living and working in Folsom. As of 2012, the population of Folsom has 

surpassed 73,000 people with an average income of $98,359 and a median age of 37.2 years. These 

numbers reflect an over 41% increase in population over the last decade. The growth and development 

of the community in the last few years has helped to spur a population growth at Folsom High School as 

the community offers what some may consider the best of both worlds: an expanding 

business/shopping sector and the slower pace and feel of a small and tight-knit community.  

The Folsom Cordova Unified School District (FCUSD) was unified in 1949 and employs approximately 990 

teachers, counselors, nurses and school psychologists while servicing over 19,200 students annually. 

Due to the growth and demand for the quality education found at FCUSD schools, the district plans on 

building an additional high school and middle school, as well as two new elementary schools in the next 

ten years.  FCUSD operates under the guiding principles of the following Mission and Vision Statement: 

FCUSD Mission 

Folsom Cordova Unified School District is committed to providing excellence in educational 

programs that carry high expectations for each student's achievement and success. 

FCUSD Vision  

Guided by the highest expectations, Folsom Cordova Unified School District provides our 

students with a broad range of rigorous educational opportunities.  Staff enables students to 
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reach their full potential and successfully meet the demands and opportunities of a highly 

technological 21st Century. 

 Students graduate with a core of knowledge and skills that become the building blocks for 

lifelong learning.  They graduate with a positive attitude and the leadership, character, and 

academic skills necessary to excel in a global arena. 

Families are an integral part of the educational process.  In recognition of this important role, 

family involvement is actively sought, encouraged, and welcomed. 

Business and community partnerships greatly enhance students' learning experiences and 

educational opportunities.  Partnerships offer students opportunities to apply their learning to 

real-world situations. 

Schools serve as community hubs, places where the community gathers to celebrate and 

improve learning and to enjoy art, music, sports, public speaking, drama, and other school-

related activities.  The use of school facilities by the community is encouraged. 

 School facilities are a reflection of the entire community.  We provide students with the 

educational tools to meet the technological demands of the future and the social skills to 

function in a culturally diverse society 

FCUSD is located at 1965 Birkmont Drive Rancho Cordova CA, 95742 (right on the edge of Folsom and 

Rancho Cordova), and was first established in 1922 at the Riley Street campus (now Sutter Middle 

School). FCUSD offers a choice of twenty-one elementary schools, five middle schools, three 

comprehensive high schools, two continuation/alternative schools, and one adult and other services 

center. The school district currently offers “school choice” at the secondary level which allows students 

to choose their high school based on needs and services offered. The district is becoming more diverse, 

though in general, its ethnic diversity is limited (particularly outside of the Rancho Cordova area), with 

White (not Hispanic) being the largest of the multiple groups.  

Folsom Cordova Unified School District has stable leadership.  The Superintendent has been in the 

district 17 years and has served as the Superintendent for 5 years.  The Assistant Superintendent of 

Secondary Instruction has been in the district for 31 years, serving 13 in her current position.  The 

Assistant Superintendent of Human Resources has been in the district for 30 years, and in the Human 

Resources department the past 4 years.  The Chief Financial Officer has been in the position for 5 years 

and has tenure with over 14 years in the district. 

As FCUSD instructional programs have grown, a number of leadership positions have been added in 

order to address specific needs of students.  These positions include Coordinator of Early Childhood 

Education, Director of Categorical Programs & Grants, Director of School Improvement, and Child 

Welfare Coordinator. 

.  
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B. Family and Community Trends: 

FHS is located along Highway 50 and serves the growing city of Folsom in Sacramento County. Single 

family homes, apartments, and business structures continue to be built at a rapid pace with a planned 

development south of Highway 50 providing the possibility of building Folsom’s third comprehensive 

high school.  

FHS, built in 1922, was the first high school within FCUSD and moved to the present campus in the fall of 

1998. The campus sits on sixty-five landscaped acres abutting a reservoir and includes several athletic 

facilities and fields as well as a professional theatre. Even though the facility is 16 years old, it maintains 

an overall good state of repair and many who see the campus for the first time mistake it for a 

community college. All buildings are climate controlled and equipped with a computer, telephone, and 

closed circuit TV. The school also includes a Learning Resource Center (library), TV studio, theater 

complex, stadium complex, seven computer labs, a gymnasium, weight room, dance room, science labs, 

food service room, and many academic classrooms.  

FHS’s student population is relatively homogeneous and reflects the ethnic and socio-economic make-

up of the Folsom community at large; white students accounted for 64% of the school’s enrollment 

during the 2013-2014 school year.  Asian students represent FHS’s second largest subgroup with 

Hispanic students representing the fastest growing subgroup. 

C. State/Federal Program Mandates: 

FHS participates in several state and federal programs. One such program is the Free and Reduced Lunch 

Program, which is vital to the nutritional support of FHS’s low socio-economic students. FHS currently 

has 137 of 277 eligible students receiving this service. 

FHS also partners with Cordova High School to provide a four-year program for English Language 

Learners to receive English language development (ELD). New students are tested when they arrive at 

school and can also be identified for testing through the home language survey and teacher 

recommendation. Once tested, students are placed, with parent consent, in the appropriate ELD class 

offered at Cordova High School.  Students are encouraged to return to FHS once they have developed an 

adequate grasp of the English language and can fully participate in the English classroom. The majority 

of FHS English Learner students are mainstreamed with teachers who are CLAD/CTEL certified. FHS does 

not currently offer a designated English Language Development class; however, developing EL students 

are monitored by a part time EL specialist, and are enrolled in her advisory class that meets each 

Wednesday and Thursday during PAWS.  

D. Parent/Community Organizations: 

FHS values and encourages parent involvement to the highest degree possible. While all parents and 

community members are invited to “town hall” meetings, Back-to-School Night, Open House, and 

Homecoming, there are several specific parent/community organizations that benefit FHS and enhance 

FHS’s mission. The Parent/Teacher/Student Association (PTSA) has been active since the school’s 

inception and meets monthly in order to raise money and volunteer hours to support various programs 
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on campus. This organization also serves as a source of information to parents and community members 

regarding what is happening at FHS. The group often consists of parents who help with many other 

aspects of the school, including Sober Grad Night, the annual PTSA fundraising silent auction, and 

various athletic and academic activities. On a district level, the district PTSA has a meeting every month 

where parents from all schools in the district come together to disseminate information and utilize 

common planning time for events.  

The Folsom Athletics Boosters organization is specifically geared to supplement the sports programs at 

FHS. This group of parents and community members fundraise and volunteer hours in order to provide 

coverage for snack bars and provide monetary assistance to sports programs. Such assistance includes, 

but is not limited to, replacement costs for equipment, tournaments, and uniforms.  

The Band Boosters is another parent/community organization that greatly impacts a large population of 

students at FHS. The Band Boosters was specifically created in order to assist with funding the award-

winning band program and focuses their fund raising dollars on competitions, uniforms, and any other 

needs identified by the music department.  

E. Community Foundation Programs:  

FHS maintains a strong relationship with the city of Folsom and specifically the Folsom Police 

Department. As a result, Folsom PD and FCUSD partner to provide all the Folsom City schools with two 

full time School Resource Officers (SRO). These two officers split their time between one high school, 

one middle school, and a few elementary schools. However, officers maintain an office on the high 

school campus and remain in contact when off-site. Additionally, Folsom PD has, through a community 

grant, provided police support at football games for both Folsom high schools for the 2014 season.  Both 

the Folsom Police Departments as well as the Folsom Fire Department also volunteer their services by 

participating in our biannual Every Fifteen Minutes program which offers students a first-hand look at 

the dangers of driving under the influence of alcohol through a simulated crash scene.  

Currently, SRO Doris offers a youth boxing program that targets disconnected or at-risk FHS youth. The 

program utilizes FHS facilities but is supported by the California Police Athletic League and Folsom PD.  

F. School/Business Relationships  

The relationship FHS has with the business community is essential to the success of the school. Many 

businesses have contributed monetarily to the site by purchasing banners to be displayed at sporting 

events, purchasing advertisements in the student yearbook, and by sponsoring students, teams, and 

events or donating equipment and time. The business community has been an invaluable asset in the 

past in supporting the Work Experience Program at FHS.  Though we haven’t done with for a year, the 

business community is still invaluable as an asset in our ROP culinary arts program. Intel sponsors the PC 

Pals program, where students develop an email correspondence with Intel employees in order to get 

support in academic classes. Both Intel and SMUD (the Sacramento Municipality and Utilities District) 

continue to donate personnel as well as expertise and equipment for the annual “Folsombration” 

hosted at the school in the spring. This event allows students from a variety of classes to demonstrate – 
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and be judged on – their innovative science and solar projects. Additionally, Intel employees donate 

time every Wednesday morning to tutor FHS students in our learning center.  

FHS continues to benefit from a partnership with the city in running and maintaining athletic facilities. 

This partnership has allowed FHS to maintain several sports by utilizing city facilities such as baseball 

fields, soccer fields and the Folsom Aquatic Center.  Students in the drama program have benefitted 

from a partnership with the Harris Center for the Arts (Folsom Lake Community College), being able to 

attend and perform on stage at the innovative facilities. Additionally, many of FHS’s students are 

actively working in the community, and their employers are working with the Work Experience 

Coordinator to improve job performance and create a learning work environment as an extension of the 

school site.  

Folsom High’s Global Perspective Studies (GPS) program maintains a strong relationship with the 

California State University Sacramento’s (CSUS) English Language Institute (ELI). Students from the ELI 

meet with GPS students twice a year to share a wide variety of cultural experiences and build personal 

connections with Folsom students. GPS also partners with the Folsom Rotary club to host eleventh grade 

students at the Rotary Ethics and Leadership Conference. The conference brings community leaders 

together to teach junior Folsom High School students about the importance of ethics and leadership. 

GPS coordinator Melinda Malaspino also brings in a diverse group of speakers from the community to 

increase global awareness. Past speakers have included the Mayor of Folsom, City Council members, 

leaders of global service organizations, alumni who have traveled and studied abroad, and speakers 

from a wide variety of careers.  

GPS III (junior) students partner with global service organizations for mandatory service learning 

opportunities. GPS IV (senior) students independently research global topics of their choosing and are 

mentored by Folsom community members. 

WASC Accreditation History for Folsom High School  

FHS participated in its most recent full WASC review during the 2008-2009 school year under Ms. 

Kathryn Allaman, principal; and WASC Coordinator Sean Rivera, teacher.  Upon conclusion of this “Focus 

on Learning” process, FHS was awarded a six-year accreditation with a three year revisit. In March 2012, 

FHS had its three-year visitation. 

School Mission and Vision 

Folsom High School Mission Statement:  

Folsom High School’s mission is to provide a high-quality learning environment in which all 

students develop the knowledge, skills, and personal attributes necessary to become 

responsible, productive, and contributing members of a democratic society. 
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Folsom High School’s Vision:  

Folsom High’s staff is a dynamic and adaptable team dedicated to: 

 Improving the quality of education as we work and learn together in a safe, supportive, 

challenging, and inspiring environment. 

 Creating in each person a sense of community and ownership. 

 Producing responsible citizens, collaborative workers, constructive thinkers, quality 

producers and performers, effective communicators, and self-directed learners. 

 Mastering the skills necessary in a technologically sophisticated and interdependent 

global community. 

 Developing self-discipline to encourage choices that lead to positive outcomes. 

 Realizing that learning is a rewarding and life-long process.   

Schoolwide Learner Outcomes:  PRIDE 

Productivity  

 Percent of students completing assignments. 

 Graduation rate. 

 Number or percentage of students scoring above 2.0 GPA 

 Percentage of students who fulfill UC/CSU requirements. 

Responsibility  

 Percentage of students who have 90% attendance rate for school quarter/semester 

and/or year. 

 Number of detentions/suspensions. 

 Number of students on behavior contracts. 

 Number of students on behavior support plans. 

 Number of students violating the dress code policy. 

Integrity 

 Number or percentage of students earning Outstanding on citizenship grades. 

 Number of students with documented instances of academic dishonesty. 

 Number of students with cell phone violations. 

 Number of students who serve assigned detentions. 

 Number of students with fines for returned novels and textbooks. 
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Diligence  

 Drop rate of students from individual classes/school. 

 Percentage of students enrolled in AP courses who take the AP Exam. 

 Number of students meeting IEP goals. 

 Number of students dismissed/exited from B.S.P.’s. 

 Number of students using outside resources to improve academically. 

Excellence  

 Number of students receiving scholarships. 

 Number of students with 4s or 5s on AP Exam. 

 Number of students at or above 3.0 GPA. 

 Number of students with 4.0 or better participating in sports, clubs, and music 

programs. 

The staff continues to reflect on the SLOs and to develop and identify effective measures.   

School Program Data 

Online Instruction: 

FHS partners with APEX Learning to provide students a free, blended learning model for the purpose of 

credit recovery. A certificated staff member, Laurie Theis, supports students with APEX’s digital 

curriculum, but students are also able to engage in the online curriculum at home. Ms. Theis has been 

given a prep period so that she is available to meet with APEX students twice a week during their PAWS 

periods, and before or after school.  

In addition to the APEX program, the FHS counseling department refers students to BYU’s online 

program for both enrichment and credit recovery. Students are responsible for the fees incurred 

through the BYU program. This program is especially effective for students with impacted schedules 

such as our band, Project Lead the Way, and GPS students. 

The FHS counseling department educates parents and students about the APEX and BYU online 

opportunities during registration and at parent information nights.  

Focused Programs: 

Global Perspective Studies (GPS) 

The Global Perspective Studies program was developed five years ago in response to geo-political and 

economic “flattening.” Folsom High recognized that well-prepared graduates needed a global 

perspective. The program was created with a goal of providing students with access to a globally 

conscious, and rigorous educational opportunity that is inclusive of all FHS students, including AP 

students, band students, athletes, special education students, and students enrolled in CTE pathways. 
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The program provides students the opportunity to graduate with either a GPS Certificate or a GPS 

Diploma if A-G course requirements are met. Students who complete designated AP courses and apply 

to an international university also have the opportunity to earn their APID (Advance Placement 

International Diploma). 

The GPS Mission is as follows: Students will locate their place in the world through a rigorous college 

preparatory curriculum. Global Perspective Studies is a magnet program that connects global 

perspectives with global experiences through the infusion of an international studies curriculum at 

Folsom High School. Student will engage in coursework that will inspire them to think not only critically, 

but globally. 

GPS 9th grade students participate in semi-monthly guest speaker sessions focusing on global awareness 

and global careers.  In addition, they participate in semi-annual, small-group activities with international 

university students from CSU Sacramento.  

GPS 10th graders participate in semi-monthly small group seminars (current focus is on global water 

issues) and conduct individualized research.   

GPS 11th graders attend monthly guest speakers focused on social justice and global service, complete a 

minimum of 8 hours of service learning outside the school day, and attend the Rotary Ethics and 

Leadership Conference. 

GPS 12th graders conduct individual research on a global topic of their choice.  They receive individual 

guidance from project advisors and off-campus mentors. 

GPS 10th and 11th graders complete program-specific social science courses, and all students complete at 

least one elective in art, social science, speech, or world languages.  All of these required and elective 

courses integrate technology via the use of iPads and/or computer work stations.   

Specific technical requirements include online research via websites using iPads, Chromebooks and 

computers; LCD projectors set up in classrooms; sound, video, and slide show technology in the theater; 

publication software and website design software for projects.   

Teachers and support staff involved in GPS include teachers who are credentialed in English, science, 

math, social studies, art, and world languages; have completed course study in journalism, psychology, 

sociology, and all of the above subjects; have wide experience travelling abroad for study and pleasure, 

including the Globe Education Academy in London; possess experience in many forms of teacher 

leadership; have earned Master’s degrees in their subject areas or in education; are National Board 

Certified teachers (4). 

Assessment is portfolio-based and delineated by grade level.  9th graders complete response forms for 

guest speakers and occasional other response assignments.  10th graders complete research- and 

reading-based assignments.  11th graders document their service learning hours.  Seniors culminate with 

a capstone project which entails designing, researching, writing about, applying and presenting their 

findings to a panel of adults and peers.     
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Students are informed of the program expectations at several stages: 

Potential incoming 8th graders can learn about the program at a ninth-grade orientation session in the 

spring.  Also, staff members and students in the program visit each 8th grade history class at our feeder 

middle school to tell students about the program. 

Current students, 9-12, are updated on expectations at a mandatory assembly at the beginning of each 

semester.   

Interaction between students and teachers varies by grade level.  Freshmen see their advisory teacher 

twice a week, but participate in GPS-related activities on the average twice a month.  Sophomores 

attend seminars five times during the semester.  Juniors attend monthly sessions and meet with their 

staff advisor on an as-needed basis in order to submit paperwork for their service learning.  Seniors also 

see their advisory teachers twice a week; they meet with their advisors frequently on an individual basis 

and monthly as a whole group in order to support their research projects to be completed by the end of 

the school year. 

CTE 
Our CTE department offers several pathways to ready students for college and career.  As part of the 

pathway program, students select a field of study and continue in that field throughout their time in 

high school.  All CTE programs include CTE credits within the program.  Counseling on an individual’s 

pathway, as well as additional pathways, is done within the department between students and teachers. 

Bike Tech 

One of our newest additions to the CTE department is our Bike Tech course.  This class allows students 
to get hands on experience in building, fixing and maintaining a variety of bicycles and parts.  Students 
are provided with bikes in the classroom to work on in a similar environment to a bicycle shop and are 
introduced to basic bicycle mechanics.  Teachers are required to have a CTE credential as well as a 
comprehensive understanding of bike repair.  Most of the curriculum is offered in house, but students 
are able to work with the park tool certification program as well.  
 
Students are assessed in the traditional method through written tests and assignments, but they are 
also required to critique each other and participate in peer review on a regular basis.  Additionally, 
students are expected to demonstrate skills learned through hands-on skill assessment.  Upon 
successfully completing the course and passing their evaluations, students will earn 10 CTE credits as 
well as a certification in bike mechanics that can be used to gain an entry level position in any bike shop 
or with any bike builder. 
 
Students are informed of the opportunity to pursue Bike Tech by the CTE teachers and the counseling 
department.  Individual teachers counsel students on their own pathway as well as the availability of 
additional pathways.  Once in the class, students spend the first two weeks stressing lab safety and 
expectations in order to orient the class to the expectations of the course. 
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FHS’s Bike Tech course partners with several area businesses in order to further the aims of the 
program.  Some of the local shops that donate time, materials, expertise etc. are Folsom Bike, Bicycles 
Plus, Bicycle Planet and Victory Velo.   
 

Engineering Pathway 

The Engineering Pathway is driven by the Project Lead the Way (PLTW) curriculum and includes the 

following sequence of courses: Introduction to Engineering; Principles of Engineering; Civil Engineering 

(added for 2015-2016); Biotechnical Engineering. Engineering students typically take physics and the 

program is hoping to add an additional class as early as 2015-2016.  

Assessments include projects, vocabulary quizzes, unit quizzes, cumulative final exams, peer evaluations, 

a wide variety of homework assignments, and engineering notebooks. 

As with other pathways, CTE staff, administration, and counseling staff inform students about the 

opportunities in the Engineering pathway. Engineering students and physics students demonstrate their 

learning and promote the program through “Folsombration,” a celebration of arts and sciences, held in 

the spring semester. Students also compete in an Introduction to Engineering and Design competition, 

the FHS engineering challenge, Sacramento County Science Fair, Sacramento Municipal Utilities District 

(SMUD) solar boat race, and SMUD solar car race, and the annual “Whatever floats your boat Regatta.” 

The engineering pathway has maintained business partnerships with Intel, Aerojet, SMUD, Micron, and 

the Army Corps of Engineers. 

Hospitality, Recreation and Tourism  

The Culinary Pathway focuses on students learning to cook a variety of foods for themselves and their 

families, while looking to explore the various opportunities of making a career within the industry.  

Instruction is given through textbooks, DVD’s, guest speakers but mainly through hands on experiences 

in the classroom and at home.  

The beginning Foods & Nutrition Classes are assessed from the weekly group cooking, tests, projects and 

chapter work.  The ROP Culinary Arts Class is assessed on weekly cooking, catering events, textbook 

tests and work, passing their Food Handlers Permit test as well as being successful at their field sites 

second semester. The advanced class goes on a field trip in the spring every year that gives them more 

insight in to the career opportunities in the culinary arts and exposes them to a variety of food tastes 

and flavors. 

The past year business partnerships have been forged with restaurants where students have been 

placed on unpaid internships to get the experience of working in restaurants, both in the front of the 

house and the back of the house. This experience allows students to see real-world application for the 

skills they are learning in class, and also gives students an opportunity to network with community 

members. The restaurants include: Karen’s Bakery and Grill, Fat’s Asian Bistro, Bacchus House, 

Burgerocity, Scott’s Seafood, Sutter Street Café, Hamptons on Sutter and Hacienda Del Rio. A new 
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restaurant, Wing Stop, was added this year and we are continuing to expand.  The Safeway on Prairie 

City has been very supportive of the program and has served on the advisory committee. 

Fashion Design 

The Fashion Design Pathway is back after a four year hiatus.  Last year we offered one class and this year 

we have a combination of level one and two.  The entry level class is the basics of how to sew by hand 

and machine, reading patterns and creating easy cotton garments.  The level 2 class uses a 

computerized sewing machine as well as a Serger to complete their projects. Students learn advanced 

sewing techniques as well as drawing outfits on a nine head croquis.  Written descriptions of how the 

garment was created, including the design elements used are expected from students. 

The students are instructed with class demonstrations, textbook, handouts and mainly one to one help 

as they are learning to sew and create fashion.  

Business partnerships do not yet exist for fashion design, but students will complete a service project 

this year with the two local Soroptimist groups (Folsom and Ranch Cordova) in creating pillowcase 

dresses to benefit a charity working to eliminate sex trafficking.  

An active FHA –HERO program is run through the Home Economics classes to provide students an 

opportunity to compete in regional and state competitions in the culinary and fashion areas.  

Information and Communication Technology Pathwa ys 

The ICT pathways include Computer Science and Game Design and Business and Technology. These 

pathways focus students around the specifics of computing software.  Instruction is delivered in the 

classroom though individual and partner or group work, and students work to complete individual or 

group assessments at the end of each chapter.   

In order to be successful in the ICT pathway, students need access to several computer applications, 

including Microsoft Office Suite and Google Apps as well as several web design software, such as Adobe 

CS5 Suite.  Teachers are trained in these applications in order to instruct their class and are also qualified 

for the position by being certified in Business and going through the UCLA Training for Exploring 

Computer Science. 

In addition to learning vital skills of computing for our technological modern age, students are also 

prepared for college or career by earning 4-7 units of college credit from Folsom Lake Community 

College in the Computer Applications class, and 3 units of credit in the Web Design course. 

The ICT staff informs students about available courses, as well as flyers about the pathway and the 

counseling department during registration for recruitment.   Students are further oriented to the class in 

the first few weeks of school. 
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Partnerships with businesses such as Intel, and with members of the Folsom Chamber allows students to 

see real world application for the skills they are learning in class, and also gives students an opportunity 

to network with community members. 

Arts, Media, and Entertainment Pathways 

The Arts, Media, and Entertainment pathways include Media production and Digital Arts. 

Media is a very popular pathway on campus and is responsible for producing the daily news program – 

in addition to providing other services.  As part of the media pathway, students receive hands on 

technical training in a functional broadcast television studio on campus and are also encouraged to go 

out into the community when producing film. 

In order to participate in the pathway, students need access to high-end audio visual equipment such as 

HD cameras, and AV computers as provided by the school.  Students are assessed on their electronic 

portfolios (produced films of utilizing various techniques and across several genres) in addition to more 

traditional methods of assessment: essays, scripts, drawn storyboards and diagrams, and projects. 

Mr. Southard, our teacher in the media pathway, holds a BA and an MA in the field and has 10 years of 

professional broadcast experience as well as 14 years teaching.  His expertise combined with the 

curricular expectations helps to support students in college and career readiness through community 

trainings and field opportunities.  Students are also exposed to guest speakers and there is a career 

exploration component to the course as well.  As the introductory course to the pathway, contact and 

discussion of opportunities with students is daily. 

In attempts to partner with the greater community as well as expose students to bigger opportunities in 

film, students are encouraged to become members of the Youth Broadcast and Media Association as 

well as the Sierra Central Digital Arts School Partnership.  Lastly, students enter films into several 

contests that are sponsored by these same organizations. 

The Digital Arts pathway teaches students to create art through the use of photography and computer 

manipulation. Students use a combination of traditional art elements, photography skills, and 

Photoshop tools to create their artwork. Students will become adept at understanding art to give depth 

to their own creative expressions. 

Digital Art II students explore the manipulation of Photoshop and photography skills from Digital Art 1. 

The class emphasizes effective communication of ideas through the use of art elements and principles. 

Students analyze and critique their own art and are expected to complete artwork that is ready to 

submit to contests and art shows. 

Advanced Placement Digital Art students are required to complete a twenty-four image portfolio for 

college credit. The AP exam consists of three sections: “Breadth, “Concentration”, and “Quality.” 

Students submit their work for a formal evaluation by the AP College Board. Students develop and 

master the various techniques to create their own artistic voice. This class offers students the 

opportunity to explore a college-level course in a field not often offered at the high school level 
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Advanced Placement (AP) 
Folsom High School enjoys a successful and expansive AP program which includes fifteen individual 

courses.  The AP program is designed to give students an accelerated course of study in preparation for 

university courses and acts as an alternative to the 4X4 block at Vista del Lago and the IB program at 

Cordova High School.  Instruction is delivered daily in the classroom, with additional study opportunities 

offered for some courses after the end of the school day.  With the addition of a few courses this year 

(such as Human Geography) students can now work towards earning their Advanced Placement 

International Diploma. 

Students and teachers use a variety of technologies in order to support learning.  An LCD projector and 

access to the Chromebooks or WIFI allow students to complete research.   However, updated 

technology, such as more comprehensive AV systems in each classroom, would allow teachers to better 

support and challenge AP students. Included in this access, is the need for student to be able to access 

specific apps that are pertinent to each course of study.  In addition to the requirements for certain 

technologies by the school, students are also expected to have their own graphing calculators for any of 

the high math and sciences courses. 

Teachers are initially trained in AP through College Board training seminars and are then supported in 

creating their AP Syllabus to be submitted to the College Board.  Additional and ongoing training in AP is 

offered throughout the course of the year if teachers so choose to attend. 

Students are assessed in the classroom through portfolios of collected work and prepare to take the 

College Board Advanced Placement Exam in May.  Several practice exams are offered in each individual 

course prior to the exam, and a “bubble party” the week before exams start is used to make sure that all 

students have correctly filled out their information on their score sheets for each test. 

In order to ensure that all students can access the AP program, FHS disseminates information in a 

variety of formats. Students are initially introduced to AP through the Freshmen Orientation program 

offered at the beginning of the school year.  Additionally, all information on courses, including 

prerequisites, is available to students through the Curriculum Guide on the school’s website.  Also on 

the school’s website are individual teacher websites which offer course expectations and content.  

During the registration process in the early half of second semester, there are PAWS and after school 

orientation sessions, as well as a one-on-one meeting with a counselor to register for classes and discuss 

qualifying for AP and any other questions that may arise about specific AP course.  In order to qualify for 

AP, each class has its own prerequisites and may include a testing process such as a multiple choice 

placement exam or a writing sample in order to ensure capable students are being admitted to the 

courses. 

Due to the increased student load of each counselor, as well as the turnover rate in the counseling 

department, it has been hard in the past few years to personally counsel students for any length of time; 

however, FHS tries to offer students support services to prepare them for college and careers through 

the AP program.  FHS has also been working hard to include more students in the AP program and has 
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recently expanded the AP program through added sections of AP US History, Spanish and Chemistry, and 

the addition of the AP Human Geography course. 

Demographic Data 

Status of School 

Folsom High School continues to rank highly compared to schools of similar demographics throughout 

the state, and annually appears in Newsweek and US News and World Report top schools in the nation.  

We are not currently a Title I school, nor have we been identified as a Program Improvement school. The 

following data fairly reflects the current status of FHS, including our growing subgroup population of 

Hispanic students, and the need to refine services offered to special education students, made apparent 

by the last group not meeting standards on the last round of CSTs.  Though we are a high performing 

school, and consistently meet overall growth targets, our data indicates areas for improvement. 

Enrollment 

Table #1: Number of Students Enrolled 

Year  9 10 11 12 Total 
08-09 488 454 461 693 2096 
09-10 483 482 432 442 1839 
10-11 498 453 462 444 1857 
11-12 583 524 484 483 2074 
12-13 594 560 493 449 2096 
13-14 571 580 516 469 2136 
14-15 615 563 529 491 2198 

 

 

FHS currently operates near capacity as students continue to select FHS for its outstanding and varied 

programs.  Historically, FHS neared 2,800 students in 06-07, just prior to Vista Del Lago High School’s 

opening in the fall of 2007. Since that time, enrollment at FHS has steadily climbed back near 2,200 

students.  
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Table #2: Number of Students Enrolled by Gender 

Year 9
th 10th 11th 12

th 

 Female Male Female Male Female Male Female Male 

08-09 260 228 217 237 234 227 359 334 

09-10 238 245 253 229 210 224 227 215 

10-11 228 270 227 226 249 213 210 234 

11-12 281 308 238 286 243 241 257 226 

12-13 259 335 263 297 227 266 216 233 

13-14 285 286 252 328 235 281 222 247 

14-15 281 334 284 279 236 293 226 265 

 

FHS’s enrollment numbers remain relatively balanced between males and females, with a slight increase 

in male students in last year’s sophomore class and this year’s freshman class.   

 

Table #3: Number of Students Enrolled by Ethnicity 

Year  African-
American 

American 
Indian/Alaskan 

Native 

Asian Filipino Hispanic/ 
Latino 

Pacific 
Islander 

White 
not 

Hispanic 

Multiple/
No 

Response 
05-06 78 39 222 66 195 7 2138 48 

06-07 72 42 272 64 207 10 2148 53 

07-08 65 37 260 45 182 9 1804 0 

08-09 51 29 267 44 174 12 1519 0 

09-10 47 15 261 38 150 12 1300 17 

10-11 51 11 256 43 178 9 1287 22 

11-12 72 9 284 49 204 9 1322 30 

12-13 63 10 303 49 208 6 1,301 54 

13-14 62 12 275 56 202 7 1307 103 

14-15 65  292 59 240  1369 134 

 

While FHS students are predominately white, the Hispanic/Latino and Asian populations continue to 

grow while all other subgroups have remained consistent in numbers.   
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Other than English, FHS does not have one predominate primary language. A small population of 

students identify Spanish or some other language as their primary language, but no one language is 

statistically significant.  Other languages spoken by our students include the following: Hindi, Punjabi, 

Cantonese, Mandarin, Farsi, Korean, Russian, Vietnamese, German, and Polish. 

  

Table #4: Primary Languages 

 Year English Spanish Punjabi Cantonese Mandarin Farsi Korean Russian Vietnamese Other Total 

05-06 2501 33 19 15 21 38 33 17 17 72 2766 

06-07 2569 39 22 12 28 33 39 16 19 91 2868 

07-08 2176 37 18 16 26 29 30 14 21 35 2402 

08-09 1994 18 6 6 7 5 10 5 9 36 2096 

09-10 1745 18 3 7 5 4 11 4 10 41 1841 

10-11 1733 25 7 6 6 4 20 3 11 43 1857 

11-12 2035 17 0 2 0 4 4 1 0 17 2080 

12-13 2056 13 2 0 0 6 2 1 5 11 2096 

13-14 2154 15 3 0 3 4 1 0 3 15 2198 
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Table #5: Special Education 2011 -2014 

Course Name 2011-2012 2012-2013 2013-2014 
 ELA    

Total Enrollment 66 72 76 

Number Of Classes 6 7 6 

Number of FTE 1.8 1.4 1.2 

Avg Class Size 11 10.3 12.7 

Math    

Total Enrollment 53 91 79 

Number Of Classes 6 8 8 

Number of FTE 1.2 1.6 1.6 

Avg Class Size 8.8 11.4 9.9 

Life Science    

Total Enrollment 4 2 1 

Number Of Classes 2 1 1 

Number of FTE 0.4 0.2 0.2 

Avg Class Size 2 2 1 

Physical Science    

Total Enrollment 3 3 2 

Number Of Classes 2 1 1 

Number of FTE 0.4 0.2 0.2 

Avg Class Size 1.5 3 2 

Social Science    

Total Enrollment 9 29 32 

Number Of Classes 2 3 3 

Number of FTE 0.4 0.6 0.6 

Avg Class Size 4.5 9.7 10.7 

Electives    

Total Enrollment 23 44 34 

Number Of Classes 3 5 5 

Number of FTE 0.6 1 1 

Avg Class Size 7.7 8.8 6.8 

Study Skills    

Total Enrollment 123 125 145 

Number Of Classes 8 12 15 

Number of FTE 1.6 2.4 3 

Avg Class Size 15.4 10.4 10.7 

 

The Special Education program currently supports 194 students with active IEPs and consists of a wide 

variety of support levels with a focus on encouraging the least restrictive environment for each student. 

We currently have 1.0 school psychologist, .5 SLP, 5.4 mild moderate teachers and 3.0 moderate/severe 

teachers. Each case manager supports approximately 28 students. 
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Between special education teachers and instructional aids, the department actively supports 38 

different classes. Special education teachers co-teach, push-in , and teach sheltered classes.  

 

Table #6: Number of Special Education by Ethnicity 

Year  African-
American 

American 
Indian/Alaskan 

Native 

Asian Filipino Hispanic/ 
Latino 

Pacific 
Islander 

White 
not 

Hispanic 

Multiple/
No 

Response 

Total 

07-08 7 2 14 3 24 0 111 0 161 

10-11 9 1 28 5 20 0 150 2 215 

11-12 8 1 9 0 21 0 96 9 144 

12-13 13 2 8 0 21 0 105 4 153 

13-14 15 3 9 3 30 1 134 7 202 

 

The largest ethnic population enrolled in Special Education is White (66%), followed by Hispanic (15%), 

and African-American (7%). This break down of students in the Special Education Program reflects the 

ethnicity of the overall enrollment of the school. Of the current 194 students in Special Education, 130 

(67%) are male, and 64 (33%) are female. Of the 194 students with active IEPs 36 are severe and 158 are 

mild to moderate with FHS offering a full continuum of services to provide the least restrictive 

environment to all students. 

 

Graph #1 

The above chart illustrates the ethnic diversity of FHS Advanced Placement courses.  For example, while 

over 43% of the population of Asians enrolled in the school take at least one or more AP class, our 

current enrollment for African Americans and Hispanic/Latino students is lagging far behind at only 13% 
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each.  While we continue to enroll nearly a quarter of our overall student population in AP courses 

(22.6%), there are areas in terms of ethnicity that need improvement.   

Asian students at FHS constitute 13.5% of the total school population but 26% of the AP enrolled 

students, AP enrollment among Hispanic/Latino students is much lower as Hispanic/Latino students 

constitute 11% of the total school population but make up less than 7% of AP enrolled students.  This, 

combined with the most recent data on CST scores indicates an area of need for our Latino population.  

African American are also enrolling in AP courses at lower rates than their total school population 

enrollment figures, though they are not as far behind Latino students (African Americans make up 3% of 

the total school population, but less than 2% of AP enrollments). 

Table #7: AP Course Enrollment by Gender 

Course Name Male Enrollment  
08/09/10/11/12/13/14 

Female Enrollment 
08/09/10/11/12/13/14 

Total Course Enrollment 
08/09/10/11/12/13/14 

AP English 53/55/59/63/56/71/67 104/117/66/96/114/96/96 157/172/125/159/170/167/163 

French  05/05/05/00/07/02/03 25/26/10/00/17/15/11 30/31/15/00/24/17/14 

German  05/16/06/14/07/00/08 10/16/03/08/11/01/04 15/32/09/22/18/01/12 

Spanish  12/08/21/09/00/19/18 12/17/35/21/00/21/09 24/25/56/30/00/40/27 

Calculus AB 34/49/40/48/32/42/41 24/45/23/26/20/16/22 58/94/63/74/52/58/63 

Calculus BC 13/00/07/00/15/10/16 22/00/09/06/10/02/00 35/00/16/06/25/12/16 

Statistics 00/21/05/00/14/25/31 0/14/11/00/20/39/32 00/35/16/00/34/64/63 

Biology 39/16/25/21/26/09/31 60/50/42/35/43/26/31 99/66/67/56/69/35/62 

Environmental 
Science 

44/54/23/25/31/30/19 76/80/35/38/15/31/33 120/134/58/63/46/61/52 

Chemistry 00/17/00/18/00/24/00 00/11/00/12/00/09/00 00/28/00/30/00/33/00 

European 
History 

23/23/54/39/61/40/61 38/34/64/60/46/56/50 61/57/118/99/107/96/110 

US History 33/23/31/32/26/41/29 22/35/32/32/39/35/30 55/58/63/64/65/76/59 

Government 14/30/20/15/19/20/16 28/26/33/10/11/08/02 42/56/53/25/30/28/18 

Psychology 00/00/15/26/18/23/50 00/00/44/45/50/43/44 00/00/59/71/68/66/94 

Studio Art 00/01/02/10/04/01/02 00/10/07/15/15/15/24 00/11/09/25/19/16/26 

2D Design 00/00/00/00/00/00/03 00/00/00/00/00/00/12 00/00/00/00/00/00/15 

School Total: 275/318/313/320/281/357/
395 

421/481/414/398/448/413/3
89 

696/799/727/718/729/770/784 

 

The social sciences program at FHS continues to offer the largest number of classes at the AP level and 

enrolls the largest number of students, with 281 of the 784 students taking a social science AP class at 

some time during their high school career.  The foreign language program maintains the lowest AP 

enrollment numbers, with VAPA rounding out the bottom of the list.  Overall participation in AP by 

gender is relatively similar, with a slight favoring of males students in Math and Social Science classes, 

and a slight favoring of females in English and science classes. The greatest discrepancy between the 

genders is in VAPA classes, with nearly 88% of the enrolled population being female. 
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Table #8: Career Technical Education  
  
Course Name Male  

Enrollment  
Female 
Enrollment  

Total 
Enrollment  

# of 
Classes  

Number 
UC/CSU 
Classes 

College 
Credit 

Avg Class 
Size  

  
  

‘12 ‘13 ‘12 ‘13 ‘12 ‘13 ‘12 ‘13 ‘12 ‘13 ‘12 ‘13 ‘12 ‘13 

                                                                                   Computer Information Support & Services 

 Computer 
Applications (9-12) 

76 41 26 19 102 60 3 2 0 0 3 2 34 30 

 Web Design (10-12) 24 24 9 7 33 31 1 1 0 0 1 1 33 31 
 Digital Art 1 (9-12) 69 5 55 32 124 91 4 3 4 3 0 0 31 30 
 Digital Art 2 (10-12) 9 10 11 8 20 18 1 1 1 1 0 0 20 18 
                                                                                        Design, Visual and Media Arts 

Media Production 1 
(9-12) 

49 78 8 19 57 97 2 3 2 3 0 0 29 32 

Media Production 2 
(10-12) 

8 15 3 3 11 18 1 1 1 1 0 0 11 18 

Television 
Production (10-12) 

8 7 2 3 10 10 1 1 0 0 0 0 10 10 

                                                                                                    Fashion and Design 

Fashion 1 (9-12) NA 3 NA 26 NA 29 NA 1 0 0 0 0 NA 29 
                                                                                            Food Service and Hospitality 

Foods and Nutrition 
(9-12) 

28 49 66 49 94 98 3 3 0 0 0 0 31 33 

Culinary Arts 8 5 5 5 11 10 1 1 0 0 0 0 13 10 
                                                                                            Engineering Design (PLTW) 

Intro Engineering 
Design (9-12) 

68 62 9 6 77 68 3 2 3 2 0 0 26 34 

Principles of 
Engineering (10-12) 

26 23 1 3 27 26 1 1 1 1 0 0 27 26 

Biotechnical 
Engineering (10-12) 

12 22 2 10 14 32 1 1 1 1 0 0 14 32 

                                                                                             Single Course CTE Courses  
Bike Tech 22 29 0 2 22 31 1 2 0 0 0 0 22 16 
Personal and 
Business Finance 

42 34 22 41 64 75 2 3 0 0 0 0 32 25 

School Total: 455 412 224 238 679 650 26 27 13 12 4 3 344 384 

 

Overall, the average class size within the CTE department is 30.3, with Culinary Arts and Television 

Production tied for the lowest class size at 10 and Introduction to Engineering Design having the highest 

class size at 34. While CTE currently provides a variety of popular student learning opportunities, the 

department continues to grow and is looking to add a few new classes in the next few years as the 

school has recently received additional funding from the California Region Academies for the Next 

Economy.  

CTE teachers have worked hard to ensure that students receive UC a-g credit for the classes they take in 

the CTE department; currently, twelve of the twenty-seven classes offered qualify as a UC a-g 

requirement (44%).   Currently five courses are being submitted for UC a-g approval. Computer 

Application and Web Design students can earn transferrable credits to Folsom Lake Community College. 
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CTE also continues to attract more female students to the program, leveling the numbers between male 

and female students since our last WASC visit.  Now 63% of the CTE population is male while 37% is 

female, a 4% increase in female participation in the last six years.  However, significant gender 

enrollment disproportionality exists within individual classes and programs, an inequity that the 

department looks to remedy. 

Language Proficiency Data  

 

While there was a sharp increase in the number of EL students in 2008-2009, the numbers have leveled 

off since then to more consistent levels.  Currently 43 students have been identified as EL students, a 

number that has been slightly increasing in the last three years, suggesting a slight diversification of 

FHS’s population.   

Table #9: FEP by Language and year 

Language Name 11-12 % of Total  12-13 % of Total  13-14 % of Total 

Spanish 55 18 52 15.7 49 14.3 

All other non-English language 39 12.9 42 12.7 30 8.7 

Mandarin (Putonghua) 23 7.6 25 7.5 29 8.4 

Farsi (Persian) 17 5.6 21 6.3 24 7.0 

Korean 33 10.9 31 9.3 33 9.6 

Vietnamese 16 5.2 18 5.4 18 5.2 

Punjabi 23 7.6 21 6.3 22 6.4 

Cantonese 14 4.6 16 4.8 12 3.5 

Russian 12 3.9 8 2.4 11 3.2 

Hindi 13 4.3 13 3.9 16 4.6 

Other 57 18.8 83 25.1 98 28.6 
FEP Totals 302 100 330 100 342 100 
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FHS currently has 411 Fluent English Proficient students who speak any of thirty four different 

languages. This is a large increase over the 250 number of the last WASC full self-study in 2008-2009 

illustrating FHS’s continued diversity. The highest number of FEP students is found in the 11th grade 

constituting 43.7% of the total population, while the lowest number of FEP students is found in the 12th 

grade constituting only 18.7% of the total population. Spanish is the language with the highest 

percentage of FEP students at 11.9%, but languages like Punjabi, Mandarin, Tagalog and Farsi are all 

growing in numbers. Determining FEP status by enrollment year is not possible because I-FEP students 

are not designated by enrollment year. 

Table #10: Redesignated FEP 

School Enrollment Students Redesignated FEP 
10-11 1,857 11 
11-12 1,979 3 
12-13 1,994 4 
13-14 2,062 12 

 

FHS currently has 12 reclassified Fluent English Proficient students, a small number that reflects our 

general population of predominately English speakers as their first language. 

Table #11: Redesignated FEP by Year and Grade Level 

 School Year 9
th

 Grade 10
th

 Grade 11
th

 Grade 12
th

 Grade Total 

10-11 36 26 35 26 123 

11-12 45 38 30 36 149 
12-13 57 45 38 29 169 

13-14 49 58 42 39 188 

 

Nineteen students have been redesignated over the last three years. 39% of those were redesignated 

during their senior year. 

  

http://data1.cde.ca.gov/dataquest/gls_learners.asp
http://data1.cde.ca.gov/dataquest/DQReports.asp?CDSType=S&CDSCode=34673303433216&lPage=d
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Attendance 

Table # 12: Mobility Transiency by Code 

Exit Code Description 2010-11 2011-12 2012-13 2013-14 

100 Graduated, HS diploma 433 430 409  CURRENT 

104 Left, failed CAHSEE 0 0 0  DATA 

106 Grad, CAHSEE mods & waiver 0 0 1  NOT 

108 Graduated, CAHSEE exempt 0 7 7  AVAILABLE 

120 Exceptional needs w/certif. 0 0 3  

130 Died 1 0 0   

140 Left, no known enroll 1 0 0   

160 Enroll another pub CA school 236 180 169   

180 Enroll in private CA school 6 8 6   

200 Enrolled outside CA 23 9 19   

240 Moved to another country 16 9 13   

260 Enroll adult ed program 0 6 0   

270 Enroll adult ed then drop 0 0 0   

280 Entered college 0 0 1   

300 Expelled 0 0 0   

310 Entered health care facility 7 0 1   

320 Completed GED 0 0 0   

330 Passed CHSPE 0 0 3   

360 Completed grade 12, not grad 0 0 0   

370 Enter inst for HS diploma 0 0 0   

380 Enter inst not for HS diploma 0 0 0   

400 Other (count as dropout) 0 0 1   

410 Left, medical reasons 2 0 0   

420 No show, in same schl, prior yr 0 4 0   

430 No show, matriculating 0 0 0   

440 Remain in schl-left prog/gr 0 0 0   

450 Infant, Pre-K, K-6 exit 0 0 0   

460 Home school 1 0 0   

470 Other no show  0 18 20   

School Total:   727 664 653   

 

Overall, the mobility or transiency rate at FHS remains exceptionally low, with most exiting students 

enrolling at another public high school in California and a few students moving out of the country. 
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FHS’s average daily rate of attendance, though always high, has increased steadily over the past three 

years and is now holding steady at over 97%. 

Table #13: Truancy Data 

 
Year 

CBEDS  
Enrollment: 

Number of students with an 
unexcused absence or tardy of 

more than 30 minutes on 3 or more 
days (truants). 

Truancy Rate 
(Number of 

Truants/Enrollment). 

2005-06 2,766 225 7.81% 
2006-07 2,868 148 5.16% 
2007-08 2,402 98 4.08% 
2008-09 2,096 66 3.15% 
2009-10 1,841 59 3.21% 
2010-11 1,979 90 4.55% 
2011-12 1,857 492 23.2% 
2012-13 1,994 660 33.1% 
2013-14 2,024 NA NA 

 

There are three truancy letters. The first two indicate the number of truancies, and the third requires a 

SART meeting with the vice principal in charge of attendance. After this point, if the attendance patterns 

do not change, then the student is referred to a Student Attendance Review Board (SARB) hearing. In 

2011-2012 the district started collecting truancy data differently.  Previously you had to miss three 

periods in one day in order to count as truant, but now, after three individual periods, regardless of day 

missed, you will be counted as truant.  With this accounting system, a student who misses first period 

on Monday, Tuesday and Wednesday of one week would be marked truant, when he would not have 

been marked truant prior to the 20011-2012 school year.  For this reason our truancy rates seems to 

jump by nearly 20% in one year. 

95.80%

96.00%

96.20%

96.40%

96.60%

96.80%

97.00%

97.20%

Average Daily Attendance 

Average
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The district designates “late” as a term for students who arrive after the bell but under 30 minutes after 

the start of the period. The term “tardy” indicates a student who arrived in class more than 30 minutes 

after the bell. 

FHS longitudinal data indicates a sharp decline in “late” marks in the fall of 2010. However, a new 

student information system, Powerschool, was adopted in the fall of 2010 and our hypothesis is that 

unfamiliarity with the new system influenced the reduced number of recorded “late” marks.  

Additionally, we are unsure why there was a spike in “late” marks in the spring of 2012 but rates have 

somewhat leveled off since. 
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Discipline Data 

Table #14: Suspensions/Expulsions 2010-2011 

Ed Codes Offense Expulsions Suspensions 
 48900(a)(1) Related to physical injury to another person  12 
 48900(a)(2) Related to use of force or violence  2 

 48900(b) Related to firearms, knives, explosive devices, etc.  9 
 48900(c) Related to possession or sale of controlled 

substances, alcohol, or intoxicants. 
 10 

 48900(f) Caused or attempted to cause damage to school 
property or private property 

 5 

 48900(g) Stole or attempted to steal school property or 
private property 

 3 

 48900(h) Related to possession or use of tobacco products  2 
 48900(i) Committed an obscene act or engaged in habitual 

profanity or vulgarity 
 1 

 48900(k) Related to disruption of school activities or willful 
defiance 

 33 

 48900(r) Related to bullying and bullying through electronic 
means 

 1 

 48900.2 Related to sexual harassment 1 3 
 48900.4 Related to harassment, threats, or intimidation  5 

 48915(a)(1) PDS-Causing serious physical injury to another 
person, except in self-defense 

 2 

 48915(a)(2) Possession of any knife or other dangerous object 
of no reasonable use to the pupil 

3 3 

 48915(a)(3) Related to unlawful possession of controlled 
substances 

1 6 

 48915(a)(5) PDS-Assault or battery, as defined in Sections 240 
and 242 of the Penal Code, upon any school 
employee 

1 1 

Totals: 6 98 
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Table #15: Suspensions/Expulsions 2011-2012 

Ed Codes Offense Description Expulsions Suspensions 
48900(a)(1) Caused, Attempted, or Threatened Physical Injury 3 21 
48900(a)(2) Used Force or Violence 2 12 

48900(b) Possession, Sale, Furnishing a Firearm or  Knife 5 5 
48900(c) Possession, Use, Sale, or Furnishing a Controlled 

Substance, Alcohol, Intoxicant 
7 5 

48900(f) Property Damage 0 3 
48900(g) Property Theft 0 9 
48900(h) Possession or Use of Tobacco Products 0 2 
48900(j) Obscene Acts, Profanity, and Vulgarity 1 9 
48900(j) Offering, Arranging, or Negotiating Sale of Drug 

Paraphernalia 
3 4 

48900(k) Disruption, Defiance 11 76 
48900(o) Harassment, Intimidation of a Witness 0 1 
48900(r) Bullying 0 5 
48900.2 Sexual Harassment 1 3 
48900.3 Committed an act of Hate Violence 0 1 
48900.4 Harassment or Intimidation 0 2 

48915(a)(1) Caused Physical Injury 0 1 
48915(a)(2) Possession of a Knife or Dangerous Object 3 2 
48915(a)(3) Possession of Controlled Substance 3 0 
48915(a)(5) Committed Assault or Battery on a School Employee 2 6 
48915(c)(3) Sale of Controlled Substance 1 0 

Totals: 42 167 
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2012-2013 Suspensions/Expulsions 

Table #16: Suspensions/Expulsions 2012-2013 

Ed Code Offense Description Expulsions Suspensions 
48900(a)(1) Caused, Attempted, or Threatened Physical Injury 1 16 
48900(a)(2) Used Force or Violence 0 8 

48900(b) Possession, Sale, Furnishing a Firearm or  Knife 4 13 
48900(c) Possession, Use, Sale, or Furnishing a Controlled 

Substance, Alcohol, Intoxicant 
5 9 

48900(f) Property Damage 0 2 
48900(g) Property Theft 0 4 
48900(h) Possession or Use of Tobacco Products 1 2 
48900(j) Obscene Acts, Profanity, and Vulgarity 0 9 
48900(j) Offering, Arranging, or Negotiating Sale of Drug 

Paraphernalia 
1 4 

48900(k) Disruption, Defiance 5 69 
48900(l) Received Stolen Property 0 4 
48900(r) Bullying 0 2 
48900.4 Harassment or Intimidation 0 3 

48915(a)(1) Caused Physical Injury 1 1 
48915(a)(2) Possession of a Knife or Dangerous Object 1 2 
48915(a)(3) Possession of Controlled Substance 0 1 

Totals: 19 149 

 

Table #17: Suspensions by Ethnicity 2011-2013 

 Filipino Hispanic/ 
Latino  

Black/African 
American 

White (not 
Hispanic) 

Total 

11-12 0 20 12 51 83 
12-13 2 11 10 48 72 
13-14 N/A 

 

While overall suspensions and expulsions remain relatively low, there is an inexplicable jump in 

suspensions and expulsions starting in 2011-2012. The inconsistency likely results from a change in data 

entry or collection. FCUSD has maintained a practice of adding 48900k to offenses as a “secondary 

offense.” This practice probably accounts for the inflated 48900k incidents. 

Suspensions of Hispanic and African American students slightly outpace those of white students but the 

disparity is not great. 
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Socioeconomic Status 

Table #18: Number and Percent of Students Receiving Free/Reduced Lunch 

Year Total % of enrollment 

2005-06 93 3.36% 

2006-07 125 4.4% 

2007-08 134 5.6% 

2008-2009 138 6.6% 

2009-2010 181 9.8% 

2010-2011 165 8.9% 

2011-2012 261 13.6% 

2012-2013 285 14.6% 

2013-2014 277 13.7% 

 

Although FHS has seen a reduction in student population due to the opening of Vista del Lago High 

School in 2007, the number of students receiving Free/Reduced Lunch has increased yearly. The 

percentage of the student enrollment that is eligible has grown from 3.36% to 13.6%. FCUSD introduced 

“School Choice” in 2009. This economic trend is expected to continue as FHS attracts an increasing 

number of students from Rancho Cordova, a city that is much more economically diverse than Folsom. 

The increase in low-SES students since 2006 may also be due to the recession 

  Table #19: Number of Students Receiving Free/Reduced Lunch by Ethnicity 

Year  African-
American 

American 
Indian/Alaskan 

Native 

Asian Filipino Hispanic/ 
Latino 

Pacific 
Islander 

White (not 
Hispanic) 

Declined 
to State 

05-06 6 3 11 1 14 2 54 2 

06-07 8 3 16 3 18 - 53 3 

07-08 7 6 23 2 24 - 70 - 

08-09 10 5 26 3 23 - 70 - 

09-10 12 10 24 2 27 10 76 - 

10-11 - - 6 - 4 3 17 4 

11-12 6 - 17 - 29 4 73 7 

12-13 8 7 32 - 50 9 97 11 

13-14 12 5 21 8 44 9 99 27 

 

Over the past four school years, the largest ethnic group receiving free or reduced lunch has been is 

White with 44-54% of the total population, followed by Hispanic (10-23% each), Asian (9-17%), and 

African-American (0-5%).  Overall numbers of students eligible for the free and reduced lunch program 

has steadily increased, with a noticeable bump in the number of qualifying Hispanic students. At the 

time of the last WASC self-study, this group was tied with Asian as the second most eligible group.  
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However, The Hispanic group has now firmly unseated Asian from the second position, and some years 

is double the number of qualifying Asian students. 

Table #20 – Parental Education Level 

Level 2010 
Number (%) 

2011 
Number (%) 

2012 
Number (%) 

2013 
Number (%) 

2014 
Number (%) 

Not a High School 
Graduate (1) 

13 
(1%) 

13 
(1%) 

9 (0.45%) 7 (.35%) 9 (.44%) 

High School Graduate (2) 81 
(6%) 

81 
(6%) 

119 (6.0%) 7 (5.35%) 109 (5.28%) 

Some College - Includes 
AA degree (3) 

323 
(24%) 

295 
(22%) 

411 
(20.76%) 

414 
(20.77%) 

405 
(19.63%) 

College Graduate (4) 551 
(41%) 

537 
(40%) 

753 
(38.03%) 

796 
(39.94%) 

811 
(39.31%) 

Graduate School/Post 
Graduate (5) 

390 
(29%) 

416 
(31%) 

566 
(28.59%) 

550 
(27.59%) 

592 
(28.69%) 

Declined to State 67 
(5%) 

81 
(6%) 

122 (6.16%) 119 (5.97%) 137 (6.64%) 

 

From the last WASC self-study, and based on 2006-2008 API reports and using the 1-5 scale for parent 

education in parentheses in the first column above, the highest number of those who responded have a 

college degree (39% in 2014), followed by those with a graduate school or a post-graduate degree (28% 

in 2014). Taken together, two thirds of respondents have a college degree or higher and this number 

increases to 87% when those who have some college experience is added.  We can tell from this chart 

that our general population is highly educated. 

Description of the safety conditions, cleanliness, and adequacy of school facilities 

FHS’s sixty-five acre campus is maintained by a daytime custodial staff consisting of one head custodian 

and two grounds/building custodians, and an evening staff of six custodians. All restroom facilities and 

food preparation/service/dining areas are cleaned daily. Classrooms have garbage emptied daily with an 

alternating schedule for heavier cleaning, such as sweeping and mopping as well as buffing and waxing 

the floor. Common interior areas (i.e. computer labs, staff lounges, etc.) are cleaned twice weekly. 

Grounds are maintained by a site crew who perform landscape care and field maintenance.  

FHS is able to comfortably and effectively house students and staff with the current number of 

classrooms on site, without having to use the portables remaining from the high enrollment period prior 

to the opening of Vista del Lago High School.  In addition to classrooms, FHS is able to adequately 

provide students and staff with work areas, performing arts work and performance spaces, science 

laboratories, computer labs, audio-visual recording space and a complete library/media center.  

Safety and security are maintained by administration, three Campus Safety Specialists, a School 

Resource Officer (SRO) and through the concerted efforts of all certificated and classified staff. Major 

points of access and egress are monitored by personnel and surveillance cameras. Student movement 

and activities during the lunch period are supervised by security and administrative staff.  
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Staffing Data 

Table #21: Number of Staff Members 

 Year Certificated Classified 

2009-10 72 42 

2010-11 68 42 

2011-12 78 40 

2012-13 83 40 

2013-14 83 45 

 

The number of qualified personnel for counseling has gone from 7.4 to 3.6 while the number of qualified 

personnel for other pupil support services is seven. In general staff turnover is minimal, and, in the last 

three years, staff levels have seen a slight increase as FHS continues to add sections and teachers to 

accommodate the increase in student population.  Additionally, as teachers continue to retire, the age 

of the FHS staff has decreased just slightly.  However, our counseling department and the front office 

has seen a large turnover since the last self-study.  Nearly all of the counseling and front office positions 

have changed in the last two years. 

Table #22: "Highly Qualified" Teachers (NCLB) for Core Classes 

 Year Number Percent 
2004-05 76 75 
2005-06 112 99 
2006-07 113 99 
2007-08 95 99 
2008-09 87 99 
2009-10 59 95 
2010-11 63 97 
2011-12 Data Not Available As of 8/26/14 
2012-13 Data Not Available As of 8/26/14 

 

Number of National Board Certified Teachers  

FHS has four National Board Certified teachers. 

Percent of Teacher Instructing Outside Credentialed Area  

FHS does not currently have any teachers instructing outside of their credentialed areas.  

Number of Teachers with Emergency Permits  

FHS does not currently employ any teachers with emergency permits.  

Number with advanced degrees 

FHS has three teachers with PhD’s. 
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Table #23: Education Level of Certificated Staff 

 Year Doctorate Master’s (+30) Master’s Bachelor’s (+30) Bachelor Total Staff 

2010-11 2 3 22 39 2 68 

2011-12 2 4 26 44 2 78 

2012-13 3 4 24 50 2 83 

2013-14 3 3 24 54 1 85 

 

Table #24: Teacher Credential Status and Years in Teaching and in the District 

  2009-10 2010-11 2011-12 2012-13 2013-14 

Fully Credentialed 72 68 78 83 83 

Emergency Credentials 0 0 0 0 0 

Pre/Interns 0 0 0 0 0 

Waivers 0 0 0 0 0 

Total Teachers 72 68 78 83 83 

Average Years Teaching 16.7 17.7 17.3 16.2 Not 

Average Years in District 11.8 13.1 13.1 12.9 Available 
8/2014 

 

The average of total number of years in education for the 83 teachers at FHS is 16.2 years and they 

average a total of 12.9 years of service in the district. 

 Specialized Training/intern Programs 

All new FHS teachers are automatically enrolled in BTSA and continue in the program until they 

are tenured. One-Hundred percent of the teaching staff is CLAD-certified. 
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Number of teachers in an intern program 

Currently there are no teachers in an intern program. 

Table #25: Gender - Certificated Staff   

Year Female Male Total 

09-10 48 (60.8%) 31 (39.2%) 79 
10-11 45 (60.8%) 29 (39.2%) 74 
11-12 55 (70.5%) 23 (29.5%) 78 
12-13 53 (63.9%) 30 (36.1%) 83 
13-14 51 (61.4%) 32 (38.6%) 83 

 

FHS’s gender ratio has remained relatively consistent over the last three years. 

Table #26: Gender - Classified Staff  

Type of Staff Full or Part 
Time 

Total Female 
08/09/10/11/12/13/14 

Total Male  
08/09/10/11/12/13/14 

Total Female/Male  
08/09/10/11/12/13/14 

Para professional  Full-Time 00/14/02/02/01/01/01 00/00/00/00/00/00/00 00/14/02/02/01/01/01 
  Part-Time 11/01/11/11/10/09/10 00/00/00/00/01/02/06 11/01/11/11/11/11/16 
Office/Clerical  Full-Time 07/06/06/05/05/05/04 00/00/00/00/00/00/00 07/06/06/05/05/05/04 

  Part-Time 05/02/03/03/03/03/03 00/00/00/00/00/00 05/02/03/03/03/03/03 
Other Classified  Full-Time 03/10/01/02/02/02/01 09/11/09/10/08/09/10 12/02/10/12/10/11/11 

  Part-Time 09/01/10/09/09/09/09 01/01/00/00/01/00/01 10/01/10/09/10/09/10 
School Total:   35/34/33/32/31/29/28 10/12/09/10/10/11/17 45/46/42/42/40/40/45 

 

FHS’s classified staff is predominantly female, many of which are in areas such as classroom aides, while 

a greater number of males occurs in the full-time “Other Classified” category which is custodial. 

Table #27: Number of Certificated Staff by Ethnicity 

 Year African-
American 

 

Amer. 
Indian or 
Alaskan 
Native 

Asian Filipino Hispanic/ 
Latino 

Pacific 
Islander 

White 
not 

Hispanic 

Multiple/
No 

Response 

Total 

04-05 1 0 1 0 8 0 92 0 102 

05-06 1 0 1 0 8 0 102 0 112 

06-07 0 0 1 0 8 0 104 0 113 

07-08 0 0 0 0 7 0 88 0 95 

08-09 0 0 0 0 4 0 83 0 87 

09-10 0 0 0 0 6 0 72 1 79 

10-11 0 0 0 0 5 0 68 1 74 

11-12 0 0 0 0 5 1 71 1 78 

12-13 0 0 1 0 7 0 74 0 82 

13-14 No Data At This Time August 2014   
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Table #28: Number of Classified Staff by Ethnicity 

Year  African-
American 

Amer. 
Indian or 
Alaskan 
Native 

Asian Filipino Hispanic/ 
Latino 

Pacific 
Islander 

White 
not 

Hispanic 

Multiple/
No 

Response 

Total 

04-05 2 0 0 0 4 0 38 0 44 
05-06 2 0 0 0 4 0 38 2 46 
06-07 1 0 0 0 5 0 43 0 49 
07-08 1 0 1 0 4 0 39 0 45 
08-09 1 0 0 0 3 0 41 1 46 
09-10 1 0 0 0 1 0 40 0 42 
10-11 1 0 1 0 2 0 38 0 42 
11-12 1 0 1 0 4 0 34 0 40 
12-13 1 0 2 0 4 0 33 0 40 
13-14 4 0 6 2 9 0 63 0 84 

 

The largest certificated ethnic group is White, ranging from 90-95% in the past four years. Hispanic is the 

second largest category, ranging from 4-8%. The percentage of White in classified is slightly lower, 

ranging from 86-89%. Hispanic is the second largest ethnic group for classified personnel. 

Content of staff development 

In the last two years, FCUSD has managed to add four staff development days back into the school 

calendar.  Two of these days took place at the beginning of the school year before students were on 

campus and included such training as common core lesson development, district benchmark 

development, Google Drive training and training on how to differentiate for special needs students in 

the classroom.  Two additional district staff development days occur during the school year.  

In addition to these district-supported days, Folsom High School also offers professional development 

each Friday.  Students are released from school early this day so that staff may focus on training and 

staff development in one of several areas: whole faculty meetings, department meetings, collaboration 

among teachers, or WASC focus.  Lastly, the district has also offered staff development days on 

developing common core curriculum to English and math teachers in grades 6-10. 
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Student Participation Data 
Table #29: 2014-2015 FHS Clubs 

ACE Folsom High Mountain 
Bike Team 

Interact Club Papercuts 

Agape club Gay Student Alliance Invisible Children Pink Ladies 

Bulldogs Reaching Out  Global Program Studies 
(GPS) 

Key Club Robotics Club 

College Scholarship 
Federation 

Hands 4 Hope Kick-Off Mentors Science Club 

Engineering Club HBV/Live Cancer 
Awareness 

Mathletes Speech and Debate 

FHA-Hero/Fashion Club Hip Hop Appreciation Model United Nations World Language 
Scholars Society 

Film Fanatics History Day Muslim Student 
Association  

National Honor 
Society 

 

There are many options available to FHS students for extra-curricular activities. There are approximately 

650 student participants (30% of the total student population) in the following competitive sports: 

baseball, softball, football, cheer, volleyball, wrestling, basketball, cross country, golf, soccer, swimming, 

tennis, and track and field. Additionally students also have the opportunity to participate in our 

mountain bike club which, though a club, offers students the opportunity to practice and race on the 

mountain bike course adjacent to the school and other courses in the Sacramento area. 

In addition to athletics, there are approximately 1227 (57%) participants in the clubs designated in the 

above chart with many of the clubs participating in or leading community service opportunities in 

Folsom as well as the county. 

Table #30 
Co-Curricular Activities Participation Numbers 

Orchestra 60 
Band/Marching Band 245 
Drama 140 
Technical Theatre 50 
Concert Choir 45 
Chamber Choir 40 
Student Government 37 
Global Perspective Studies 525 
Athletics 650 
Clubs 1,227 

 

Other co-curricular activities include  a wide variety of jazz band,  marching band, concert choir, and 

chamber choir performances and competitions;  drama, with performances such as the Fall/Spring plays; 

Drum Corps, with performances for school rallies, school assemblies, concerts and other competitive 

performances; and Battle of the Bands. Additionally, the visual and performing arts departments 

collaborate to produce an arts extravaganza/performance in Folsom’s performing arts center that 
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features musical performances and short plays while students paint and create works of art. The Visual 

Arts department also collaborates with engineering, physics, and computer science to host 

Folsombration, a day during which students produce and display their art on campus. FHS hosts an art 

gallery in the Student Learning Center, and student work is displayed in the FHS front office, the 

yearbook, art competitions and displays around Sacramento galleries and through several on campus 

events throughout the year.  

The Global Perspectives Studies program may also be considered “co-curricular” as many of the 

activities are conducted outside the academic day.  

One last important co-curricular activity is the participation by approximately 37 students (1.7%) in the 

leadership/student government class which is responsible for the various student activities on campus, 

including rallies and school dances.  

School Funding Data 
 

Table #31: Folsom-Cordova Unified Average Amount Spent To Educate Each Student 
Based On The Given Years Actual Expenditures 

2005 - 2006 $3,851 

2006 - 2007 $4,569 

2007 - 2008 $4,905 

2008 - 2009 $5,017 

2009 - 2010 $5,141 

2010 - 2011 $5,063 

2011-2012 $5,049 

2012-2013 $4,953 

2013-2014 $5,466 

2014-2015 Not Available 

 

Table #32: Monies from additional funding sources for FHS 

Intel Matching Gifts to Education Program ROP & CRANE Grant 

Intel Volunteer Grant Program Balanced Body Inc. 

Athletic Boosters Target-Give with Target 

Carl Perkins Music Boosters 

William Fitzpatrick via Johnson & Johnson Target-Take Charge of Education 

Kaiser Permanente Community Giving 
Campaign:  Teresa K Lee 

Google Matching Gifts Program 

AeroJet Rocketdyne Delivers:  Ronald Dangerfield PTSA 

Folsom Chamber Donor’s Choose 

Wells Fargo Foundation Project Lead the Way Grant 

Wells Fargo Community Support Campaign SSP Grant  
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Student Performance Data 

API 

Table #33: Academic Performance Index 

 Year API Score 
(Growth) 

Statewide 
Rank 

Similar Schools 
Rank 

Required API Score for 
Next Year (Actual Score) 

Met API Target?    
(+/- target) 

2006 832 10 7 A A 
2007 844 10 8 A A 
2008 843 10 8 A A 
2009 860 10 7 A A 
2010 859 10 7 A A 
2011 860 9 4 A A 
2012 863 9 9 A A 
2013 869 10 6 N/A A 

 

Table #34: Academic Performance Index Including Significant Subpopulations 

  2011   2012   2013   

  Base Growth Met? Base Growth Met? Base Growth Met? 

School-wide 857  860 A  860 863 Yes 863 868 Yes 

African-
American/Black 

% not meeting minimum threshold 

American 
Indian/Alaskan 
Native 

+ +   + + + + + + + 

Asian 889 889   Yes 891 913 Yes 913 914 Yes 

Filipino/Latino +  + + + + + + + + 

Hispanic 799 811  Yes 804 805 Yes 805 824 Yes 

Pacific Islander +  + + + + + + + + 

White not 
Hispanic 

847  845 A 861 863 Yes 863 868 Yes 

Socio-
economically 
Disadvantaged 

759 770  Yes 770 770 No 772 798 Yes 

English Learners +  + + + + + + + + 

Students with 
Disabilities 

613  618 No 617 627 No 627 633 No 

A  At or above the statewide performance target of 800 in 2008 
*   School-wide API growth target not met 
#   Subgroup API growth target not met 
+  Not a numerically significant subgroup for the reporting period.  Numerically significant subgroups are 
comprised of (1) at least 100 students with valid test scores or (2) at least 15% of the school population tested and 
contains at least 30 students with valid scores 
 

FHS consistently excels on the California Standards Test and we continue to increase our API score.  The 

last year of data provided – before switching to the Common Core State Standards (CCSS) – saw a five 
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point increase in overall API score.  Additionally, FHS compares favorably to similar schools. Helping to 

contribute to this overall score was the growth in all subgroups with the exception of “students with 

disabilities.”  Though our students with disabilities subgroup has continued to perform better on these 

standardized tests, they did not meet the growth target as expected.  This will need to be an area on 

which to work as we continue striving to meet the needs of all students.  

Our highest performing subgroup continues to be Asian, though their performance numbers have 

flattened in the last two years.  More impressive and encouraging is the improvement shown by 

Hispanic and socio-economically disadvantaged students.  Both these groups saw a marked 

improvement, with socio-economically disadvantaged students just missing the 800 mark by two points, 

and the Hispanic group gaining nearly twenty points over the previous year, recapturing some of the 

points lost between 2009 and 2010 and 2011 and 2012.  FHS has recently focused on meeting the needs 

of our Hispanic and Low-SES populations but there is still work to be done with these groups as well 

better meeting the needs of students with disabilities. 

California State Standards Test (CSTs) 

Table #35: Summary data of overall CST Performance: Percentage of Proficient or Above 2009-2013 

  Grade 9 Grade 10 Grade 11 

  10-11 11-12 12-13  10-11 11-12 12-13  10-11 11-12 12-13 

ELA 79% 81% 79%  73% 72% 76%  67% 75% 67% 

Algebra I 49% 47% 42%  52% 38% 37%  24% 14% 33% 

Biology 98% 96% 96%  70% 67% 69%  86% 83% 78% 

Geometry 80% 75% 73%  32% 30% 30%  15% 26% 23% 

World 
History 

------ ------ ------  68% 65% 63%  ------ ------ ------ 

Algebra II 94% 84% 90%  63% 75% 68%  17% 30% 24% 

US History ------ ------- -------  ------ ------ ------  69% 71% 69% 

 

Over the course of the last few years, the 9th grade scores in all areas have remained fairly consistent, 

with an average range in score of about 4-5%. The 10th grade continues to see increase and 

development in all areas except Algebra II and World History (which both saw slight decreases in 

proficiency numbers).  However, like in the 9th grade, the 10th grade also demonstrates slight variations 

in proficiency numbers depending on the year, again usually ranging between 4-5%.  Eleventh grade 

students demonstrate consistency in the number of students scoring proficient or above. Though all 

scores tend to be higher than the state averages, Algebra I scores are weak across all grade levels. Low 

algebra scores have been an area of concern for some time, but with the recent shift to the integrated 

model, our math department has refocused their energy on a successful implementation of Math 1. 
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Table #36: CST Results: White/Not Hispanic Subgroup Scoring Proficient or Above 2006-2013 

 Grade 9   Grade 10   Grade 11  

 10-
11 

11-12 12-13  10-
11 

11-12 12-13  10-11 11-12 12-13 

ELA 80% 81% 79%  74% 72% 78%  71% 75% 67% 

Algebra I 49% 46% 46%  58% 39% 34%  -- 9% 32% 

Biology 97% 95% 96%  75% 68% 69%  80% 77% 82% 

Geometry 84% 73% 73%  36% 30% 32%  17% 31% 25% 

World 
History 

N/A N/A N/A  71% 65% 64%  N/A N/A N/A 

Algebra II 82% 64% 87%  62% 78% 61%  19% 31% 21% 

US History N/A N/A N/A  N/A N/A N/A  73% 72% 71% 

 

Algebra I scores are low in all grades and for all three years displayed. Algebra II scores are a concern 

beginning in the 10th grade and are cause for significant concern in the 11th grade. Low Algebra II scores 

may be correlated with the 55% a-g completion rate. Algebra I will no longer be offered at FHS as the 

department has adopted the Integrated Math model prescribed by Common Core. As a result, state data 

will not be available for a few more years.  

Table #37: CST Results:  Special Education Subgroup Scoring Proficient  or Above 2006-2013 

 Grade 9 Grade 10 Grade 11 

  10-11 11-12 12-13  10-11 11-12 12-13  10-11 11-12 12-13 

ELA 36% 20% 41%  24% 26% 13%  6% 20% 19% 

General 
Math 

13% 0% 10%  NA NA NA  NA NA NA 

Algebra 1 27% 19% 23%  NA 26% NA  NA 8% 0% 

Life Sciences NA NA NA  32% 39% 32%  NA NA NA 

Biology NA NA NA  29% 35% 26%  NA NA NA 

Geometry NA NA NA  NA NA NA  NA NA NA 

World 
History 

NA NA NA  30% 26% 19%  NA NA NA 

Algebra II NA NA NA  NA NA NA  NA NA NA 

US History NA NA NA  NA NA NA  17% 38% 33% 

Earth 
Science 

24% 26% 29%  NA NA NA  NA NA NA 

 

The scores of our Special Education subgroup show an inconsistency between grade levels as well as 

between school years.  Sometimes our students excel in certain areas, such as 45% of our 9th grade 

Special Education students scoring proficient or above in 2009-2010.  However, these occasional, large 
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increases have not been consistent. These issues, as well as the scores in Algebra I should be a focus for 

FHS. 

Table #38: CST Results:  English Learner Subgroup Scoring Proficient or Above 2006-2013  

 Grade 9 Grade 10 Grade 11 

  10-11 11-12 12-13  10-11 11-12 12-13  10-11 11-12 12-13 

ELA 7% 25% NA  NA 18% NA  NA NA NA 

General Math NA NA NA  NA NA NA  NA NA NA 

Algebra 1 NA NA NA  NA NA NA  NA NA NA 

Life Sciences NA NA NA  NA 18% NA  NA NA NA 

Biology NA NA NA  NA 18% NA  NA NA NA 

Geometry NA NA NA  NA NA NA  NA NA NA 

World History NA NA NA  NA 25% NA  NA NA NA 

Algebra II NA NA NA  NA NA NA  NA NA NA 

US History NA NA NA  NA NA NA  NA NA NA 

Earth Sciences 7% 18% 0%  NA NA NA  NA NA NA 

 

Our English Learner subgroup is so small that it is hard to draw any long-term conclusions about the data 

presented as there are often several years with no data. 

Currently, one, co-taught, intervention class is offered for general education students in 10th through 

12th grades who have a history of multiple F grades. The intervention is designed to help students with 

organizational skills, study skills, goal setting and homework support. Other goals include: 

 Assistance with core class assignments, tests, and quizzes. 

 Reinforced academic skills such as reading and writing. 

 Improved listening and memory skills. 

 Improved test-taking strategies. 

 Improved research techniques and report writing. 

 Explore career interests and development of a prevocational plan. 
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Table #39A: Academic Performance Index Including Significant Subpopulations 

  2009 2010 2011 

  Base Growth Met? Base Growth Met? Base Growth Met? 

School-wide 843 861 A 860 859 A 857  860 A  

African-American/Black + + + + + + + +  +  

American Indian/Alaskan 
Native 

+ + + + + + + +   + 

Asian 889 900 Yes 899 891 A 889 889   Yes 

Filipino/Latino + + + + +  +  + + 

Hispanic 771 824 Yes 827 802 A 799 811  Yes 

Pacific Islander + + + + + + +  + + 

White not Hispanic 845 860 Yes 860 864 A 847  845 A 

Socio-economically 
Disadvantaged 

+ + + + + + 759 770  Yes 

English Learners + + + + + + +  + + 

Students with Disabilities 564 614 Yes 606 634 10 613  618 No 

 

Table #39B: Academic Performance Index Including Significant Subpopulations 

  2012 2013 

  Base Growth Met? Base Growth Met? 

School-wide 860 863 Yes 863 868 Yes 

African-American/Black + + + + + + 

American Indian/Alaskan 
Native 

+ + + + + + 

Asian 891 913 Yes 913 914 Yes 

Filipino/Latino + + + + +  

Hispanic 804 805 Yes 805 824 Yes 

Pacific Islander + + + + + + 

White not Hispanic 861 863 Yes 863 868 Yes 

Socio-economically 
Disadvantaged 

770 770 No 770 798 Yes 

English Learners + + + + + + 

Students with Disabilities 617 627 No 627 633 No 
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Most notably, test scores of Hispanic students have steadily increased since 2009. The scores of 

students with disabilities remain low (633) but have steadily increased since 2009 when the base API 

was 564. 

California High School Exit Exam (CAHSEE) 

Table #40: Student performance (CAHSEE) by test and grade level 2006-2013 

Subject 
Area 

  Results 

Grade Category 2009-
2010 

2010-
2011 

2011-
2012 

2012-2013 

ELA 10 Tested 474 437 479 504 

    Passed 455 416 457 489 

    Non-Pass 19 21 22  

  11 Tested 42 33 36 NA 

    Passed 18 16 18 NA 

    Non-Pass 24 17 18 NA 

  12 Tested 9 30 23 NA 

    Passed 1 8 9 NA 

    Non-Pass 8 22 14 NA 

Math 10 Tested 474 438 476 NA 

    Passed 452 419 449 NA 

    Non-Pass 22 19 27 NA 

  11 Tested 29 39 31 NA 

    Passed 17 16 14 NA 

    Non-Pass 12 23 17 NA 

  12 Tested 13 13 11 NA 

    Passed 0 0 0 NA 

    Non-Pass 13 13 11 NA 

 

Table #41: 2012 CAHSEE Grade 10 by Program 

Tested or 
Passing 

Subject All 
Students 

SpEd EL RFEP Economically 
Disadvantaged 

Not Econ 
Disadvantaged 

# Tested Math 476 42 21 36 63 391 

Passing Math 449 (94%) 29 (69%) 18 (86%) 36 (100%) 58 (92%) 371 (95%) 

# Tested ELA 479 42 22 36 64 393 

Passing ELA 457 (95%) 35 (83%) 15 (68%) 35 (97%) 56 (88%) 382 (97%) 
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Table #42:  2013 CAHSEE Grade 10 by Program 

Tested or 
Passing 

Subject All 
Students 

SpEd EL RFEP Economically 
Disadvantaged 

Not Econ 
Disadvantaged 

# Tested Math 504 38 12 42 70 412 

Passing Math 489 (97%) 27 (71%) 10 (83%) 42 (100%) 63 (90%) 404 (98%) 

# Tested ELA 507 40 12 42 71 414 

Passing ELA 486 (96%) 29 (73%) 9 (75%) 42 (100%) 67 (94%) 398 (96%) 

 

Table #43: 2014 CAHSEE Grade 10 by Program 

Tested or 
Passing 

Subject All 
Students 

SpEd EL RFEP Economically 
Disadvantaged 

Not Econ 
Disadvantaged 

# Tested Math 523 32 15 55 72 427 

Passing Math 500 (96%) 18 (56%) 11 (73%) 54 (98%) 65 (90%) 411 (96%) 

# Tested ELA 522 31 13 55 70 429 

Passing ELA 505 (97%) 22 (71%) 10 (77%) 55 (100%) 64 (91%) 418 (97%) 

 

Over the course of the last four years, the initial pass rate of 10th grade students taking the CAHSEE has 

remained constant with only 19-22 students not passing the ELA portion of the test (a 96% initial pass 

rate in 2012-2013), and only 19-27 not passing the math portion of the test (a 94% initial pass rate in 

2011-2012).  

An area for growth continues to be in getting our remaining students who have still not passed the test 

by 12th grade to do so.  By looking at table #40, we can see that seniors continue to struggle in passing 

both sections of the test.  This struggle can be attributed to the fact that we encourage our special 

education students to continue to take the test into their 12th grade year, despite the fact that these 

students receive board waivers.  

AYP 

Table #44: Adequate Yearly Progress                                                                                                    

  2010-2011 2011-2012 2012-2013 

Criteria Met? Yes 14 of 14 Yes 10 of 10 No 17 of 18 

Made AYP: Yes  Yes  No  
 ELA Math ELA Math ELA Math 
Participation Rate  Yes Yes Yes Yes Yes Yes 
Percent Proficient  Yes Yes Yes Yes Yes Yes 
Graduation Rate  98.39%  97.41%  98.40%  

 

FHS has consistently met the school criteria for Adequate Yearly Progress, except for the 2012-2013 

school year.  Additionally, FHS continues to meet state requirements.  Though the graduation rate at 

FHS fell a little after the 2008-2009 school year, we continue to graduate 97-98% of our student 

population. 

  

http://www.cde.ca.gov/ta/ac/ay/glossary07i.asp#gi2
http://www.cde.ca.gov/ta/ac/ay/glossary07i.asp#gi5
http://www.cde.ca.gov/ta/ac/ay/glossary07i.asp#gi6
http://www.cde.ca.gov/ta/ac/ay/glossary07i.asp#gi8
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California English Language Development Test (CELDT)  

  Table #45: Folsom High Percent of English Learners by Proficiency Level (CELDT-Form F) 

  Grade 9 Grade 10 Grade 11 Grade 12 Number & % of 
Students Tested 

Advanced           

     2007-08 Number & Percent 2, 12% 2, 17%  0, 0% 1, 20% 5, 13% 

     2010-11 Number & Percent 0, 0% 0, 0% 2, 22% 1, 10% 3, 7% 

     2012-13 Number & Percent 8, 35% 2, 14% 3, 20% 1, 9% 14, 22% 

Early Advanced           

    2007-08 Number & Percent 4, 31% 3, 25% 5, 56% 4, 80% 16, 41% 

     2010-11 Number & Percent  7, 39% 4, 44% 4, 44% 4, 40% 19, 41% 

     2012-13 Number & Percent 4, 17% 9, 64% 6,40% 6, 55% 25,40% 

Intermediate           

    2007-08 Number & Percent 5, 38% 4, 33% 3, 33% 0, 0% 12, 31% 

    2010-11 Number & Percent 5, 28% 3, 33% 2, 22% 4, 40% 14, 30% 

    2012-13 Number & Percent 6, 26% 0, 0% 5, 33% 2, 18% 13, 21% 

Early Intermediate           

    2007-08 Number & Percent 0, 0% 3, 35% 1, 11% 0, 0% 4, 10% 

     2010-11 Number & Percent 6, 33% 1, 11% 0, 0% 1, 10% 8, 17% 

     2012-13 Number & Percent 1, 4% 1, 7% 1, 7% 1, 9% 7, 11% 

Beginning           

    2007-08  Number & Percent 2, 15% 0, 0% 0, 0% 0, 0% 2, 5% 

     2010-11 Number & Percent 0, 0% 1, 11% 1, 11% 0, 0% 2, 4% 

    2012-13 Number & Percent 4, 17% 2, 14% 0, 0% 1, 9% 7, 11% 
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Table #46: Comparison of 2010-2013 CELDT Scores All Assessments 

 Folsom High  State of California 

Grade 9 2010 2011 2012 2013  2010 2011 2012 2013 

% Advanced 19% 20% 42% 35%  9% 9% 9% 11% 

% Early Advanced 50% 28% 29% 17%  32% 28% 33% 32% 

% Intermediate 13% 24% 25% 26%  36% 39% 36% 33% 

% Early Intermediate 13% 28% 0% 4%  13% 14% 12% 13% 

% Beginning 6% 0% 4% 17%  10% 11% 10% 12% 

Total Number Tested 16 25 24 23  91,227 86,369 80,041 70,712 
Grade 10           
% Advanced 8% 9% 23% 14%  7% 7% 8% 9% 

% Early Advanced 42% 36% 32% 64%  34% 30% 36% 36% 

% Intermediate 33% 36% 27% 0%  35% 38% 35% 32% 

% Early Intermediate 17% 9% 18% 7%  13% 15% 12% 13% 

% Beginning 0% 9% 0% 14%  10% 10% 9% 10% 

Total Number Tested 12 11 22 14  81,782 76,458 73,083 66,817 
Grade 11           

% Advanced 14% 18% 25% 20%  11% 11% 11% 14% 

% Early Advanced 64% 55% 33% 40%  38% 34% 39% 39% 

% Intermediate 14% 18% 25% 33%  31% 34% 31% 28% 

% Early Intermediate 7% 0% 17% 7%  12% 12% 11% 11% 

% Beginning 0% 9% 0% 0%  8% 8% 9% 8% 
Total Number Tested 14 11 12 15  70,268 67,509 63,234 60,307 
Grade 12          

% Advanced 0% 20% 14% 9%  13% 13% 14% 15% 
% Early Advanced 45% 33% 29% 55%  38% 35% 40% 39% 

% Intermediate 36% 33% 29% 18%  29% 32% 28% 26% 

% Early Intermediate 9% 13% 14% 9%  11% 11% 10% 11% 

% Beginning 9% 0% 14% 9%  9% 9% 8% 10% 

Total Number Tested 11 15 7 11  59,788 58,586 57,857 54,412 

 

Over the last few years, the numbers of students taking the CELDT has remained steady. The drop in the 

number of students scoring advanced in 2013 could, in part, be due to the last increase in advanced 

scores in 2012.  Both the ninth grade and the eleventh grade continue to outscore the tenth and twelfth 

grade students in numbers achieving advanced.  However, the seniors in 2013 made great strides in the 

early advanced category, with over half of the population tested achieving this score.  

More in depth analysis of our EL students shows that FHS has not adequately helped EL students 

progress toward reclassification. In order to address this concern, an EL specialist was hired to work with 

our current 45 EL students with interventions targeting students who have not shown growth on the 

CELDT in the past three years. Complicating matters is the fact that near 50% of our EL designated 

students also receive special education services. 
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Local Assessments: 

Social Science 

The social science department is implementing a common assessment beginning in 2014-2015 with 10th 

grade World Cultures students. The students will take an objective vocabulary-based pre-test at the 

beginning of the school year (given 9/2/14), which will then be followed by an identical post-test given 

in the spring. Data will be collected to determine student academic language growth over the course of 

the year. 10th and 11th grade students will be assessed with this test in 2015-2016, and then all three 

grades (10th-12th) will be assessed in 2016-2017. In addition, the 10th grade students will be given an 

essay assessment in the spring. A random student cohort will be created for assessment purposes. 

These students will have their essays assessed annually over the course of their education at Folsom 

High School to determine growth in essay writing, critical thinking, development of ideas, and written 

expression. 

Physical Education  

The Health, Driver’s Ed, and Physical Education Department use two main forms of assessment.  Health 

and Driver’s Ed uses pre and post-tests in order to monitor achievement.  PE teachers use the state 

mandated Fitness Gram results to assess our student progress. 

Career Technical Education  

Most classes in the CTE department assess students by their final unit projects, portfolios, 

performances, displays, and shows.  In addition, some of the classes have chapter written exams and 

finals.  The PLTW courses have end of semester assessments common to all PLTW courses in the district, 

state, and nation.  They are multiple choice and free response computer-based exams. 

Visual and Performing Arts 

The majority of VAPA assessments are performance based and many assessed performances take place 

in the community. Written assessment are also used in some of the upper division courses . 

Math 

With the implementation of the Common Core’s Integrated Math 1, our four Math 1 teachers are using 

common assessments throughout the curriculum. Three of four Math 1 teachers share a common prep 

for the purpose of planning and sharing assessment results.  

 All other math classes taught by more than one teacher share a common final and the teachers 

collaborate to evaluate the results. 

Special Education  

All students served through special education are assessed in the areas of math and English through the 

IEP process and/or in their math and English classes. As part of their IEP, all students, except our most 
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severe, are given the Wechsler Individual Achievement Test®–Third Edition (WIAT-III) or a similar 

achievement test for their cognitive level every three years.  Each time the achievement test is given, 

student progress in math and English is measured against previous achievement test results.  Most 

students served through special education are in the general education setting for math and English. As 

such, they participate in the district benchmarks/assessments at the same time and in the same 

environment as their peers. Students in the mild/moderate special education math and English classes 

are also assessed.  The department currently uses the UC Davis Math Assessment as a benchmark in our 

math classes and the district assessments in our English classes. 

World Language 

The World Language Department uses a comprehensive program in levels 1 – 3 of each language in 

order to prepare students for AP in their fourth year.  Within each program, units are assessed with 

common exams and both the fall and spring finals for each level are comprehensive and district-

wide.  Additionally, the department is working to refine projects that are used in each of the three 

languages.  For example, all level 1 students create a family portfolio; all level 2 students create a travel 

project/presentation showing their extensive use and understanding of vocabulary, grammatical 

structure, and culture; level 3 students complete a Masterpiece Theater Mystery activity.   

English 

English uses a variety of methods to assess students across the grade levels. All grade levels are working 

towards common essays and finals and all grade levels use district provided writing benchmarks.  

Additional benchmarks include: 

9th grade: benchmark 

 Essay scores based on common rubric 

 Goal is 3 or higher on a 6 point scale (district) 

 Scores/essays are included in writing portfolio to be passed on to subsequent teachers 
*** 9th grade teachers look at scores to set goals for next year’s instruction 
*** Teachers use common rubric throughout year and observe individual students’ 
growth over course of year 

10th grade: CAHSEE 

 Access to 9th grade writing (portfolio and benchmark scores) 

 In class writing scored on same district 6 point rubric (look for year-to-year student 
growth) 

 Goal is a 350 or better on CAHSEE from a 450 point scale 
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11th grade: EAP/ELA 

 Portion of ELA star test used to determine college English placement assess students’ 
progress by examining test scores to set goals for instruction and establish target 
audience 

 Common essay prompt scored with common rubric (throughout year) 

 Rubric used is the EAP rubric from the CSU system 

 Examine and adjust based on EAP data received 
12th grade: project 

 Common rubric to score essay/speech … multiple drafts 

 Score a “fair” or better on all parts of rubric 

 Correlation between a high score on project and passing class 
Advanced Placement 

 A breakdown of overall scores 1-5 

 Class essay scores and objective scores (average) 

 Look at scores to determine strengths and weaknesses 

 Adjust for next year’s curriculum 
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College Scholastic Assessment Test (SAT)  

Table #47: College SAT Results  

 Grade 12 
Enrollment 

Number 
Tested 

Percent 
Tested 

Critical Reading 
Average 

Math 
Average 

Writing 
Average 

School (Folsom)       

2007-08 698 374 53.58 549 574 541 

2008-09 693 366 52.81 547 570 539 

2009-10 442 211 47.74 560 587 556 

2010-11 444 244 54.95 544 577 545 

2011-12 454 290 63.88 545 568 548 

2012-13 425  269  63.29  554  572  548  

District: (Folsom-Cordova)        

2007-08 1,276 468 36.68 540 563 533 

2008-09 1,258 473 37.60 538 554 528 

2009-10 1,353 393 29.05 545 566 536 

2010-11 1,381 516 37.36 540 568 536 
2011-12 1,413 641 45.36 528 551 527 

2012-13 1,388  679  48.92  542  553  533  

County: (Sacramento)        

2007-08 18,011 5,629 31.25 485 504 484 

2008-09 18,340 5,557 30.30 492 507 485 

2009-10 17,894 5,457 30.50 494 511 488 

2010-11 19,418 6,628 34.13 488 506 483 

2011-12 493,947 194,191 39.31 491 510 491 

2012-13 19,642  7,082  36.06  494  506  484 

Statewide:        

2007-08 465,901 167,035 35.85 494 513 493 

2008-09 473,671 164,275 34.68 495 513 494 

2009-10 475,596 158,666 33.36 501 520 500 

2010-11 488,388 222,658 45.59 497 514 489 

2011-12 493,947 194,191 39.31 491 510 491 
2012-13 496,859  200,543  40.36  492  508  489 

 

Folsom High’s SAT test rate has increased by 10% over the last five years of recorded data. During the 

same period of time, reading, writing and math scores have remained relatively consistent. 

  

http://data1.cde.ca.gov/dataquest/SAT/SAT-I3.asp?cYear=2006-07&cSelect=3467330%5E--%5EFOLSOM-CORDOVA&cChoice=SAT3
http://data1.cde.ca.gov/dataquest/SAT/SAT-I2.asp?cYear=2006-07&TheCounty=34,Sacramento&cChoice=SAT2
http://data1.cde.ca.gov/dataquest/SAT/SAT-I1.asp?cYear=2006-07&cChoice=SAT1
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ACT 

   Table #48: ACT Results  

Year Grade 12 
Enrollment 

Number 
Tested 

Percent 
Tested 

Average 
Score 

Score>=21 
Number 

Rate 

       
2007-08 698 112 16.05 25.21 98 87.5 

2008-09 693 124 17.89 25.59 104 83.87 

2009-10 442 107 24.21 26.3 96 89.72 

2010-11 421 99 23.52 25.5 85 85.86 

2011-12 454 128 28.19 25.77 111 86.72 

2012-13 425 112 26.35 26 96 85.71 

District:        

2007-08 1,276 139 10.89 24.33 111 79.86 

2008-09 1,258 154 12.24 24.93 120 77.92 

2009-10 1,353 225 16.63 24.55 176 78.22 

2010-11 1,381 220 15.93 24.93 177 80.45 

2011-12 1,413 287 20.31 24.68 231 80.49 

2012-13 1,388 274 19.74 24.74 220 80.29 

County:        

2007-08 18,011 2,294 12.74 21.48 1,256 54.76 

2008-09 18,340 2,605 14.2 21.47 1,402 53.82 

2009-10 17,894 2,886 16.13 21.4 1,563 54.16 

2010-11 19,418 3,081 15.93 24.93 177 80.45 

2011-12 19,434 3,606 18.56 21.67 2,008 55.68 

2012-13 19,642 3,709 18.88 21.61 2,081 56.11 

Statewide:       

2007-08 465,901 55,086 11.82 22.0 32,388 58.8 

2008-09 473,671 66,293 14.0 21.92 38,068 57.42 

2009-10 475,596 74,326 15.63 21.93 42,846 57.65 

2010-11 486,549 82,495 16.96 21.73 46,577 56.46 

2011-12 493,947 87,016 17.62 21.81 49,321 56.68 

2012-13 496,859 90,986 18.31 21.87 51,821 56.95 

 

Folsom High’s ACT scores have remained consistently higher than the state and county scores for the 

last six years. Also notable is the fact that FHS students have historically been taking the ACT at a high 

rate while the rest of the district and state have recently experienced an increase in the number of 

students attempting the test.  
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Advanced Placement 

Table #49: Advance Placement Test Results 07-08 to 12-13 

 

Grade 12 
Enr. 

Grade 
11 + 12 

Enr. 

Number 
of Test 
Takers 

Exams 
Scr=1 

Exams 
Scr=2 

Exams 
Scr=3 

Exams 
Scr=4 

Exams 
Scr=5 

Folsom High         
2007-08 590 1,337 363 54 112 159 169 132 
2008-09 693 1,154 350 66 101 190 205 123 
2009-10 442 876 353 66 83 181 154 145 
2010-11 421 852 345 46 88 172 169 160 
2011-12 454 913 355 38 82 196 201 179 
2012-13 425 891 358 59 119 219 181 165 

District:         

2007-08 1,123 2,488 440 81 166 195 183 138 

2008-09 1,258 2,606 481 87 157 263 280 147 

2009-10 1,353 2,718 591 119 162 289 264 220 

2010-11 1,381 2,760 795 167 250 376 349 250 

2011-12 1,413 2,785 829 156 294 445 378 275 

2012-13 1,388 2,797 870 143 364 524 377 272 

County:          

2007-08 16,886 35,011 5,757 2,363 2,664 2,428 1,605 867 

2008-09 18,340 36,824 6,191 2,192 2,647 2,623 1,891 1,115 

2009-10 17,894 36,245 6,741 2,461 2,750 2,827 2,074 1,341 

2010-11 19,418 37,682 7,772 2,844 3,392 3,275 2,407 1,554 

2011-12 19,434 37,507 7,861 2,703 3,369 3,671 2,495 1,578 

2012-13 19,642 37,572 8,591 2,949 3,995 4,178 2,725 1,639 

Statewide:         

2007-08 441,198 927,095 208,299 73,340 87,937 92,798 73,060 49,577 

2008-09 473,671 961,187 231,050 84,287 89,652 97,691 81,847 64,111 

2009-10 475,596 961,416 245,746 94,176 93,363 103,550 87,762 69,724 

2010-11 486,549 973,732 263,896 98,056 103,786 114,288 94,324 72,656 

2011-12 493,947 980,182 282,682 101,579 112,178 123,260 102,569 81,170 

2012-13 496,859 976,904 299,779 107,151 127,713 136,321 108,895 80,004 

 

http://data1.cde.ca.gov/dataquest/SAT/AP-3b.asp?cYear=2006-07&cSelect=3467330%5E--%5EFOLSOM-CORDOVA&cChoice=AP3b
http://data1.cde.ca.gov/dataquest/SAT/AP-3b.asp?cYear=2006-07&cSelect=3467330%5E--%5EFOLSOM-CORDOVA&cChoice=AP3b
http://data1.cde.ca.gov/dataquest/SAT/AP-2b.asp?cYear=2006-07&TheCounty=34,Sacramento&cChoice=AP2b
http://data1.cde.ca.gov/dataquest/SAT/AP-1b.asp?cYear=2006-07&cChoice=AP1b
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At first glance, it appears that total enrollment in AP courses has declined but the trend follows the 

enrollment trend of FHS since the opening of Vista Del Lago High School. Despite the fact that 

enrollment in AP courses has declined, the number of AP tests taken has remained constant, indicating 

that a higher percentage of AP students are taking the test and that individual AP students are taking a 

higher average number of tests. 

UC a-g  

Table #50: Students Meeting UC a-g Requirements 09-13 

Year Gender American 
Indian or 

Alaska 
Native 

# of 
Grads 

Grads 
with 

UC/CSU 
Required 
Courses 

Asian 
# of 

Grads 

Grads with 
UC/CSU 

Required 
Courses 

Pacific 
Islander 

# of 
Grads 

Grads 
with 

UC/CSU 
Required 
Courses 

Filipino 
# of 

Grads 

Grads 
with 

UC/CSU 
Required 
Courses 

          

09-10 F 4 2 (50%) 35 30 (86%) 2 2 (100%) 3 1 (33%) 

09-10 M 1 0 (0%) 29 15 (52%) 3 1 (33%) 2 1 (50%) 

Total  5 2 (40%) 64 45 (70%) 5 3 (60%) 5 2 (40%) 

10-11 F 2 1 (50%) 26 18 (69.2%) 0 (0%) 6 4 (67%) 

10-11 M 2 0 (0%) 31 20 (65%) 2 1 (50%) 3 2 (67%) 

Total  4 1 (25%) 57 38 (67%) 2 1 (50%) 9 6 (67%) 

11-12 F 2 1 (50%) 30 24 (80%) 3 1 (33%) 7 5 (71%) 

11-12 M 0 0 (0%) 37 30 (81%) 1 0 (0%) 3 2 (67%) 

Total  2 1 (50%) 67 54 (81%) 4 1 (25%) 10 7 (70%) 

12-13 F 0 0 (0%) 39 27 (69%) 1 1 (100%) 7 5 (71%) 

12-13 M 2 1 (50%) 28 19 (67%) 0 0 (0%) 4 3  (75%) 

Total  2 1 (50%) 67 46 (68%) 1 1 (100%) 11 8 (72%) 

          

  Hispanic or 
Latino 

# of 
Grads 

Grads 
with 
UC/CSU 
Required 
Courses 

African 
American 

# of 
Grads 

Grads with 
UC/CSU 
Required 
Courses 

White  
# of 
Grads 

Grads 
with 
UC/CSU 
Required 
Courses 

Multiple or 
No 
Response 

# of 
Grads 

Grads 
with 
UC/CSU 
Required 
Courses 

          

09-10 F 11 6 (55%) 1 0 (0%) 161 93 (58%) 1 0 (0%) 

09-10 M 16 5 (31%) 6 0 (0%) 148 70 (47%) 4 0 (0%) 

Total  27 11 (41%) 7 0 (0%) 309 163 (53% 5 0 (0%) 

10-11 F 16 6 (37.5%) 5 0 (0%) 144 77 (54%) 1 0 (0%) 

10-11 M 20 7 (35%) 8 3 (38%) 144 76 (51%) 2 0 (0%) 

Total  36 13 (36%) 13 3 (23%) 292 153 (52%) 3 0 (0%) 

11-12 F 21 8 (38%) 0 0 (0%) 165 88(53%)  0 (0%) 

11-12 M 22 7 (32%) 6 2 (33%) 124 66 (53%) 2 1 (50%) 

Total  43 15 ((35%) 10 2 (20%) 289 154 (53%) 4 1 (25%) 

12-13 F 20 11 (55%) 4 3 (75%) 134 79 (59%) 3 3 (100%) 

12-13 M 13 5 (38%) 10 5 (50%) 138 59 (42%) 5 2 (40%) 

Total  33 16 (48%) 14 8 (57%) 272 138 (51%) 8 5 (62%) 
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Totals 09-10 Grads 
with 

UC/CSU 
Required 
Courses  

10-11 Grads 
with 
UC/CSU 
Required 
Courses  

11-12 Grads 
with 
UC/CSU 
Required 
Courses 

12-13 Grads 
with 
UC/CSU 
Required 
Courses 

 

Female 218 134 
(61%) 

200 106 
(53%) 

234 127 
(54%) 

208 129 
(62%) 

 

Male 209 96 (33%) 216 109 
(50.5%) 

195 108 
(55%) 

200 94 (47%)  

Total  427 203 
(48%) 

416 215 
(52%) 

429 235 
(55%) 

408 223 
(55%) 

 

 

School data regarding the number of students who are UC/CSU eligible is lower than our staff would 
like. Particularly, Hispanic males, in most years, are not graduating having met a-g requirements. Both in 
09-10 and 12-13, males in general met a-g requirements at a much lower rate than females. FHS staff 
and administration continues to analyze the number of pass/fail rates in a number of classes as potential 
roadblocks for a-g completion. These classes include but are not limited to Algebra II, level II World 
Language courses, and Chemistry.  

Table #51: Algebra 1 Enrollment by grade level 

         

Grade 2006-
2007 

2007-
2008 

2008-
2009 

2009-
2010 

2010-
2011 

2011-
2012 

2012-
2013 

2013-
2014 

9 282 181 213 235 244 273 232 245 

10 152 51 82 83 79 95 78 86 

11 57 47 13 9 10 11 33 29 

12 NA NA NA NA NA NA 13 2 

Total 491 279 308 327 333 379 356 362 

         

2006-2012 does not reflect the two year algebra course (in white) 

2012 -2014 includes the two year algebra course (in gray) 

 

Our total number of students who take Algebra I remain steady, with the largest number of students 

being in the 9th grade.  Most of our students are able to pass Algebra in the 9th grade and continue to 

move upwards in the math department; however, we continue to have a sizable population of 10th 

grade students who are enrolled in Algebra I. It is important to note again that FHS no longer offers 

algebra as we have implemented the integrated model. Most 9th grade students now take Integrated 

Math 1. 
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Table #52: Grade Report by Core Area Numbers of F’s 

         

Core Subject 2005/
2006 

2006/
2007 

2007/
2008 

2008/
2009 

2009/
2010 

2010/
2011 

2011/
2012 

2012/
2013 

English 143 92 104 178 111 205 167 161 

Mathematics 334 228 134 165 146 289 199 154 

Sciences 145 95 89 146 102 207 174 120 

Social Sciences 51 54 41 55 52 102 68 70 

 

The number of Fs as reported by department has remained fairly consistent with a decrease in math of 

23%.  The sciences also saw a large decrease in numbers of Fs between the last two years, and Social 

Science continues to assign the fewest numbers of Fs to students.  The numbers in English remain the 

same after a sizable decrease between the 2010-11 and 2011-12 school years. 

 Table #53: FHS Grade Report D’s and F’s 

      
Ethnicity % of Total 

Enrollment 
Semester 1 

D's 
Semester 1 

F's 
Semester 2 

D's 
Semester 2 

F's 
All Asian 7.90% 79 31 87 41 
Hispanic/Latino 7.00% 131 52 123 113 
White (Not Hispanic) 76.50% 939 404 1066 699 

2009/2010 Grading Data 
Ethnicity % of Total 

Enrollment 
Semester 1 

D's 
Semester 1 

F's 
Semester 2 

D's 
Semester 2 

F's 
All Asian 15.85% 61 36 75 43 
Hispanic/Latino 7.37% 70 35 87 64 
White (Not Hispanic) 70.17% 527 249 502 307 

2010/2011 Grading Data 
Ethnicity % of Total 

Enrollment 
Semester 1 

D's 
Semester 1 

F's 
Semester 2 

D's 
Semester 2 

F's 
All Asian 14.29% 64 29 70 35 
Hispanic/Latino 9.96% 125 119 95 70 
White (Not Hispanic) 67.23% 575 380 597 403 

2011/2012 Grading Data 
Ethnicity % of Total 

Enrollment 
Semester 1 

D's 
Semester 1 

F's 
Semester 2 

D's 
Semester 2 

F's 
All Asian 14.35% 36 23 41 43 
Hispanic/Latino 10.30% 47 63 49 65 
White (Not Hispanic) 66.80% 213 243 238 318 

2012/2013 Grading Data 
Ethnicity % of Total 

Enrollment 
Semester 1 

D's 
Semester 1 

F's 
Semester 2 

D's 
Semester 2 

F's 
All Asian 9.70% 36 16 46 13 
Hispanic/Latino 13.14% 46 25 50 26 
White (Not Hispanic) 66.00% 243 100 254 141 
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Throughout the last several years, FHS has seen a decrease in Fs between first and second semester as 

well as an increase in Ds, suggesting that more students who failed in the first semester are at least 

passing – albeit with a D – in the second semester.  While this is encouraging, FHS still needs to work on 

decreasing the number of Fs assigned in the first semester. While the numbers of Asians and Whites 

earning Ds and Fs continues to hold steady, the number of Hispanics earning the same grades has gone 

up by 4% in the last three years, indicating an area for growth. 

Table #54: 12
th

 grade Enrollment and Graduation  

 2009-10  2010-11  2011-12  
School Grade 12 

Enrollment 
Graduates Grade 12 

Enrollment 
Graduates Grade 12 

Enrollment 
Graduates 

Folsom High 442 427 444 421 454 429 
District Total 1,353 1,228 1,386 1,217 1,424 1,269 
County Total 18,071 15,573 19,601 15,790 19,611 15,962 
State Total 477,885 405,087 488,388 410,476 495,945 418,598 

  

 2012-13  2013-14    
School Grade 12 

Enrollment 
Graduates Grade 12 

Enrollment 
Graduates   

Folsom High 425 408 453 N/A   
District Total 1,402 1,282 1,417 N/A   
County Total 19,799 16,305 19,389 N/A   
State Total 499,275 422,177 498,403 N/A   

 

FHS continues to graduate students at a high rate – between 94-96% each year.  This is higher than the 

district which graduates between 87-92% each year as well as the county and state graduation levels of 

78-86% and 80-84% respectively. 

Table #55: Number of entering Freshmen compared to exiting Seniors 

Class of 9
th

 Grade 12
th

 Graduates Difference 

11-12 488 429 59 

12-13 483 408 75 

13-14 498   

 

  

http://data1.cde.ca.gov/dataquest/DistGrad2.asp?cSelect=3467330--FOLSOM-CORDOVA%5e&cChoice=DstGrad2&cYear=2006-07&cLevel=District
http://data1.cde.ca.gov/dataquest/CoGrads.asp?cChoice=CoGrad2&cYear=2006-07&TheCounty=34,SACRAMENTO,,,,,
http://data1.cde.ca.gov/dataquest/stgrads.asp?cChoice=StGrads2&cYear=2006-07
http://data1.cde.ca.gov/dataquest/DistGrad2.asp?cSelect=3467330--FOLSOM-CORDOVA%5e&cChoice=DstGrad2&cYear=2006-07&cLevel=District
http://data1.cde.ca.gov/dataquest/CoGrads.asp?cChoice=CoGrad2&cYear=2006-07&TheCounty=34,SACRAMENTO,,,,,
http://data1.cde.ca.gov/dataquest/stgrads.asp?cChoice=StGrads2&cYear=2006-07
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   Table #56: Number and percent of Dropouts by Grade Level 

Year Grade 9 
Dropouts 

Grade 9 
Enrolled 

Grade 10 
Dropouts 

Grade 10 
Enrolled 

Grade 11 
Dropouts 

Grade 11 
Enrolled 

Grade 12 
Dropouts 

Grade 12 
Enrolled 

2005-06 1 752 2 796 1 624 3 621 

2006-07 0 781 0 750 0 747 2 590 

2007-08 0 435 0 446 0 683 0 631 

2008-09 0 488 0 454 0 461 2 693 

2009-10 0 483 0 482 2 432 1 442 

2010-11 0 498 0 453 0 462 3 444 

2011-12 1 544 0 489 0 436 4 510 

2012-13 NA 594 NA 560 NA 493 NA 459 

2013-14 NA 573 NA 580 NA 517 NA 469 

 

The number of dropouts at FHS is very low, with nearly none of the 9-11th grade students dropping out, 

and only 4 seniors dropping out in 2012. While dropouts are low, a significant number of FHS students 

move to alternative settings at some point of   

Table #57: Dropouts by Ethnic Designation by Grade 

 2010-11 
Ethnic 

Category 
Dropouts Reported 10-11 

 Adjusted 
Grade 9  

Adjusted 
Grade 10  

Adjusted 
Grade 11  

Adjusted 
Grade 12  

Adjusted 
Grade 

9-12 Total 

Adjusted 
Ungraded 
Secondary 
Dropouts  

Adjusted 
Grade  
9-12 

Dropout 
Total 

Grade  
9-12 

Enrollment 
Total 

Annual 
Adjusted 

Grade 9-12 
Dropout 

Rate 
American 
Indian/Alaska 
Native 

0 0 0 0 0 0 0 11 0 

Asian 0 0 0 0 0 0 0 256 0 
Pacific 
Islander 

0 0 0 0 0 0 0 9 0 

Filipino 0 0 0 0 0 0 0 43 0 
Hispanic or 
Latino 

0 0 0 0 0 0 0 178 0 

African 
American (not 
Hispanic) 

0 0 0 0 0 0 0 51 0 

White 1 0 1 0 0 0 2 1,287 0.2% 
Multiple/No 
Response 

0 0 0 0 0 0 0 14 0 

None 0 0 0 0 0 0 0 8 0 
School Total 1 0 1 0 0 0 0 1,857 0.1% 
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2011-12 continued. 
Ethnic 

Category 
Dropouts Reported 11-12 

 Adjusted 
Grade 9  

Adjusted 
Grade 10  

Adjusted 
Grade 11  

Adjusted 
Grade 12  

Adjusted 
Grade 

9-12 Total 

Adjusted 
Ungraded 
Secondary 
Dropouts  

Adjusted 
Grade  
9-12 

Dropout 
Total 

Grade 9-12 
Enrollment 

Total 

Annual 
Adjusted 

Grade 9-12 
Dropout 

Rate 
American 
Indian/Alaska 
Native 

0 0 0 0 0 0 0 9 0 

Asian 0 0 0 0 0 0 0 284 0 
Pacific 
Islander 

0 0 0 0 0 0 0 9 0 

Filipino 0 0 0 0 0 0 0 49 0 
Hispanic or 
Latino 

0 0 0 0 0 0 0 204 0 

African 
American (not 
Hispanic) 

0 0 0 1 0 0 0 72 1.4% 

White 1 0 0 4 0 0 2 1,322 0.4% 
Multiple/No 
Response 

0 0 0 0 0 0 0 27 0 

None 0 0 0 0 0 0 0 3 0 
School Total 1 0 0 5 0 0 0 1,979 0.3% 

2012-13 
Ethnic 

Category 
Dropouts Reported 12-13 

 Adjusted 
Grade 9  

Adjusted 
Grade 10  

Adjusted 
Grade 11  

Adjusted 
Grade 12  

Adjusted 
Grade  

9-12 Total 

Adjusted 
Ungraded 
Secondary 
Dropouts  

Adjusted 
Grade  
9-12 

Dropout 
Total 

Grade 9-12 
Enrollment 

Total 

Annual 
Adjusted 

Grade 9-12 
Dropout 

Rate 
American 
Indian/Alaska 
Native 

0 0 0 0 0 0 0 10 0 

Asian 0 0 0 0 0 0 0 303 0 
Pacific 
Islander 

0 0 0 0 0 0 0 6 0 

Filipino 0 0 0 0 0 0 0 49 0 
Hispanic or 
Latino 

0 0 0 0 0 0 0 208 0 

African 
American (not 
Hispanic) 

0 0 0 0 0 0 0 63 0 

White 0 0 0 1 0 0 1 1,301 0.07% 
Multiple/No 
Response 

0 0 0 0 0 0 0 51 0 

None 0 0 0 0 0 0 0 3 0 
School Total 0 0 0 1 0 0 1 1994 0.05% 

 

Our dropout rate continues to remain well below less than 1% of the total population.  Of the few 

students who do dropout, their ethnicities have consistently been White or African American in the last 

three years. 
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Table# 58: Post-Enrollment Data 

Year Universities  

4-year Colleges 

2-year 

Colleges 

Technical 

Institutes 

Transfer to 4-year 

after 2-year 

09-10 40%  54% 3% 39% 

10-11 40% 54% 3% 39% 

11-12 40% 54% 3% Not Collected 

12-13 34% 58% 3% Not Collected 

13-14 34% 58% 3% Not Collected 

Schoolwide Learner Outcomes 
Since our last WASC visit, FHS has been working to develop and implement the PRIDE SLOs in our 

classroom and extra-curricular activities.  While the ideas are strong, and elements we wish to see in all 

our students, being able to effectively measure and quantify some of the SLOs has proven difficult.  

While we are able to use rates of reported cheating and plagiarism to judge integrity for instance, this 

does not provide the complete picture of our students or our school.  Productivity (academics) and 

Responsibility (behavior) can be more easily measured through data such as the number of Ds and Fs, 

the number of students qualifying for UC admission, the general GPAs of the student population, and 

the number of suspensions and expulsions. We are continuing to look at these SLOs and are developing 

better techniques in order to more accurately measure the excellence exhibited by our student 

population rather than focus on the negative.  Lastly, we have found it difficult to quantify diligence in 

our student population except though the anecdotal link between student perseverance and academic 

achievement and transfer rates to alternative education. 

Community Perception Data 
The community perception survey data has been included in the appendix. Overall, the perception data 

indicates the community’s positive attitude toward FHS and the overwhelming pride in the achievement 

and history of the school.  

The following list highlights some of the positive attitudes toward FHS: 

 93% of staff and 76% of parents agreed or strongly agreed that additional programs and 

opportunities were offered for advanced students. 

 87% of parents agree that the teachers hold high expectations for student learning. 

 78% of students agreed or strongly agreed that the curriculum at FHS is challenging. 

 79% of parents felt that bullying was not a problem at FHS or “had no opinion.” 

 90% of parents and 82% of students agree or strongly agree that students at FHS have a great 

deal of school spirit and pride. 

 88% of parents agreed or strongly agreed that the community is actively involved at FHS. 
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 77% of students agreed or strongly agreed that FHS maintains a safe and orderly environment. 

An additional 16% had no opinion. 

 78% of parents agreed that FHS provides sufficient opportunities for parent involvement. An 

additional 16% offered no opinion. 

 78% of students and parents agreed or strongly agreed that FHS is doing a good job preparing 

students to continue their education at more advanced levels. 

 77% of parents and students agreed or strongly agreed that students are provided a variety of 

assessments in addition to written tests. 

Some areas for improvement as indicated by the survey were as follows: 

 47% of staff disagreed or strongly disagreed with the statement, “I am satisfied with the 

availability of technology at our school.” 

 25% of parents disagreed or strongly disagreed with the statement, “I am satisfied with the 

extent to which administration includes students/parents in the decision making process about 

matters that directly affect students (i.e. dress code, assemblies, late policy, etc).” 

 39% of parents disagreed with the statement, “Information on club and extracurricular activities 

is well communicated to parents.” 

 24% of students disagreed or strongly disagreed with the statement, “Bullying is not a problem 

on the FHS campus.” 

 35% of students disagreed or strongly disagreed with the statement, “Students rarely cheat at 

our school.” 

 29% of parents disagreed or strongly disagreed with the statement, “School counselors give 

students the guidance they need in program planning (i.e. course selection, graduation 

planning).” 

 37% of parents disagreed or strongly disagreed with the statement, “Teachers regularly 

communicate with parents about their students.” 
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Chapter 2: Progress Report 

In 1998, some members of a seasoned staff transitioned from the former Folsom High school site to our 

current 65 acres. Recovery from that split and readjustment to the new environment required 

transactional leadership. Change is difficult, and this transition was no exception.  Contributing to the 

difficulty, consistency was lacking in maintaining the administrative team.  Continual change of 

principals and vice-principals prior to the 2009 WASC visit was noted by the visiting team as a challenge 

for this Bulldog staff.  Since that visit, site leadership has stabilized. While vice-principals have 

transitioned slightly, the principal has remained constant since the last visit.  

The current principal has been at FHS for ten years, serving as principal for the past seven.  She 

encourages collaboration and exhibits transformational leadership strengths as the school site 

progresses with the implementation of the new Standards. The vice-principals have been encouraged to 

maximize their potential by utilizing their complementary skill sets to provide site management, 

instructional leadership, and academic intervention program development.  Improved communication 

between the administrative team and the new counseling staff has positively impacted the ability to re-

evaluate and change existing policies and procedures. Division leaders have been empowered to guide 

their departments with competent implementation of Common Core.   

Recommendation #1:  There is a need to develop a leadership structure that is 

reflective of all stakeholders.  The school site and District office need to explore 

ways to decrease a perceived disconnect between the District office, the school 

site and the community.  In light of changing populations, there needs to be a 

greater outreach to language and cultural minorities. All stakeholders should be 

afforded further opportunities to participate in regular and systematic 

collaboration to identify and plan programs, policies and processes to help 

students achieve academic standards and the expected schoolwide learning 

results. 

The new LCAP has improved communication among the school sites by providing the opportunity for 

dialogue among stakeholders including District office leadership regarding goal-setting. Improved data 

collection software, online registration, and access to data regarding homeless and foster youth has 

improved communication among sites and the District Office. In order to strengthen the connection 

between the district office and the community, the district hired a new Public Information Officer, 

Daniel Thigpen. Mr. Thigpen has developed strong relationships with local media, developed a social 

media communication strategy, and now distributes a weekly newsletter “District Digest” that outlines 

upcoming district events, communicates current issues considered by the school board, and provides all 

schools with a forum for positive news stories. Flyers are now distributed to parents and community 

members electronically through Peachjar, an electronic distribution service. Since the last WASC 

visitation, the district has paid for a subscription for Blackboard Connect, an online phone, text and 

email messaging services that allows the district to reach all families with critical messages. 
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Folsom High School regularly communicates with students and the community through Twitter, 

Facebook, the Schoolwires website, Remind text service, and Blackboard Connect. These combined 

efforts have significantly improved communication between all levels of the district and the community. 

Furthermore, the momentum provided by the adoption of the Common Core Standards and its 

subsequent implementation has unified the District by providing a common focus.  The District has 

expanded leadership options to include teachers in the capacity of Core Area Lead Teachers. Core area 

coaches have been selected at each site and their skill sets are being utilized to develop appropriate 

instructional strategies for use in the implementation of the Common Core. The development of site-

based lead teachers has provided a stronger academic connection between the district and the school 

sites. 

Passion is a hallmark of Folsom High School's culture. Since 1922, this passion has driven our staff to 

create and sustain programs of excellence that meet the needs of all students.  Following the 2009 

WASC recommendation to revisit our school’s Vision, Folsom High School embraced the opportunity to 

further broaden the Leadership Team by establishing a Vision Committee composed of staff, students, 

administrators, counselors, and parents. Leadership in this passionate environment required 

collaboration.   All stakeholders became embedded in assisting the successful achievement of the 

established school goals while focusing on a schoolwide Vision.  The team explored options for 

increasing student enrollment while maintaining and improving the currently existing high academic and 

athletic standards. The committee explored becoming an International Baccalaureate School, but 

remained concerned about sacrificing an extremely strong Advance Placement program. Committee 

members visited nearby IB schools, explored options to clone a local HISP (Humanities International 

Studies Program), and discussed the benefits of becoming a magnet school of the Arts. The team’s 

Vision was to be one of inclusivity. 

This collaboration produced the new, fully inclusive, Global Perspectives Studies Program (GPS), which 

was designed to provide students with an enhanced global and multicultural educational experience. 

The new program was designed to enhance the existing AP program by including courses required for 

the AP International Diploma. The Vision committee believed that GPS would provide Folsom High 

School with an innovative, sustainable program that would appeal to students from all cultures. 

As a way of continuing to develop Folsom High School curriculum, programs, and activities, parent 

groups work cooperatively with the principal to provide programmatic feedback and to support a wide 

variety of activities. The Student Senate, made up of roughly seventy PAWS reps, has allowed students 

to have a voice in the decisions being made on their campus. Other groups on campus that collaborate 

to create policy and programs include CTE Leaders, Division Leaders, and the GPS Vision and Leadership 

committees. This collaborative style embraced at Folsom High encourages shared leadership of the 

school and empowers stakeholders to develop leadership skills. 
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Recommendation #2:  The school needs to revisit and revise its mission, ESLRs and 

related objectives.  Measureable indicators need to be defined and assessed.  

ESLRs need to be embedded in curriculum and instruction.  Any necessary staff 

training relative to the incorporation of ESLRs into measures of student 

achievement needs to be provided.  There is a need to establish a process for all 

stakeholders to regularly review and revise the school vision and learning goals. 

Since the 2009 visit, professional development days were used to revise the existing ESLRs, train the 

staff on Marzano’s research (books were provided for each teacher’s personal library), encourage the 

staff to present “best practices,”and enlighten and train the teachers on differentiated instruction as 

well as how to incorporate different instructional strategies into the teachers’ classrooms. 

The Focus Groups and Home Groups engaged in a collaborative process to update the ESLRs. Designated 

WASC Fridays provided the forum for Focus Group leaders to guide discussions about the ESLRs.  

Revisions were suggested, debated, presented, and finally selected by “sticky dot vote."  The acronym 

PRIDE was developed (Productivity, Responsibility, Integrity, diligence, and Excellence).  Bulldog PRIDE 

was incorporated into course expectations; the Principal incorporated PRIDE into the morning 

announcements; a student artwork contest for t-shirt design was instituted; staff t-shirts were 

purchased and are worn on casual Fridays.   

The establishment of the PRIDE acronym was only one part of the critical academic need.  The new 

PRIDE ESLRs (which we have accepted as our SLOs) needed to be measurable.  The Focus Group leaders 

extended the WASC Friday discussions to include measurable criteria.  Focus Groups suggested criteria, 

extended discussions with Home Groups, brought the modified ideas to the site Leadership Team, and 

then brought the revised criteria back to the Focus Groups for refinement.  The next three years 

required further refinement of the measurable PRIDE SLOs as they are utilized to meet measurable 

objectives. The site Leadership Team decided that the school would need to pursue the future 

implementation of a data analysis system that could collect data related to the measurable indicators 

underlying the newly formed SLOs.  It was discussed that the Focus on Learning Team, normally charged 

with the responsibility of collecting student achievement data, would expand to encompass the 

additional responsibility of collecting annual measurable outcome data associated with the SLOs.   

The site Leadership Team also realized that the current student information system, Powerschool, made 

it difficult to query relevant discipline information with respect to our measurable indicators.  In the 11-

12 school-years, the site Leadership Team and site administration suggested investigating additional 

software that would allow the school to more easily collect and analyze data.  Accordingly, the school 

district adopted a new district-wide data management system that will provide schools easier access to 

more complex data. This system, Illuminate, also supports the data collection from site-based 

assessments, a capability that should support data collection from site-based, shared assessments.  
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In addition to updating the SLOs, CAN #1 delineated a need to update the school’s vision.  With PRIDE in 

place, the Leadership Team organized the formation of the voluntary committee that would focus on 

developing a new school vision.  The committee began by analyzing the existing strengths of Folsom 

High, and the perceived areas of need.  Among the strengths were a comprehensive AP Program and a 

strong magnetic Music program.  The Global Perspective Studies program was a result of this process. 

With the incorporation of the new GPS theme woven into a new vision for FHS, the GPS Leadership and 

Vision teams are currently defining measurable outcomes and effective methods of data collection. 

Currently, program enrollment, school enrollment, portfolios, and project presentations have been 

analyzed as measurable indicators. There is a need for more concrete and consistent indicators as the 

program has grown and evolved. 

The school utilizes the Focus on Learning cycle as the main process for self-study. However, there still 

needs to be a more clearly delineated process of coordinating the ongoing self-study process, including 

timelines and specific tasks to be completed each month and annually. Though we maintained the same 

principal as the last full self-study, the site coordinator was entirely new to the process this year. As both 

are still new to the entire process, more work needs to be accomplished for “Continued School 

Improvement” 

Recommendation #3:  The school needs to develop and implement a 

comprehensive Staff Development Plan to accomplish its visions and ESLRs and 

improve achievement of all students.  Included in this plan should be ways and 

means to include all stakeholders in decision-making. 

In an effort to address the recommendations by the 2009 WASC committee, Folsom High redesigned the 

early-out Fridays to reflect a more comprehensive approach to staff development.  Designated Friday 

Collaboration, WASC, Department, and Staff meetings were scheduled on a rotational basis. Ongoing 

WASC meetings continued, with a continued emphasis on the Action Plan goals.  The staff 

collaboratively revisited the ESLRs and developed the Bulldog PRIDE acronym (Productivity, 

Responsibility, Integrity, Diligence and Excellence) to reflect the updated Student Learning Outcomes. By 

consensus, quantifiable measures for the SLOs were developed and are currently in the implementation 

phase. 

Staff meetings shifted from a focus on the dissemination of information to the delivery of professional 

development.  Using the research studies of Marzano and Schmoker, selected books were studied for 

our ongoing improvement of best practices.  Cohorts of teachers designed opportunities for their 

colleagues to analyze the content of the reading material and its appropriateness for classroom 

integration. Our comprehensive plan included the study of: Building Background Knowledge, Building 

Academic Vocabulary, and Focus. Once the District began the implementation of Common Core, Division 

Leaders worked collaboratively with their departments to select a book unique to their departmental 

needs. District Lead teachers became integrated into our staff meetings to provide more in depth 

professional development in common core instructional strategies. All-district Professional development 

days were instituted to assist in the transition to Common Core in preparation of the SBAC.   
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Recommendation #4:  Although achievement scores are high, there is room for 

improvement of the academic performance of all students.  Included in this effort 

should be the development and systematic monitoring of a student 4-year plan as 

well as systems of monitoring the progress of underachieving students including 

targeting subgroups.  To support improved student achievement, the school needs 

to develop a system of data collection and distribution that will be used to drive the 

determination of student needs, the development and/or maintenance of courses 

and programs, and allocation of resources. 

All students at FHS now complete and annually review, with the assistance of their assigned counselor, a 

personalized four year educational plan.  Underachieving students are identified through regular 

reviews of academic data, teacher referral, parent referral, and administrative referral. Identified 

students are closely monitored, scheduled strategically, possibly placed on a Response to Intervention 

plan, and possibly scheduled in our academic intervention class. Students who do not respond to these 

interventions are referred to our new intervention counselor, who meets with the student, 

communicates with parents and teachers, and provides more intensive counseling services. Beginning in 

the fall of 2015, incoming 9th grade at-risk students will be identified with the help of middle school 

counselors and placed in an academic intervention course and/or our newly adopted Get Focused, Stay 

Focused course. This course focuses on college and career readiness, four year plans, organization, and 

consistent goal setting.  

District-generated benchmarks tests are given in math and English but are not being used in all core 

areas. The math department uses pre-tests and post-tests from UC Davis in most courses. Many other 

departments share common assessments and utilize collaboration time analyzing results, but a formal 

system for data collection or analysis has not been adopted.  With the adoption of Common Core 

Standards, departments are working to construct aligned summative assessments. Accordingly, the 

school will need to develop a consistent system for the collection, analysis, and resulting action planning 

regarding shared assessment data. 

Currently, data collection mostly serves the needs outlined by the Focus on Learning process. The school 

needs to develop a consistent system for collecting and distributing state and school data to all 

stakeholders on a consistent basis. 

Recommendation #5:  The school needs to develop and implement a 

comprehensive Technology Plan.  The plan needs to include ways and means to 

acquire new technology and update existing technology.  Technology needs to be 

used within all curricula as an instructional tool and as a means for staff to collect 

data, create curriculum, and communicate with students, colleagues, and the 

community.  The plan will need to include a staff development component that 

will enable staff to learn to incorporate the use of technology into curriculum and 

instruction. 
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In the summer of 2014, the district hired a new Director of Educational Technology and Information 

Systems, Terry Kritsepis. Terry has been very active since his hire and has assembled a district 

technology planning committee in order to develop an instructional technology classroom standard and 

to develop a district-wide technology professional development plan. Additionally, the Folsom 

community passed Bond Measure G in November of 2014, which should provide the district with the 

funds to update our infrastructure for the first time in many years. In light of recent developments, 

Folsom High has decided to reconvene its Technology Committee after the completion of the district 

technology plan in the spring of 2015.  

In the meantime, FHS has added two iPad carts, six Chromebook carts, a wireless infrastructure, 

Peachjar, Blackboard Connect, and Google Tools for Education (including Google Classroom).  Despite 

limited funding some individual teachers use free online tools such as Moodle or Remind 101. Google 

Tools for Education has, perhaps, made the greatest educational impact as both teachers and students 

regularly collaborate on projects that support the achievement of Common Core Standards. 

In preparation for the implementation of the Integrated Math 1 model, the district mounted multi-

media projectors in the rooms of all Math 1 teachers. As part of the textbook adoption for Math 1, each 

high school has been provided with access to online, credit-recovery software for Carnegie’s Integrated 

Math 1 program. This spring, FHS is offering an afterschool credit recovery class for students who did 

not pass the fall semester of Math 1. The course includes 34 students and is taught by one of our regular 

Math 1 teachers.  

The PTSA has worked diligently to provide teachers with technology in the absence of state money. 

Recently, the PTSA purchased networked LaserJet printers for all teacher common rooms. 
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Chapter 3:  Critical Academic Needs 

Focus on Learning 
After our last full self-study in 2009, the Folsom High School WASC Leadership Team began the process 

of reviewing our achievement data and collecting new information on our students with the visiting 

committee’s recommendations in mind.  That data is now included in the School/Community Profile 

(Chapter I). Though we like to pride ourselves on the high standards we hold for all our students, and 

sometimes forget that there are still populations that need to be better served, FHS found several areas 

in which extra emphasis was still needed.  As a high performing, and large comprehensive school, it is 

sometimes easy to overlook smaller populations still in need of support.  In order to identify these areas, 

our staff has routinely analyzed data in home and focus groups each year since the last full self-study in 

2009. Because we have continued to evaluate ourselves in the interim between WASC self-studies, it has 

made the process of identifying need an easier one. With a growing population, we strive to serve all of 

our students and are therefore willing to work on our areas of weakness. 

 

After assessing the data, the stakeholders were able to identify four areas in which the potential to 

serve more student populations would be both most beneficial as well as most critical.  These areas of 

needed improvement led to the four critical learner needs at the end of this chapter. 

An Outline of Our Analysis Process  
Throughout the last three years since the midterm report of the visiting committee, the FHS staff and 

stakeholders have been asked several questions, including: Who are the students? How are they 

performing? Who is achieving?  Who is not achieving? And what has been accomplished/what is still in 

progress? By tracking the changing perceptions of the staff and other interested stakeholders, the 

Leadership Team has been able to more accurately gauge the feelings and accomplishments of those 

involved.  Continually updating our previous CLNs and action plan, as well as reviewing our most current 

data, has allowed the school to better monitor what is being implemented and where we continue to 

struggle in serving various student populations.  While much of the profile data shows FHS performing at 

or above established targets, other areas, such as the ones that follow, highlight areas of weakness and 

needed growth.  Looking at the data, as well as the aggregate responses from focus groups, home 

groups, and survey data, revealed some common perceptions.  

 

The profile data and the comments from interested stakeholders clearly show that FHS continues to 

struggle in meeting the needs of certain subgroup populations.  While FHS continues to score in the high 

800s on API, groups such as special needs and African American students continue to need support, 

falling behind their peers.  Though our African American population is not statistically relevant, our 

special needs population is, and continues to be an issue that FHS needs to address. Special needs 

students still continue to score erratically on standardized tests and are a group consistently highlighted 

by parents as needing extra support (see parent survey data).  The implications from the collected data 
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– including student, staff and parent opinion surveys – indicates that FHS does not currently and wholly 

meet the needs of its special education learners.  

 

Connected to this is our AP enrollment and testing statistics and our overall UC a-g completion rates at 

the school.  While FHS has increased the number of students enrolled in AP, and there has been a large 

increase in the number of tests taken, we continue to see a distinctive break-down between who is 

enrolled in the classes and the general population of FHS.  Enrollment in Advanced Placement and 

honors courses continues to shape a divide between some of our high performing student subgroups 

and our general population.  Part of this is seen in the fact that a small group of students account for the 

majority of AP enrollment at FHS.  Our AP population is more likely to consist of the same students 

taking multiple courses rather than a diverse group of students enrolled in fewer courses.  Therefore, 

though our total AP enrollment numbers and tests taken number may appear to be extraordinarily high, 

it is not necessarily due to an expansion of AP across the ethnic and socio-economic spectrum that has 

led to this enrollment increase.  Additionally, regardless of a seemingly expansive AP program, and in 

opposition to the numbers of our parents with a 4year degree, our students continue to lag behind 

other area high schools in terms of completing the UC a-g requirements.  In order to better meet the 

needs of all students, and to continue to strive to meet the AP and school vision of preparing students 

for life beyond high school, we must find more ways of encouraging our subgroup populations to enroll 

in AP and honors courses as well as for the general population to be better informed and encouraged to 

take UC compliant courses.  An expansion in the amount and type of AP and honors courses offered 

(expanded sections at the Honors English 9 and 10 levels, additions of AP Human Geography and AP art 

classes etc.) has helped with this some over the last few years, but it is an area on which we still need to 

focus.  

 

Though many schools are struggling to implement Common Core State Standards, our particular focus 

has been on implementing and accessing technology in the classroom effectively.  When asked about 

how the district, school and departments have prepared them for teaching to the CCSS, teachers and 

staff members have expressed the greatest concern over the issue of technology.  One of the comments 

in our last WASC full self-study was that our school needed to increase access to technology and the 

Internet in order to better serve our growing population.  While large steps in addressing this issue have 

been taken, such as increased library hours, the purchase of Chromebooks and iPads for integration into 

the classroom, and a WIFI system being set up, teachers continue to struggle in implementing Common 

Core strategies into the classroom through the use of technology.  After analyzing the last full self-study 

as well as progress made in this area, the stakeholders agreed that a technology plan and more training 

on combining the CCSS with teaching technology in the classroom is needed.  This issue not only affects 

our students and staff academically, but it can also hinder our new student learner outcomes (SLOs) in 

the form of Bulldog PRIDE.  Without the adequate technology to access the curriculum, or to further 

enhance learning, students are sometimes prone to give up early.  Instituting a new system by which 

individual classrooms can check out Chromebooks for research and other uses has helped to revitalize 

students and their ability to persevere.  It has also provided students with a sense of pride in their 

academics and their school. 
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Aside from academics, another area of concern arose regarding the concept of school (or Bulldog) 

PRIDE. The staff, student, and parent survey results revealed the idea that although students were, 

overall, receiving a strong education at FHS, they were not always living up to all the aspects of our SLOs.  

For example, a high percentage of both staff and students expressed concern that there is a high degree 

of cheating that takes place on campus in order to live up to high expectations placed on students by 

staff, themselves, parents and their peers.  Though the numbers of students we have that are 

suspended or expelled each year is low, stakeholders are more concerned with the events that are 

connected to school that we as a staff do not always see: bullying, cheating, drug use and violence.  As 

expressed in the perception data, these have been areas of concerns for parents, students and staff.  In 

order to better address the social environment at FHS and to encourage ownership of student behavior, 

a CLN was developed.  This is intended to support the academic environment and to help make Folsom 

High School an even better place in which to work and learn. 

 

At the culmination of the FOL process – a process that included discussion and voting – the Critical 

Learner Needs on the following pages were identified as the focus for the next 3-6 years:  
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Critical Learner Need #1 
Develop and implement a plan to improve the academic success and opportunity for all students with 
a specific focus on increasing those students who meet the UC/CSU a-g requirements. 

Questions Raised? 

 Why are students continuing to take the SATs at 
much higher rates than they are qualifying for UC 
admission? 

 Do students understand what is needed to:  graduate 
from Folsom High, to continue to a two year college 
and to continue to a four year college? 

 How are we preparing effective instruction in order to 
prepare students for college and career? 

 Are students offered ample opportunities to increase 
their academic success through rigorous coursework? 

 Is access to AP and honors classes limited or open to 
all students?  How does this access affect student 
performance and readiness for opportunities after 
high school? 

 Why are our students – the majority of which are not 
low socioeconomic status students – enrolling in four 
year universities at lower rates than their parents? 

 
Goals Associated with this CLN: 

 Increase the percentage of our students who meet 
the a-g requirements at graduation to better align 
with the high schools in our area.  Currently we are at 
55% completion as compared to: Granite Bay High 
School at 74%, Oak Ridge High School at 68.8%, Vista 
del Lago at 61.1%, Rocklin High School at 71.4% and 
Roseville High School at 68.5%. 

 Increase access to, and enrollment in, rigorous 
courses. 

 Continue to develop relevant curriculum that 
students can apply to real world situations in order to 
better prepare students for college and career. 

 SLO Addressed 
 
Productivity  

 Students will engage in relevant 
and rigorous curriculum and 
instruction designed to better 
prepare them for a college or 
career path. 

 Students and staff will work 
together in order to increase 
our academic standards 

 
Excellence  

 As students aim to achieve 
academic success, as well as 
complete the a-g requirements 
for the UCs, students will 
continue to demonstrate an 
excellence in academics, as well 
as in organizational and social 
skills.   

 Staff will also demonstrate 
excellence as curriculum and 
lesson plans are modified to 
better serve the needs of our 
students. 
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Critical Learner Need #2 
Increase technology use within the Common Core curriculum across all disciplines with appropriate 
resources and training for both staff and students. 

Questions Raised? 

 How is our limited and older technology affecting 
student work products as well as learning? 

 Are 21st century technology and skill sets being 
utilized in the classroom in a way that will promote 
academic success across the disciplines? 

 Does increased use of and more modern technology 
help students to better achieve in their classes? 

 Will students be better prepared for college and 
career if greater access to relevant technology is 
provided? 

 Does use of technology in the classroom help to ignite 
a student’s passion for learning?  

 How might the use of technology in the classroom 
better help teachers to understand and implement 
the CCSS? 

 
Goals Associated with the CLN: 

 Increase the competency levels of students and staff 
on new and existing technologies. 

 Continue to train staff on: Google Drive, the newly 
purchased Chromebooks, data systems like Cruncher 
and Illuminate, Google Classroom, Schoolwires. 

 Develop curriculum that is aligned with the CCSS and 
effectively uses a variety of technologies in order to 
provide better learning opportunities for students. 

 Create an environment in which students are 
expected to use a variety of technologies in order to 
produce products for the classroom that will be 
relevant to real world situations. 

 SLO Addressed 
 
Productivity 

 Greater access and use of 
technology that is aligned with 
the implementation of the CCSS 
will help students to achieve 
academically.   

 Students will better be able to 
conduct inquiry in the form of 
Internet –based research.  
Additionally, technology in the 
classroom will better help 
teachers to examine and teach 
research strategies to their 
students. 

 
Diligence  

 With each increase in 
technology we have had thus 
far, students have been more 
inclined to do higher quality 
work.  Though anecdotal, 
students express excitement 
and a renewed sense of 
accomplishment when using 
technology in order to create 
products. 
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Critical Learner Need #3 
Develop students that take initiative and are self-advocates, accepting responsibility for their own 
learning and behavior in order to make them better global students and citizens. 

Questions Raised? 

 Why is there a perception on campus that cheating is 
not a rare event?  To what degree does cheating on 
campus influence the grades an individual student 
achieves? 

 How is the perception of the school culture affecting 
students and staff on campus as well as stakeholders 
in the community? 

 Is Folsom High School a place where students accept 
responsibility for their own learning? 

 How are we preparing our students to be productive 
members of a global community? 

 Are students leaving Folsom High School as socially 
aware and responsible citizens who demonstrate 
caring and integrity? 

 
Goals Associated with the CLN: 

 To decrease the instances of cheating on campus, as 
well as the rather high perception that cheating is a 
problem (35.5% of students and 45% of staff feel that 
cheating is a problem). 

 Develop students that are able to engage in 
productive discussion about a variety of pertinent 
cultural and current events. 

 Decrease the number of suspensions, detentions, and 
tardies on campus. 

 Continue to improve the perception of Folsom High 
School as a place where students are capable of and 
encouraged to have control over their own 
educational opportunities.  

 SLO Addressed 
 
Responsibility 

 Students will learn to advocate 
for their own rights as well as 
to accept consequences – both 
positive and negative – for their 
actions. 

 Students will be able to more 
productively participate in an 
increasingly global community. 

 
Integrity 

  By continuing to monitor 
students on their behavior both 
in and out of the classroom, 
and by teaching students about 
the pitfalls of instances such as 
cheating, plagiarism and 
bullying, students will become 
better citizens to their peers 
and towards staff. 
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Critical Learner Need #4 
Develop a curriculum embedded assessment system for Folsom High. 

Questions Raised? 

 How are we using assessment throughout our daily 
interaction with students to better instruct our 
curriculum? 

 Do students see a connection between how they 
perform on an assessment and how the curriculum 
addresses their successes and failures? 

 Does a system of inter-leaving (going back to 
previously learned material and reviewing) help to 
raise student performance? 

 How effectively is information being shared between: 
teachers, departments, school, and district to better 
inform student performance? 

 
Goals Associated with this CLN: 

 Increase student performance on benchmark 
assessments. 

 Integrate professional reflection and evaluation into 
the curriculum. 

 Develop common assessments so that students see 
the connection between classes as well as teachers. 

 Develop a common vocabulary across the classrooms 
and the disciplines. 

 Objectify grades assigned in classes. 

 Develop a plan to increase student awareness of the 
benefits of doing their best on the new CCSS testing 
as well as other standardized tests. 

 Continue to train staff in Cruncher  (Illuminate) and 
Schoolwires. 

SLO Addressed  
 
Productivity (Academics) 

 Reflection on how to use 
benchmark and other 
assessments will help to guide 
the curriculum of teachers as 
well as help students to better 
understand and gauge their 
own progress. 
 

Diligence (Perseverance)  

 By receiving pertinent and 
timely data and evaluations, 
students will be more 
encouraged to continue 
working towards an academic 
and personal goal. 
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Chapter IV:  Self-Study Findings  

 

Category A:  Organization: Vision and Purpose, Governance, Leadership and 

Staff, and Resources 

A1   Organization Criterion 
The school has a clearly stated vision and mission based on its student needs, current educational 

research, and the belief that all students can achieve at high academic levels. Supported by the 

governing board and the central administration, the school’s purpose is defined further by schoolwide 

learner outcomes and the academic standards. 

 

Indicators with Prompts 

Vision – Mission – Schoolwide Learner Outcomes –  Profile 

Indicator: The school has established a clear, coherent vision and mission (purpose) of what students 

should know and demonstrate; it is based upon high-quality standards and is congruent with research, 

practices, the student/community profile data, and a belief that all students can learn and be college 

and career ready. 

Prompt: Evaluate the degree to which the development of the school’s statements has been impacted by 

pertinent student/community profile data, identified future global competencies, and current 

educational research. 

Findings Supporting Evidence 
The development of the school’s vision and mission statement 
focuses on our commitment to increase academic, social and 
emotional success in our students.  One aspect that has been 
recently added to our vision is the ability of our students to 
contribute to a global community.  This takes into account our 
student population that continues to be more diverse each 
year, as well as the academic expectations of our parents and 
other stakeholders.   
 
The added focus on how our students might be prepared for 
and participate in a global community also serves to better 
include the development of our unique and inclusive Global 
Perspective Studies program (GPS).  GPS is a self-electing 
program, and any student who wishes may choose to commit 
to the program. This inclusive program was designed to develop 
more globally engaged and educated graduates.  GPS 
curriculum focuses on local community issues and outreach, 
and enhancement of current global perspectives. 
 
By looking at our school data in terms of the success of our 

Single Plan for Student Achievement 
page 
 
Student Accountability Report Card 
page 
 
GPS participation 
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expectations, and comparing the results to the expectations our 
staff and parents have for our students, we feel that we have 
adequately addressed our community in forming our mission 
and vision statement. 
 

Development/Refinement of Vision, Mission, Schoolwide Learner Outcomes   

Indicator: The processes to ensure involvement of representatives from the entire school, business, 

industry, and community in the development/refinement of the vision, mission, and schoolwide learner 

outcomes are effective. 

Prompt:  Evaluate the effectiveness of the processes. 

Findings Supporting Evidence 
Due to the fact that the district – and FHS itself – started losing 
students to outside district programs like IB a few years ago, 
stakeholders at FHS took it upon themselves to re-examine our 
mission and vision statement to see if improvements were 
needed.  After examining the strengths and weaknesses of 
adding an IB program, the school and stakeholders decided to 
revise our vision to include a more culturally and globally aware 
program.  The GPS program was developed as an avenue to 
broaden student participation and awareness of their place in 
the global community. Due to this addition to the curricular 
program at FHS, the mission and vision were re-examined by 
several stakeholder groups over the course of several months in 
order to include this changed focus.  
 
The process of close examination of our own vision and 
practices, coupled with an analysis of the vision and mission 
statements of several of the area high school, served to 
produce our current mission and vision statement.  This process 
is detailed and ongoing, a cycle which allows Folsom to remain 
a dynamic and exemplary learning community. 

Single Plan for Student Achievement 
page 
 
Student Accountability Report Card 
page 
 
Division leader minutes 
 
Department minutes 
 
PTSA minutes 
 
GPS leadership team minutes 

 

Understanding of Vision, Mission, and Schoolwide Learner Outcomes  

Indicator: Students, parents, and other members of the school and business community demonstrate 

understanding of and commitment to the vision, mission, and the schoolwide learner outcomes. 

Prompt: Evaluate the degree to which the school ensures that students, parents, and other members of 

the school’s community understand and are committed to the school’s vision, mission, and schoolwide 

learner outcomes. 

 

Findings Supporting Evidence 
In order to effectively communicate with parents and other 
stakeholders, we use several methods of communication: near 
daily whole school announcements from the principal express 
messages of support and inspiration that are correlated to the 
School Learning Outcomes, P.R.I.D.E.  Included in this message 

Single Plan for Student Achievement 
page 
 
Student Accountability Report Card 
page 
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is the familiar saying “It’s a great day to be a bulldog” that any 
student can repeat if simply prompted with “And as always…” 
 
In addition to the daily announcements by the principal, 
bulletins are also broadcast in third period each day in which 
students are given pertinent information about the school.  
These bulletin announcements are also posted on the school’s 
website so that parents and community members may also 
have access to them. 
 
Some additional programs on campus also serve to continue 
teaching and informing our student body about the mission, 
vision and SLOs.  These include but are not limited to: Freshman 
orientation, the dog walk, kick-off student mentors, twenty-
nine student clubs that focus on building interpersonal 
relationships, elevating school spirit and involvement in 
community service activities. 
 
Many organizations, such as athletics, music, theatre, football, 
basketball, baseball, PTSA, and GPS utilize Facebook and Twitter 
to reach their target audiences.  
 
A good percentage of teachers use the district-provided School 
Wires website to post class syllabus, homework assignments, 
projects, calendars, examples of student work, and other 
relevant materials. 
 
Recently, the FCUSD has adopted Peachjar as an electronic 
solution for distributing flyers directly to parents. 

 
SLOs and Mission statements posted 
in classrooms and on campus. 
 
FHS website including individual 
department and teacher sites 
 
Twitter/Facebook pages 
 
Remind text messages 
 
Peachjar posts 
 
Bulletin 
 
PTSA newsletter and e-mail 
notifications 

  

Regular Review and Revision 

Indicator: The school is implementing an effective process for regular review/revision of the school 

vision, mission, and the schoolwide learner outcomes based on student needs, global, national, and local 

needs, and community conditions. 

Prompt: Evaluate the effectiveness of the process for revising these statements with wide involvement.  

Findings Supporting Evidence 
The process used by FHS to determine and modify the mission, 
vision and SLOs, though inclusive, could have more involvement 
specifically from parents as our process has mostly focused on 
the input of certificated and classified employees and 
community organizations. Recently, FHS resumed student 
senate meetings to more intimately involve students in shaping 
campus culture.   
 
Focused programs on campus, such as CTE and Global 
Perspective Studies (GPS), have been more inclusive of 

Site Council minutes 
 
PTSA minutes 
 
Booster Club minutes 
 
GPS Vision team minutes 
 
CTE advisory meeting minutes 
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community members in an advisory capacity. CTE and ROP 
programs conduct regular industry and community advisory 
meetings to ensure that industry standards are being met. 
Programs like Project Lead the Way have also formed 
partnerships with local businesses like Intel.  
 
Most recently, GPS has assembled a strong group of community 
members with global connections to advise and shape the 
direction of the program.  
 
The vision statement, mission statement, and SLOs are regularly 
communicated to Site Council and PTSA groups.  
 
In order to ensure an ongoing cycle of improvement, FHS 
designates time monthly to address WASC requirements and to 
revisit the vision, mission, and Student Learning Outcomes for 
the school. 

Division Leader meeting minutes 
 
Single Plan for Student Achievement 

  

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
We have focused a lot of our energy as a staff and as a school to 
develop relevant and appropriate goals for our school and our 
students.  As can be seen in the responses above, we feel that 
we have adequately reflected upon our practices, and 
evaluated our strength and weaknesses as a school site in order 
to better develop a mission and vision for an increasingly global 
and technological community. 
 
All programs at FHS continue to evolve and be refined as 
necessary and in accordance to the school’s mission statement 
and SLOs. 

Meeting minutes. 
 
New program development: GPS, 
PLTW, Game Design. 
 
Integrated Math adoption. 
 
Enrollment in AP courses/AP scores. 
 
Post/secondary enrollment. 

 

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
Though our critical learner needs are addressed throughout the 
curricular program at FHS, two of our programs have showed a 
dramatic increase due to the change in vision and recognized 
need to qualify more of our students for UC a-g course 
requirements.  These programs are our GPS and CTE programs. 
 
The GPS program continues to grow as demonstrated through 
the addition of global world cultures and US history classes and 
with over 500 students now engaged in the program. Advanced 
Placement (AP) classes have been added to allow students to 
carry their college credit to international universities, 

Program enrollment/completion 
rates. 
 
Curricuum guide – new courses 
 
GPS enrollment figures 
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emphasizing our goal of maintaining our focus on student 
achievement, in conjunction with our mission statement. The 
focus of all these additions is to continue to encourage and help 
our students take courses which will qualify them for UC a-g 
requirements. 
 
Like the GPS program, the Career and Technical Education 
Department is working to enhance the curriculum by providing 
additional advanced Project Lead the Way Courses, in addition 
to a Computer Science pathway to meet the needs of the tech-
related job openings in the Sacramento County Region. 
 
A clear mission statement, vision statement, and SLOs enable 
FHS to quickly adapt to a rapidly evolving geo-political and 
educational climate.  
  

A2.  Governance Criterion 
The governing board (a) has policies and bylaws that are aligned with the school’s purpose and support 

the achievement of the schoolwide learner outcomes and academic, college, and career standards 

based on data-driven instructional decisions for the school; (b) delegates implementation of these 

policies to the professional staff; and (c) monitors results regularly and approves the single schoolwide 

action plan and its relationship to the Local Educational Agency (LEA) plan. 

 

Indicators with Prompts 

Governing Board 

Indicator: The policies and procedures are clear regarding the selection, composition, and specific duties 

of the governing board, including the frequency and regularity of board meetings. 

Prompt: Provide evidence that the policies and procedures regarding the selection, composition, and 

specific duties of the governing board, including the frequency and regularity of board meetings are 

clear. 

Findings Supporting Evidence 
The FCUSD Board and district administration provides ample 
support for the mission, vision, and SLOs of Folsom High.  
 
FHS and the general public have access to board agendas and 
minutes. The dates of board meetings are on school site 
electronic/web calendars.  
 
School administrators receive board agendas and policy 
changes through regular emails from the board’s administrative 
assistant. Additionally, the district communication director 
produces a weekly newsletter highlighting district and board 
news. 
 

The FCUSD website. 
Weekly district newsletter 
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FHS maintains a strong relationship with the FCUSD board. 
 

 

Relationship of Governance to Vision, Mission, and Schoolwide Learner Outcomes  

Indicator: The governing board’s policies are directly connected to the school’s vision, mission, and 

schoolwide learner outcomes. 

Prompt: Evaluate the adequacy of the policies to support the school’s vision, mission, and schoolwide 

learner outcomes through its programs and operations. 

Findings Supporting Evidence 
The Governing Board’s vision continues to be in alignment with 
the FHS vision, though it is expressed in broader terms than the 
school’s vision.  Because of this, the Board’s policies are used as 
a guide to implement the school’s vision. 

School-wide action plan 
 
FHS SARC and SPSA report 
 
Code of Conduct 
 
FHS Website (Vision) 

 

Additional Online Instruction Prompt: Evaluate the policies related to online instruction for effectiveness 

in clarifying the vision for the school’s use of various types of online curriculum, instruction and support 

methodologies; this includes, upgrading or updating technology, acceptable use policies, CIPA policies, 

and policies to ensure internet safety. 

Findings Supporting Evidence 
Though we do not have an official online program that is 
developed only for the school, we do utilize several programs to 
help students with enrichment and credit recovery. 
 
Several courses, such as Driver’s Ed and Health are moving – or 
have already moved – toward dissolving on-campus courses in 
favor of online courses.  Students have also been given 
permission to take specific online courses such as languages, PE, 
government etc. as a mean of enriching their academics so that 
additional elective courses can be taken on campus.  Online 
courses are selected carefully with the help of the counseling 
department in order to adhere to UC a-g requirements.   
Students must seek out guidance from their counselors and get 
approval from their counselor as well as administration before 
enrolling.    
 
Credit recovery for students who have already exhausted their 
summer school options is available through the APEX online 
program.  In contrast to the APEX program, the BYU online 
program is offered to students with a full schedule to free up 
space to pursue additional electives.  These lists of online 
courses are not listed on the school website or in the 
curriculum guide due to the fact that they are not official FHS 
courses.  Students who are interested in online courses need to 

BYU/APEX program documents 
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meet with their counselor in order to review their options.   
 
With the increased use of technology, and online courses for 
credit recovery as well as enrichment, students are all required 
to sign an Internet Use Agreement when they turn in their 
registration packet each year. 

   

Understanding the Role of the Governing Board 

Indicator: The school and business community understands the governing board’s role, including how 

parents can participate in the school’s governance. 

Prompt: Evaluate the ways the school community and parents are informed as to how they can 

participate in the school’s governance. 

Findings Supporting Evidence 
Opportunities for parent involvement in the school’s 
governance are published through the PTSA, the district 
website calendar and the FHS website calendar. 

FCUSD & FHS website 
 
PTSA bulletins 

  

 

Governing Board’s Involvement in the Review and Refinement  

Indicator: The governing board is involved in the regular review and refinement of the school’s vision, 

mission, and schoolwide learner outcomes. 

Prompt: Evaluate the processes for involving the governing board in the regular review and refinement 

of the school’s vision, mission, and schoolwide learner outcomes. 

Findings Supporting Evidence 
The board delegates the implementation of the vision to the 
school staff. The board monitors and approves the schoolwide 
action plan and the local educational association plan, but the 
whole staff (aside from the administration team, WASC 
coordinator and a few other teachers) has little knowledge of, 
or input in, this process.  In general, there is little 
communication between the staff and the governing board 
regarding policies and data driven results.  More data driven 
procedures are discussed at the school level without knowledge 
of the governing board. 

Code of conduct handbook 
 
Cruncher 
 
Crisis Management Plan 
 
ELA, math, science common core 
coaches, science lead teacher 
 
API 

 

Professional Staff and Governing Board 

Indicator: There is clear understanding about the relationship between the governing board and the 

responsibilities of the professional staff. 

Prompt: Determine whether there is clear understanding about the relationship between the governing 

board and the responsibilities of the professional staff and how that understanding is developed and 

maintained. 

Findings Supporting Evidence 
Board meetings are open to all for input, though it is up to 
stakeholders to be vigilant in the communication process 
between the governing board and the staff. To a large extent, 

Cruncher 
 
API 
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the staff does not have a clear understanding of the 
relationship between the governing board and the professional 
staff. 

  

Board’s Evaluation/Monitoring Procedures  

Indicator: There is clarity of the evaluation and monitoring procedures carried out by the governing 

board, including the review of student performance toward career and college readiness, overall school 

programs and operations, and the fiscal health of the school. 

Prompt: Determine the degree to which there is clarity of the evaluation and monitoring procedures 

carried out by the governing board. 

Findings Supporting Evidence 
There is little clarity or knowledge by the school staff of the 
evaluation and monitoring procedures carried out by the 
governing board.   

 

 

Complaint and Conflict Resolution Procedures  

Indicator: The established governing board/school’s complaint and conflict resolution procedures as 

they apply to the school’s stakeholders are effective. 

Prompt: Comment on the effectiveness of the established governing board/school’s complaint and 

conflict resolution procedures. 

Findings Supporting Evidence 
During board meetings, staff, parents, and students are given a 
three-minute public participation forum by which they can 
voice concerns and complaints.  While the public seems to have 
a forum for concerns or complaints, the staff often feels that its 
voice is limited in these forums due to the fear of potential 
professional repercussions.  
 
The process by which parents are able to make complaints is 
being utilized and parents have not expressed confusion.  
District administration directs on-site complaint to the site 
administrator for them to address, which can then be passed up 
the chain of command if necessary. The school’s complaint 
process is also delineated in the PAWSPORT and on the school 
website. 

Board Agendas and Minutes 
 
Universal Complaint Procedure 
 
Pawsport 
 
District and school website 

  

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
Though there are areas for improvement, we feel that the 
governing board is active in our community and in our running 
of FHS.   
 
Though the process may be clear for parents and students, staff 
still feels that there needs to be more communication between 
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the governing board regarding policies and the staff here at 
FHS.  Many staff members aren’t even sure how the process 
works, what the role of the governing board is or how it affects 
our daily lives on campus.  In these ways, we are not yet fully 
addressing this criterion. 
 

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
The role of the governing board in implementing our SLOs does 
not necessarily hinder or help us.   The vision of the district does 
impact FHS in determining what our academic focus might be, 
and has also been essential in helping us to develop our 
approach to the new Common Core State Standards and how 
those will be implemented in classrooms, but we do not feel 
that they have been instrumental in helping us to implement 
curriculum in order to better address the needs of our students. 
The support of the governing board primarily involves financial 
decisions, and due to the fact that the LCAP has been 
implemented this year, it is difficult to determine the impact 
that the plan will have on FHS. The primary  
 
 The direction of the school is primarily determined at the 
school level through the WASC and SPSA processes. 

 

 

A3.  Leadership and Staff Criterion 
Based on student achievement data, the school leadership and staff make decisions and initiate 

activities that focus on all students achieving the schoolwide learner outcomes and academic, college, 

and career standards. The school leadership and staff annually monitor and refine the single schoolwide 

action plan based on analysis of data to ensure alignment with student needs. 

 

Indicators with Prompts 

Broad-Based and Collaborative 

Indicator: The school’s planning process is broad-based, collaborative, and has commitment of the 

stakeholders, including the staff, students, parents, and business community. 

Prompt: Comment on the effectiveness of the school planning process to ensure that it is broad-based, 

collaborative and fosters the commitment of the stakeholders, including the staff, students, parents, and 

business community. 

Findings Supporting Evidence 
The effectiveness of the school planning process to ensure that 
it is broad-based, collaborative, and fosters the commitment of 
the stakeholders, including the staff, students, parents, and 
business community is high. It has several aspects. For the 
stakeholders involved, including the staff and students, we have 

School Site Council 
 
PAWS - Personal Achievement with 
Support 
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reinstated the School Site Council. In addition, for students we 
have a Student senate, wherein each PAWS class elects a 
student representative who meets monthly with the Student 
Council to address student concerns, needs, and interests. This 
student senator then reports back to his or her PAWS class to 
foster discussion and class involvement in campus needs.  
 
The district sponsors the FCUSD Parent Engagement Program, 
which is committed to the belief that parents are a child’s first 
teacher. Therefore, the partnership between the family and 
school is critical to the academic success in every student. There 
are councils and committees at both the school and district 
levels. Parents and members of the business community can 
also participate in the School Site Council, though 
communication and publication of this opportunity could be 
further developed. 
 
GPS maintains both a community advisory committee and a 
leadership committee to ensure collaborative planning and 
decision making. 

Student Senate 
 
Special Education Department 
 
FCUSD Parent Engagement Program 
 
GPS Advisory Committee 

  

School Plan Correlated to Student Learning 

Indicator: The school’s Single Plan for Student Achievement is directly correlated to the analysis of 

student achievement data about the critical learner and career readiness needs; schoolwide learner 

outcomes; and academic, college, and career standards. 

Prompt: How do staff ensure that the analysis of student achievement of the critical learner and career 

readiness needs, schoolwide learner outcomes, and academic and career readiness standards are 

incorporated into the plan and impact the development, implementation, and monitoring of the plan? 

Findings Supporting Evidence 
FHS consistently analyzes student achievement of the critical 
learner and career readiness needs, schoolwide learner 
outcomes, and academic and career readiness standards. The 
implementation of the above vision encompasses all aspects of 
our operations. At Folsom High School, the principal functions 
as the manager, leader, and supervisor of the school and 
conveys district and school level information to the appropriate 
audience, ensuring the corresponding compliance. As lead 
member of the school leadership team, the principal 
communicates information to the team, at an administrative, 
teacher, whole staff, and student interaction level.  
 
The introduction and implementation of the Common Core 
State Standards align with the PRIDE acronym. Administration, 
division leaders, and departments regularly review and discuss 
academic, behavioral, participatory, and achievement data.  

SLO - Student Learner Outcomes 
 
Single Plan for Student Achievement 
 
Student work/performance/ 
product/awards/achievements 
 
API 
 
Department level and course level 
work/tasks/projects 
 
Use of common rubrics and 
alignments of similar courses 

  



 

Folsom High School WASC Report 2014-2015  83  

Correlation between All Resources, Schoolwide Learner Outcomes, and Plan  

Indicator: There is correlation between allocation of time/fiscal/personnel/material resources and the 

implementation, monitoring, and accomplishing of the Single Plan for Student Achievement. 

Prompt: Evaluate the degree to which the allocation of all resources supports the implementation, 

monitoring, and accomplishment of the Single Plan for Student Achievement. 

Findings Supporting Evidence 
The Single Plan for Student Achievement is a plan of actions to 
raise the academic performance of all students, and the 
allocation of time/fiscal/personnel/material resources to 
implement, monitor, and accomplish the goals of this plan. 
SPSA is implemented and approved by the school site council. 
The school site council functions, in part, to approve 
expenditures and budget, but the school site council does not 
necessarily approve allocation of personnel decisions. These 
personnel decisions, in regards to SPSA, are made by 
administration and counseling. The school administration and 
counseling staff build the master schedule. The school site 
council does not influence the allocation of class sections, room 
assignment, teacher prep period, or class sizes but scheduling 
decisions are made in accordance with school goals outlined in 
the SPSA and the WASC action plans.  
 
The school site council does allocate funds for supplies and 
materials. These are known as general expenditures. Time, as it 
connects with SPSA, relates to allocations for professional 
development workshops and days for departments and whole 
staff alike. Both the school site council and the principal work 
collaboratively to ensure that all resources, fiscal, material, 
time, and personnel, are aligned to the goals of student 
achievement.  

SPSA 
 
Master schedule 

  

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
Some barriers and related school goals related to these criteria 
include the inflexibility of the PowerSchool master scheduling 
component, insufficient resources for staff development, 
communication limitations restricting effective feedback from 
all stakeholders, and lack of updated benchmarks. Overall 
student achievement remains high and has recently increased, 
as evidenced by an increase in API from 863 to 868. 
 
An area of focus continues to be increasing student 
achievement of specific sub-groups. Based off the Survey of 
School Effectiveness summary, our school effectiveness 
elements include the following: guaranteed and viable 

API scores. 
 
Sub-group data 
 
Survey of school effectiveness 
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curriculum; challenging goals and effective feedback; collegiality 
and professionalism; student motivation; instruction; and Class 
Curriculum Design. These elements had an average rating on a 
one to four scale of 3.1; 2.8; 3.0; 2.8; 3.5; and 3.2, respectively. 
Through this survey, our findings indicate that we could 
improve in the areas of “challenging goals and effective 
feedback” and “student motivation.” 
  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
While FHS reviews a wide variety of data to inform the decision 
making process, there is always room for improvement. 
Department generated benchmark data and an identified 
process for analyzing the data would encourage a more 
consistent and specific cycle of improvement. School-wide 
achievement data could be provided to division leaders on a 
more regular basis. Specifically, data related to the achievement 
of specific subgroups such as special education, EL, and Hispanic 
students could be presented to the staff on a more regular 
basis. 

 

 

A4.   Leadership and Staff Criterion 
A qualified staff facilitates achievement of the academic, college, and career readiness standards and 

the schoolwide learner outcomes through a system of preparation, induction, and ongoing professional 

development. 

 

Indicators with Prompts 

Employment Policies and Practices  

Indicator: The school has clear employment policies and practices related to qualification requirements 

of staff. 

Prompt: Evaluate the clarity of employment policies and practices related to qualification/statutory 

requirements of current and potential staff for all programs, including all types of online instruction and 

specialized programs such as college/career preparation.  

Findings Supporting Evidence 
Employment policies related to qualifications/statutory 
requirements of current and potential staff are clear and the 
practices have been consistent with the policies as shown in the 
hiring of qualified staff members over the last five years. 
 
The school has sound procedures to ensure that the staff is 
qualified, starting with a diverse interview panel consisting of 
teachers in that subject area, department heads, principals and 

Common Core professional 
development 
 
FCUSD website 
 
Interview procedures 
 
Edjoin website 
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vice principals. All staff members are CLAD certified. Upon hire, 
staff members are offered common core and ERWC training. 
  

Qualifications of Staff 

Indicator: The school has procedures to ensure that staff members are qualified based on staff 

background, training, and preparation. 

Prompt: Evaluate the procedures to ensure all staff members in all programs, including online 

instruction, are qualified based on staff background, training, and preparation are qualified for their 

responsibilities. 

Findings Supporting Evidence 
The orientation of new teachers is the responsibility of the 
department chairs and fellow teachers within that department. 
There is an informal system within departments to provide 
experienced “buddy” teachers to new hires. Folsom High also 
has “FLINTS:  Folsom longing to inspire new teachers” which 
met before the start of the school year. 
 

FLINTS 
 
Monthly department meetings 
support new teachers with ideas and 
resources 
 
Monthly collaboration supports new 
teachers by sharing lesson plans and 
resources 
 
BTSA 
 
New teachers have more formal 
evaluations than experienced 
teachers - 4 per year for two years  
 
New teachers meet with 
administration and receive a 
welcome binder prior to the school 
year 

 

Maximum Use of Staff Expertise  

Indicator: The school has a process to assign staff members and provide appropriate orientation for all 

assignments, including online instruction and focused programs, so that the expertise of the staff 

members is maximized in relation to impact on quality student learning. 

Prompt: Evaluate the process to assign staff members and provide an appropriate orientation process to 

ensure all staff are qualified and prepared or their responsibilities, including any type of online 

instruction. 

Findings Supporting Evidence 
Administration makes sure that teachers are credentialed in 
their subject area. Teachers are assigned courses based on the 
criteria of being an “expert in the field of study.”  
 
Administration attempts to schedule all teachers, but especially 
less experienced teachers, with fewer preps to reduce stress 

Monthly department meetings and 
collaboration help to support all 
teachers 
 
Master schedule 
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and workload. 
 
When possible, teacher preps are scheduled to allow teachers 
to collaborate. 
 
The administration facilitates collaboration with counterparts 
from other schools in the district for the AP teachers. Some 
departments assign a more experienced “buddy” teacher to 
work closely with the new teacher.  

District-wide professional 
development in subject area 
 
District sponsored collaboration 
between schools within subject areas 
 
Department assigned buddies to new 
teachers  
 

 

Defining and Understanding Practices/Relationships 

Indicator: The school has clear administrator and faculty written policies, charts, and handbooks that 

define responsibilities, operational practices, decision-making processes, and relationships of leadership 

and staff. 

Prompt: Evaluate the administrator and faculty written policies, charts, pacing guides and handbooks 

that define responsibilities, operational practices, decision-making processes, and relationships of 

leadership and staff. Determine the degree of clarity and understanding of these by administration and 

faculty. 

Findings Supporting Evidence 
Folsom High has well-defined responsibilities and policies for all 
stakeholders. Such documents include the PAWS-port, staff 
handbook, website, forms, and videos.  
 
Pacing guides and curricular units within subject areas are the 
responsibility of each department. 

Teacher Handbook 
PAWSport 
Curriculum guides on FCUSD website 
 
Whole Staff inservice at the beginning 
of the school year to cover policies 

  

Internal Communication and Planning 

Indicator: The school has effective existing structures for internal communication, planning, and 

resolving differences. 

Prompt: How effective are the existing structures for internal communication, planning, and resolving 

differences? 

Findings Supporting Evidence 
Formal communication is conducted through monthly staff 
meetings and disseminated through Division Leaders. Teachers 
feel that information could be disseminated more regularly and 
formally. Informally, administration works to consistently 
communicate with all stakeholders and maintains an open-door 
policy.  
 
Policies and procedures exist for resolving differences 
depending on the parties involved. 

Staff handbook 
 
iDrive 
 
Staff email 
 
Division, staff and division leaders 
meeting agendas 
 

  

Staff Actions/Accountability to Support Learning 

Indicator: The school evaluates the effectiveness of the processes and procedures for involving staff in 

shared responsibility, actions, and accountability to support student learning throughout all programs. 
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This includes an evaluation of the collegial strategies used to implement innovations and encourage 

improvement, such as shadowing, coaching, observation, mentoring, group presentations. 

Prompt: How effective are the processes and procedures for involving staff in shared responsibility, 

actions, and accountability to support student learning throughout all programs? Provide representative 

examples and data regarding impact on student learning. 

Findings Supporting Evidence 
The culture of FHS has been to share responsibility and 
accountability for the learning of all students and to encourage 
innovation; however, FHS does not have a formal review 
process. Responsibility for monitoring innovation and for 
supporting student learning is shared between administration 
and divisions. Division leader meetings are the forum where 
division leaders and teachers are encouraged to present 
innovative programs or curricular changes in order to meet the 
needs of students.  
 
Division leader meetings inform the agenda for division 
meeting, run by division leaders. Division leaders provide 
administration with minutes and notes from division 
collaboration and meeting times. Administration regularly 
reviews the provided documents. 
 
The existing process has been utilized for the development of 
the current intervention system, adoption of curriculum such as 
Get Focused, Stay Focused, the Global Perspective Studies 
program, development of CTE courses and pathways, and 
adoption of CCSS.  
 
Additionally, curricular areas are guided by district hired, 
“teacher leaders.” Teacher leaders help guide the district in 
curriculum adoption, instructional strategies, pacing, and 
articulation. 

Division leader minutes/agendas 
 
Division meeting and collaboration 
agendas 
 
District curriculum area meeting and 
professional development agendas 
 
 

  

Evaluation of Existing Processes  

Indicator: The school leadership regularly reviews the existing processes to determine the degree to 

which actions of the leadership and staff focus on successful student learning. 

Prompt: To what extent does the school leadership regularly review the existing processes to determine 

the degree to which actions of the leadership and staff focus on successful student learning? 

Findings Supporting Evidence 
School leadership reviews existing processes in an informal 
manner on a weekly basis. Department heads meet with 
administrators at monthly division leader meetings on 
Thursday. Information is shared with teachers at monthly 
department meetings. In addition, there are monthly staff 
meetings. 

Calendar for meeting dates 
 
Staff and department meetings 
 
Staff evaluations 
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Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
Professional development responsibilities are shared by district 
administration, site administration, and division leaders. Off-
site professional development is supported and funded when 
the training supports the site goals.   
 
Typically, whole-district professional development is presented 
with multiple sessions or options that allow staff members to 
select relevant training. 
 
As is typical, there does not seem to be adequate time for staff 
development. FHS utilizes early release Fridays to allow 
professional development, collaboration, or meeting time from 
1:30 to 3:00 each Friday. This 1 ½ hour period is designated for 
a rotation of division meetings, division collaboration, staff 
meetings, and professional development. 
 
The FCUSD funds four full days without students for district 
wide professional development.  District professional 
development is most often delivered as modules by teacher 
leaders. Staff signs up for modules relevant to their needs via 
Go Sign Me Up – the district’s accountability program.   

Division meeting and collaboration 
agendas. 
 
Staff meeting agendas. 
 
Professional development agendas. 
 
District professional development 
agendas. 

  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
The combination of a highly qualified, committed, and 
experienced veteran staff and highly skilled and motivated 
newer staff provides the framework for success at Folsom High 
School.   
 
All staff members, certificated and classified, have high 
expectations and hold each other, and students, accountable. 
Furthermore, the FHS staff has the experience, skill, and 
compassion to support students in their pursuit of excellence. 
 
A clear, consistent, and accountable system of staff 
development is critical to all identified critical learner needs. 
Innovation, evolution and reflection will be critical to the 
continued success of Folsom High School and will be necessary 
in order to develop a system that meets the needs of all 
students.  

Collaboration minutes 
 
Division leader minutes 
 
GPS leadership meeting minutes 
 
GPS vision meeting minutes 
 
Curriculum samples/projects 
 
Student work 
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A5.   Leadership and Staff Criterion 
Leadership and staff are involved in ongoing research or data-based correlated professional 

development that focuses on identified student learning needs. 

 

Indicators with Prompts 

Support of Professional Development  

Indicator: The school effectively supports professional development/learning with time, personnel, 

material, and fiscal resources to facilitate all students achieving the academic, college, and career 

readiness standards and the schoolwide learner outcomes. 

Prompt: How effective is the support of professional development/learning? Provide evidence and 

examples. 

Findings Supporting Evidence 
The Folsom High School administration provides staff with 
professional development training during staff meetings, 
division meetings, and collaboration times.  
 
Based upon survey results and anecdotal data, staff’s perceived 
effectiveness of these opportunities vary.  The variety of 
professional development opportunities includes drug use 
awareness, book studies, technology training, and training 
regarding common core implementation.   
 
Most measureable outcomes indicate that PD is effective. Such 
measurable outcomes include state testing, academic 
achievement data, discipline data, graduation rates, etc. 
 
Professional development opportunities are available during 
staff meetings, monthly collaboration meetings, and during 
division meetings.  District professional development 
opportunities include training on implementing Common Core 
State Standards and subject-specific curriculum workshops.  The 
Career and Technical Education teachers annually attend 
workshops and conferences to improve and enhance 
curriculum to keep up to date with business and industry 
expectations. 

CRUNCHER Software 
 
Common Assessments 
 
District release day agendas 
 
FHS staff meeting agendas 
 
CTE Conference agendas 
 
Curricular unit plans aligned with  
 
CCSS at department release day 
 
State testing data 
 
Disciplinary data 
 
A-F data 
 
Graduation rates 
 
ERWC training for English teachers 

  

Supervision and Evaluation 

Indicator: The school implements effective supervision and evaluation procedures in order to promote 

professional growth of staff. 

Prompt: How effective are the school’s supervision and evaluation procedures? 

Findings Supporting Evidence 
The Administration is using TalentEd online evaluations for the 
purpose of making evaluations more relevant and timely.  This 
is used twice per evaluation year of continuing teachers and 
four times per evaluation year for probationary teachers.  This 

TalentEd 
 
Emailed observation notes 
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process is repeated every two years for permanent teachers 
and every year for probationary teacher.  Outside of the formal 
process are informal “drop-bys” to supervise what’s happening 
in the classroom. These processes seem to be effective in 
supporting staff as well as forming a collaborative work 
environment. 
 
  

Measurable Effect of Professional Development 

Indicator: There are effective operating processes that determine the measurable effect of professional 

development, coaching, and mentoring on student performance. 

Prompt: Comment on the effectiveness of the processes in determining the measurable effect of 

professional development, coaching, and mentoring on student performance. Provide evidence about 

whether the professional development/learning has had a positive impact on student learning. 

Findings Supporting Evidence 
Administrators and division leaders use diverse measures such 
as academic data, common assessments, state testing, 
classroom observations, teacher reflection, student surveys, 
and the evaluation process to determine the effectiveness of 
professional development.  
 
The preponderance of academic, classroom assessment, and 
state data indicates that staff development has been effective. 
The one area of concern would be regarding the academic 
success of some of our English Learners. CELDT data indicates 
that a significant percentage of our EL students plateau at the 
“early intermediate” or “intermediate” level and continue to 
struggle academically. Additional interventions, including an 
intervention course, designated EL PAWS class, and hiring an EL 
specialist have all been implemented as a result of the data. 
Additional staff development regarding SDAIE strategies is also 
being considered. 
 
Another acknowledged area for improvement is in the area of 
instructional and student-centered technology. Teachers 
recognize the need for additional training on use of effective 
technology but the needs for training are diverse. Teachers are 
enthusiastic and willing but FHS has lacked a technology plan 
and the financial resources to purchase technology. 

Academic data 
 
Testing data 
 
Common assessments 
 
Surveys 
 
Teacher evaluations 

 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
Despite positive student outcomes, there is interest on the part 
of the administration in developing a more collaborative and 
comprehensive professional development plan to meet the 
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specific needs of a diverse educational setting and to 
adequately prepare all students to meet or exceed Common 
Core State Standards. 
  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
Professional development is needed to more effectively meet 
the needs of English learners and to meet the goal of CLN 1, 
ensuring the success of all students. Staff also needs 
collaboration time to analyze academic performance in courses 
meeting A-G requirements.  
 
CLN 2, increasing the use of technology to support achievement 
and implementation of CCSS will require a significant staff 
development, collaboration and planning time. 
 
Collaboration time is integral to designing learning experiences 
to support CLN 3, developing globally responsible citizens. The 
growth of the Global Perspective Studies program, and its 
continued success, has been predicated on the collaboration of 
new and veteran teachers committed to the GPS program. 
Teachers across all courses have worked diligently to develop 
curriculum and standards that supports the development of 
responsible citizens and to encourage students to enroll in A-G 
courses. 
 
Collaboration time in particular is critical to FHS’s ability to 
address the identified critical learner needs. In particular, CLN 4 
which delineates the need to further develop a curriculum 
embedded assessment system requires a tremendous amount 
of collaboration time. Teachers need time to develop 
assessments, rubrics, norm grading practices, collect and 
discuss the resulting data, and to create resulting actions to 
modify instructional practices.  

Collaboration minutes 
 
Division leader minutes 
 
GPS leadership meeting minutes 
 
GPS vision meeting minutes 
 
Curriculum samples/projects 
 
Student work 

 

A6.   Resources Criterion  
The human, material, physical, and financial resources are sufficient and utilized effectively and 

appropriately in accordance with the legal intent of the program(s) to support students in accomplishing 

the academic standards, the college- and career-readiness standards, and the schoolwide learner 

outcomes. 
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Indicators with Prompts 

Allocation Decisions 

Indicator: There is a relationship between the decisions about resource allocations, the school’s vision, 

mission, and student achievement of the schoolwide learner outcomes, the academic standards, and the 

college- and career-readiness standards. The school leadership and staff are involved in the resource 

allocation decisions. 

Prompt: To what extent are resources allocated to meet the school’s vision, mission, and student 

achievement of the critical learner needs, the schoolwide learner outcomes, the academic standards, and 

the college- and career-readiness standards. Additionally, comment on the extent to which leadership 

and staff are involved in the resource allocation decisions. What impact has the process for the allocation 

of resources made on student learning? 

Findings Supporting Evidence 
Most fiscal decisions at the site level are made by the school 
site council, which includes staff members, students, and 
parents. Decisions are made in accordance with academic goals 
outlined in the Single Plan for Student Achievement, which is in 
alignment with the school’s WASC action plan.  
 
The Career and Technical Education department is responsible 
for making decisions for a CTE plan for all pathways in the 
department.  Resources available include Perkins and CRANE 
(Capitol Region Academies for the Next Economy) funds for 
pathway programs.  A rotation basis of all CTE funds has 
profoundly impacted these programs as we are now able to 
create three and five year plans for these pathways. 

SPSA 
 
CTE Plan 

  

Practices 

Indicator: There are processes operating in relationship to district practices for developing an annual 

budget, conducting an annual audit, and at all times conducting quality business and accounting 

practices, including protections against mishandling of institutional funds. (Note: Some of this may be 

more district-based than school-based.) 

Prompt: Evaluate the effectiveness of the school’s processes in relationship to district practices for 

developing an annual budget, conducting an annual audit, and at all times conducting quality business 

and accounting practices, including protections against mishandling of institutional funds. (Note: Some 

of this may be more district-based than school-based.) 

Findings Supporting Evidence 
Improvements have been put in place to refine the 
accountability and process by which the district, school and 
staff work together to handle money. CFO, Rhonda Crawford 
came to our school site to discuss the Local Control Funding 
Formula plan with the entire staff. This briefing included how 
the district is working with administration and teachers on the 
new Local Control Funding Formula which details how money is 
spent on our site.  Administration supports our mission through 

LCFF/LCAP 
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funding programs like GPS by allocating resources for staffing, 
materials, education, and technology as they fit within our 
Vision Plan. Our site works with the district on the annual ASB 
funds on a regular basis as well with our school bookkeeper. 
New procedures and paperwork have been included to make 
advisors and staff more accountable. 
  

Facilities 

Indicator: The school’s facilities are adequate to meet the school’s vision, mission, schoolwide learner 

outcomes; the educational program and are safe, functional, and well-maintained. 

Prompt: Specifically, to what extent do the facilities support the school’s vision, mission, schoolwide 

learner outcomes, the educational program, and the health and safety needs of students? 

Findings Supporting Evidence 
The school’s facilities are generally safe, functional and well 
maintained.   As always, budgetary restraints affect 
maintenance and the site’s ability to add needed instructional 
technology. For example, the vast majority of classrooms do not 
have mounted multimedia projectors. However, the district 
completed the installation of a school-wide wireless internet 
service in the summer of 2014. 

Technology inventories 
 
Work orders 

  

Instructional Materials and Equipment  

Indicator: The policies and procedures for acquiring and maintaining adequate instructional materials 

and equipment, such as textbooks, other printed materials, audio-visual, support technology, 

manipulatives, and laboratory materials are effective. 

Prompt: Evaluate the effectiveness of the policies procedures for acquiring and maintaining adequate 

instructional materials and equipment, such as technology tools and software, the support systems for 

technology, software, textbooks, other printed materials, manipulatives, and laboratory materials for 

instruction including online. 

 

Evaluate the effectiveness of the policies and procedures for acquiring and maintaining adequate 

technology and software for all instruction, including online. 

Findings Supporting Evidence 
FCUSD hired a new Director of Technology in the summer of 
2014 and he is currently assembling a panel of teachers, 
parents, classified staff, and admin for the purpose of 
developing a new district-wide technology plan.  
 
FHS has the need for a site technology plan aligned to our site 
instructional goals but staff has felt it appropriate to wait until 
the district tech plan is developed and until the completion of 
the 2015 WASC review before developing such a plan.  
 
Funding for technology is limited but funding through business 
partnerships and donations from PTSA have been used to 

New technology in 
classrooms/buildings 



 

Folsom High School WASC Report 2014-2015  94  

purchase Chromebooks, iPads, and new printers for each 
building. 
 
Traditional textbooks, instructional materials, and equipment 
are adequate. 
  

Well-Qualified Staff 

Indicator: Resources are available to enable the hiring, nurturing, and ongoing professional 

development of a well-qualified staff for all programs such as online instruction and college/career. 

Prompt: Determine if the resources are available to hire, nurture, and provide ongoing professional 

development for a well-qualified staff. Include specifics if online, IB, and/or college career preparation 

programs are in place. 

Findings Supporting Evidence 
Human resources works collaborative with sites to ensure that 
sites are able to recruit and hire qualified staff. Professional 
development opportunities, as previously outlined, are 
supported by the site and the district for the purpose of 
nurturing and retaining quality staff.  
 
Currently, three FHS staff members are National Board 
Certified. 
 
FHS staff is interesting in collaborating with Human Resources 
for the purpose of expediting the hiring process to ensure that 
high quality staff is available and to provide adequate time for 
training.  

Recent hiring records 
 
 

  

Long-Range Planning 

Indicator: The district and school’s processes for regularly and effectively examining a long-range plan 

ensures the continual availability and coordination of appropriate resources supports students’ 

achievement of the critical learner needs, the academic standards, college- and career-readiness 

standards, and the schoolwide learner outcomes. 

Prompt: Evaluate the effectiveness of these processes. 

Findings Supporting Evidence 
FHS primarily uses the WASC process as its primary vehicle for 
the development of long-range plans and self-review. Meetings 
designated to the WASC process are held regularly, regardless 
of where the school is in the cycle of review. FHS regularly 
collects and analyzes a wide variety of performance data to aid 
in decision making and to continually collect data for the WASC 
self-evaluation process. 

School data. 
 
Meeting schedules and minutes 
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Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
FHS is supported adequately by the district and works to 
strategically support programs that align with the site goals as 
outlined in the SPSA and WASC. 

SPSA 
 
WASC Reports 
 
Budgets 

  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
The greatest resource at FHS is the dedicated and talented staff. 
The FCUSD has traditionally supported the hiring and retention 
of an outstanding staff. While the allocation of physical 
resources, like technology, directly affects the achievement of 
the SLOs, these resources are secondary to the importance of 
our outstanding staff. 
 
With impending retirements and potential increases in 
enrollment, the ability of FHS to recruit and hire high-quality 
staff will be the most important factor in FHS’s ability to achieve 
the SLOs in the near future. All four of the identified SLOs will 
be equally impacted by our hiring, retention, and staff 
development in the next six years. 
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WASC Category A.  Organization: Vision and Purpose, Governance, 

Leadership and Staff, and Resources: 

Strengths and Growth Needs 
 

Category A:  Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources:  
Areas of Strength 
 

 Development and growth of GPS program 

 Continued growth of the AP program has given us the capability to offer the AP International     
Diploma 

 Outstanding and professional staff 

 Adoption of CCSS, including the integrated math model 

 New Director of Technology 

 Developing district technology plan 

 Growing CTE program 

 Increased CTE funding from CRANE grant 

 Recently passed Folsom bond measure 

 Shared community understanding of the school vision 
 

 

Category A:  Organization: Vision and Purpose, Governance, Leadership and Staff, and Resources:  
Areas of Growth 
 

 Increase availability of instructional technology for teachers. 

 Increase availability of technology for student use. 

 Development of a collaborative, targeted, and accountable system of professional development. 

 Development of a curriculum embedded assessment system for the purpose of collecting 
relevant and consistent performance data. 

 Develop consistent system for data analysis and the development of actions resulting from such 
analysis. 
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Category B:  Standards-based Student Learning: Curriculum 

B1.  Curriculum Criterion 
All students participate in a rigorous, relevant, and coherent standards-based curriculum that supports 

the achievement of the academic standards, the college- and career-readiness standards, and the 

schoolwide learner outcomes. Through standards-based learning (what is taught and how it is taught), 

these are accomplished. 

 

Indicators with Prompts 

Current Educational Research and Thinking 

Indicator: The school provides examples that document the effective use of current educational 

research related to the curricular areas in order to maintain a viable, meaningful instructional program 

that prepares students for college, career, and life. 

Prompt: Comment on the effective use of current educational research related to the curricular areas to 

maintain a viable, meaningful instructional program for students. Examine the effectiveness of how the 

school staff stay current and revise the curriculum appropriately.  

Findings Supporting Evidence 
With implementation of common core, all disciplines are in the 
process of shifting curriculum and content to emphasize critical 
thinking, discovery based learning and reading and writing 
across the curriculum. In English 1, 2, and Integrated Math, 
there is a district-generated Common Core assessment 
administered in the fall and spring. 
 
Career and Technical Education teachers stay current in their 
subject-specific curriculum by attending numerous annual 
conferences and workshops.  Annual CTE Advisory Board 
meetings are held with students, parents, teachers and business 
partners and curriculum and technology is updated according to 
business and industry standards.   
 
The FHS English department has developed thorough unit plans 
that align with CCSS. AP English Language teacher, Wendy 
Pierce, has participated in AP test scoring since 2011. 
Additionally, two FHS English teachers have attended the Globe 
Theatre training program in the last few years. 
 
Spanish teachers received AP Spanish training in 2013, resulting 
in a 90% pass rate. 
 
Two Social Science teachers attended the History Project at UC 
Davis and Stanford University in 2013. 
 
All science teachers have attended professional development 
focusing on NGSS/common core integration, including 

CUE conference in March  
 
Educating for Careers Conference 
  
AP French training 2014 
 
AP English scoring sessions attended 
by AP English Language teacher every 
year since 2011  
 
District benchmark assessments. 
 
Science teacher presentations at 
district-wide PD days 
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Science in the River City (SIRC) professional development at Sac 
State six or more times per year. Several science teachers 
attended the National Science Teacher Association and 
California Science teacher Association conferences. 
 

Academic and College- and Career-Readiness Standards for Each Area 

Indicator: The school has defined academic standards and college- and career-readiness standards for 

each subject area, course, and/or program and, where applicable, expectations within the courses that 

meet the UC “a-g” requirements. 

Prompt: Evaluate to what extent there are defined academic standards and college- and career-

readiness standards  for each subject area, course, and/or program that meet state or 

national/international standards and, where applicable, expectations within courses that meet the UC 

“a-g” requirements. 

Findings Supporting Evidence 
All course offerings at Folsom High School are aligned with 
state/national standards. The FHS counseling staff annually 
submits courses for UC and CSU approval. 
 
The seventeen AP course offerings meet national standards 
because the teachers of these AP courses have obtained 
training from College Board and have syllabi approved by the 
same. 
 
GPS courses in history and fine arts allow interested students 
to earn the AP International Diploma, again approved by the 
College Board. 
 
In English, 9-12 teachers provide instruction in Expository 
Reading and Writing Course (ERWC) units at each grade level 
which are tied to CSU writing requirements (two units per 
grade level each school year). 
CTE courses are aligned to the CTE anchor standards and all 
courses for which Common Core standards have been 
developed are currently aligned. 

AP Course offerings 
 
Graduation requirements 
 
Master schedule 
 
Curriculum guide 
 

 

Additional Online Instruction Prompts: Evaluate the extent to which the online curriculum/courses 

consistently meet state academic standards. Determine if there is effective integration of outsourced 

curriculum into the program. 

Findings Supporting Evidence 
APEX curriculum is utilized for credit recovery, primary reserved 
for upper level students. Students who engage in the 
curriculum are monitored by a certificated teacher. 

APEX data 
 
Graduation rates 
 
Pass/Fail rates 
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Congruence 

Indicator:  There is congruence between the actual concepts and skills taught, the academic standards, 

the college- and career-readiness standards, and the schoolwide learner outcomes. 

Prompt:  Evaluate the extent to which there is congruence between the actual concepts and skills taught, 

the academic standards, the college- and career-readiness standards, and the schoolwide learner 

outcomes. 

Findings Supporting Evidence 
The SLOs developed by the FHS community (Productivity, 
Responsibility, Integrity, Diligence, Excellence) directly support 
the achievement of Common Core State Standards, college and 
career readiness standards, Next Generation Science Standards, 
and CTE anchor standards. 

CCSS 
 
CTE anchor standards 
 
PRIDE SLOs 
 

 

Student Work — Engagement in Learning 

Indicator: The school’s examination of representative samples of student work and snapshots of student 

engagement in learning demonstrate the implementation of a standards-based curriculum and the 

schoolwide learner outcomes. 

Prompt: Evaluate to what extent the examination of representative samples of student work and 

snapshots of student engagement in learning demonstrate the implementation of a standards-based 

curriculum and the addressing of the schoolwide learner outcomes. 

Findings Supporting Evidence 
Many common assessments and common rubrics exist in 
divisions like Math, English, Social Science, Science, and Foreign 
Language; however, the process used by each division to 
examine the results of the common assessment is not 
standardized, nor are the processes for norming grading based 
upon a common rubric.  
 
The FHS English department utilizes writing portfolios in all 9-12 
English classes but does not currently have a systematic method 
of examining student growth from year to year. English 
teachers have recently discussed the merits of a system to 
evaluate growth in student writing over the four years of high 
school. 
 
District benchmark assessments exist in math and English but 
the resulting data is not always used to modify instruction or 
shared with all division members.  
 
Formal practices for peer observation do not currently exist at 
FHS. However, current methods of observation and 
examination of student work indicates general proficiency with 
student learning outcomes.  

SLOs 
 
Common rubrics 
 
Common assessment 
 
Collaboration minutes 
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Accessibility of All Students to Curriculum 

Indicator: A rigorous, relevant, and coherent curriculum to all students is accessible to all students 

through all courses/programs offered. The school examines the demographics and situation of students 

throughout the class offerings. The school’s instructional practices and other activities facilitate access 

and success for all students. 

Prompt: Evaluate students’ access to a rigorous, relevant, and coherent curriculum across all programs. 

To what extent do the instructional practices of teachers and other activities facilitate access and success 

for all students? 

Findings Supporting Evidence 
All students at FHS are counseled into an appropriate rigorous 
schedule.  
 
Some classes, including AP and honors courses have 
prerequisites and some courses are impacted, limiting access at 
times. However, every effort has been made to emphasize 
inclusive programs, including AP and honors.  
 
EL students are all mainstreamed and Special Education 
students are provided with the least restrictive environment 
possible.  
 
The Global Perspectives Studies program, a truly inclusive 
program, provides academic enrichment to all interested 
students. 
 
Students who become credit deficient are offered the 
opportunity to recover credits through the APEX, online 
program in order to avoid having to transfer to an alternative 
program. 
 
Overall, students have a wide variety of academic options 
available to them with appropriate levels of rigor. 

IEPs 
 
Student schedules 
 
Master schedule 
 
GPS program schedule/pathway 
 
APEX program 

  

Integration Among Disciplines  

Indicator: There is integration among academic and career technical disciplines at the school and where 

applicable, integration of outsourced curriculum into the program so that curricular integrity, reliability, 

and security are maintained. 

Prompt: Evaluate to what extent is there integration among disciplines and where applicable, 

integration of outsourced curriculum into the program so that curricular integrity, reliability, and security 

are maintained. 

Findings Supporting Evidence 
There is not a prescribed or systematic method for integration 
to take place between CTE and academic courses. Informal, and 
obvious, connections exist between engineering, science, and 
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math classes, and Digital Art and Drawing and Painting. There is 
little evidence of formalized cross-curricular projects between 
disciplines. 

 

Curricular Development, Evaluation, and Revisions  

Indicator: The school assesses its curriculum review and evaluation processes for each program area, 

including graduation requirements, credits, and homework and grading policies, to ensure student 

needs are met through a challenging, coherent, and relevant curriculum. This assessment includes the 

degree to which there is involvement of key stakeholders (governing board members, teachers, parents, 

and students). 

Prompt: Comment on the effectiveness of the school’s curriculum review, evaluation, and review 

processes to ensure student needs are being met through the curriculum; include the extent to which 

there is involvement of key stakeholders. 

Findings Supporting Evidence 
We have a Site Council and a Curricular Advisory Council which 
has access to review curriculum.  The CAC approves new 
courses which then must obtain Board approval before being 
offered.  While School Board dictates graduation requirements, 
individual teachers determine homework and grading policies 
though all AP courses must be approved via the College Board 
for the AP designation on student transcripts. 
 
Division leaders and district-level teacher leaders are primarily 
responsible for the review and evaluation of curriculum. Site 
administrators provide additional support when appropriate. 
 
The GPS Community Advisory Panel and CTE industry advisory 
teams provide direction related to curriculum development and 
instruction.  

Division meeting minutes 
 
CAC minutes 
 
Site Council 
 
CTE advisory panel minutes 
 
GPS community advisory minutes 

 

Policies — Rigorous, Relevant, Coherent Curriculum 

Indicator: The school assesses the curriculum and its rigor, relevancy, and coherency after examination 

of policies regarding course completion, credits, grading policies, homework, etc. 

Prompt: Determine the extent to which key stakeholders are involved in the selection and evaluation of 

the curriculum to ensure it matches the school’s mission and schoolwide learner outcomes. Particularly 

evaluate the strategies used to solicit teacher input into the design of the curriculum and the use of 

technology within the curriculum. 

Findings Supporting Evidence 
Teachers, with input from administrators, most often design and 
present new curriculum for adoption. 
 
Division Leaders meetings are the initial forum for discussions 
regarding the adoption of curriculum or courses. The district 
level Curriculum Adoption Committee (CAC), a group of teachers 
and administrators from across the district, ultimately determine 

CAC meeting minutes 
 
Division Leader meeting minutes 
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whether or not to approve new courses. 
 
Upon adoption, division leaders and assigned teachers work to 
refine the curriculum and the use of technology within the 
curriculum; however, access to technology is often limited. 
 

Additional Online Instruction Prompt: Determine the school’s effectiveness in the use of outsourced 

curriculum to maintain curricular integrity, reliability, and security. 

Findings Supporting Evidence 
As previously mentioned, FHS has purchased digital curriculum 
from APEX Learning solely for the purpose of credit recovery. 
Digital coursework is monitored by an onsite, certificated 
teacher. The APEX curriculum features a pretest that is used to 
determine student deficiencies in a specific curricular area. A 
specific learning plan is developed based upon the results of the 
pre-test. APEX curriculum is aligned to CCSS. 

APEX curriculum 

 

Articulation and Follow-up Studies 

Indicator: The school articulates regularly with feeder schools and local colleges and universities and 

technical schools. The school uses follow-up studies of graduates and others to learn about the 

effectiveness of the curricular program.  

Prompt: Share examples of articulation with feeder schools and local colleges and universities and 

technical schools, including comments on the regularity and effectiveness of these effects. What has 

been revealed through the follow-up studies of graduates and others regarding the effectiveness of the 

curricular program? 

Findings Supporting Evidence 
The music department articulates with both middle school and 
all the elementary music staff four times a year to ensure that 
students are meeting state standards. 
 
Computer Applications and Wed Design students have the 
opportunity to receive college credit at Folsom Lake College.   
Career Technical Education articulation also includes American 
River College where students can earn credit for Engineering 
courses taken during their time at Folsom High.  
 
Math teachers collaborate with middle school math teachers to 
ensure consistency for Integrated Math students. 
 
The English department has met annually with our feeder 
middle school to discuss curriculum and to ensure that no 
overlap exists for the novels taught at our various grade levels.  
Additionally, the English department chair meets every other 
month with ELA leads and other secondary department chairs 
across the district in order to discuss curriculum, best practices, 
and assessments. 

Articulation meeting minutes. 
 
Articulation agreements 
 
CSU data 
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Science teachers collaborate with middle school science 
teachers and other high schools within the district to implement 
the NGSS (Next Generation Science Standards). 
 
World Language Spanish teachers meet with Sutter Middle 
School (the primary feeder school for Folsom High) Spanish 
teachers to set up and discuss curriculum alignment and 
common assessments. 
 
PE holds articulation meetings with middle school PE teachers 
every two to three years. 
 
The Global Perspective Studies program works with the 
Sacramento State University English Language Institute to 
identify valuable, college-level, global opportunities for 
students.  
 
Folsom High graduates in 2010 who enrolled in the CSU system 
earned an average GPA of 3.17 in their freshman year. 
Comparatively, the state average was 2.92. This trend holds 
true, with FHS students outperforming their peer in 2011 and 
2012. University of California performance data is more difficult 
to obtain. Anecdotally, returning students report that they feel 
well-prepared for college. 
 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
The rigorous, standards aligned, and relevant curriculum, 
presented by outstanding teachers, may be Folsom High 
School’s strength. All available data indicates that FHS students 
benefit tremendously from their engagement in the adopted 
curriculum. 

 

  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
The relevance, rigor, and alignment of the curriculum directly 
affect the school’s ability to meet all four identified Critical 
Learner Needs.  
 
In particular, the strength of the FHS curriculum will determine 
how well FHS meets the needs of at-risk students. The 
availability of courses such as Get Focused, Stay Focused, a wide 
variety of electives, CTE courses and pathways, and the 
adoption of Integrated Math and math support classes will be 
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necessary to support all students. 
 
The number of students who meet a-g requirements will be 
directly affected by the math department’s implementation of 
the Integrated model. Currently, graduation requirements 
mandate that students pass Geometry. It is assumed that 
graduation requirements will be modified to require students to 
pass Geometry or Integrated Math 2. The math department is 
concerned about the ability of all students to pass Math 2. 
Effective staff development and student support, specifically in 
math, will be critical to supporting all students and maintaining 
an outstanding graduation rate.  

B2.   Curriculum Criterion  
All students have equal access to the school’s entire program and assistance with a personal learning 

plan to prepare them for the pursuit of their academic, personal, and career goals. 

 

Indicators with Prompts 

Variety of Programs — Full Range of Choices 

Indicator: All students are able to make appropriate choices and pursue a full range of realistic 

college/career and/or other educational options. The school provides for career exploration, 

preparation for postsecondary education, and pre-technical training for all students. 

Prompt: How effective are the processes to allow all students to make appropriate choices and pursue a 

full range of realistic college/career and/or other educational options? Discuss how the school ensures 

effective opportunities for career exploration, preparation for postsecondary education, and pre-

technical training for all students. 

Findings Supporting Evidence 
Folsom High’s registration process is used to check in with the 
students and solidify their year plan, working towards their post 
high school goals. Counselors put on a grade specific 
presentation with a question and answer session and then meet 
1:1 with each student to go over the qualifications and their 
course selection. 
 
Throughout the year counselors have open office hours before 
school, after school, and at lunch for students to drop in and 
ask questions regarding schedule, college/post-secondary 
options, job and career planning and social/emotional support.  
 
Folsom High School collaborates with colleges for college 
resource presentations, PAWS presentations, and to effectively 
present post-secondary information to all students. 
 
Folsom High holds important post-secondary exams such as the 
ASVAB, PSATs, and SAT.  
 

Course handbook 
 
Student bulletins 
 
College Night  
 
Freshman orientation  
 
Financial Aid Night 
 
Personal learning plans 
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The Folsom High School website is updated and the counseling 
page contains many resources for students regarding four year 
plans, scholarship information, college and post-secondary 
options and criteria, NCAA information, and tracking guides for 
each grade level.  
 
The counseling office also has a wide variety of in-office 
resources regarding post-secondary planning.  
 

Student-Parent-Staff Collaboration 

Indicator: Parents, students, and staff collaborate in developing and monitoring a student’s personal 

learning plan, and their college/career and/or other educational goals. (This includes the evaluation of 

whether online instruction matches the student’s learning style.) 

Prompt: Evaluate to what extent parents, students, and staff collaborate in developing and monitoring a 

student’s personal learning plan, and their college/career and/or other educational goals. 

Findings Supporting Evidence 
Folsom High School offers several methods of collaboration 
with parents, students and staff for the purpose of developing a 
personal learning plan.  Personal learning plans are supported 
and developed through consultation with counselors and 
teachers, conferences with team members, group presentations 
and online resources. The plans are reviewed yearly during the 
registration process. Incoming 10th to 12th grade transfer 
students are provided with a written personal learning plan to 
ensure they are on track with graduation requirements and 
post-secondary goals.  
 
Counselors yearly review transcripts with all students and 
adjust personal learning plans accordingly. Credit reports are 
printed and reviewed quarterly. Parents may request a meeting 
with their student’s counselor to review their student’s plan. 
Counselors are available to answer questions via email or phone 
and students may use drop in hours to meet with counselors. 

Personal learning plans 
 
Student schedules 
 
Matriculation rates 
 
Graduation rates 

  

Monitoring/Changing Student Plans  

Indicator: The school implements processes for monitoring and making appropriate changes in students’ 

personal learning plans (e.g., classes and programs) and regularly evaluates them. 

Prompt: Evaluate the effectiveness of the ways the school ensures that processes are utilized for 

monitoring and making appropriate changes in students' personal learning plans (e.g., classes and 

programs). 

Findings Supporting Evidence 
As previously mentioned counselors review transcripts for each 
grade level yearly and adjust personal learning plans 
accordingly. Credit reports are printed and reviewed quarterly. 
 
Counselors meet with each individual student at least one time 

Counselor staffing ratios 
 
Personal learning plans 
 
Graduation rates 
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annually to review progress toward graduation, post-secondary 
goals, and to update the personal learning plan. Time spent 
with individual students is limited as counselors typically have a 
650:1 student to counselor ratio. Motivated and proactive 
students typically get more attention as they request additional 
meeting time and support. This structure makes it difficult for 
counselors to meet with at-risk students who are less likely to 
self-advocate.  
 
FHS allocated funds this year to hire a .20 counselor who is on 
campus one day a week to work with at-risk students and meet 
social and emotional as well as planning needs.  
 
FHS also funds a .40 counselor who drafts and works will all 
students with 504 contracts. Additionally, she handles 
enrollments to and from alternative programs, assists in class-
level presentations, and works on designated projects.  

 
Matriculation rates. 

  

Post High School Transitions  

Indicator: The school implements strategies and programs to facilitate transitions to post-college, 

career, and other postsecondary high school options and regularly evaluates their effectiveness. 

Prompt: Evaluate the effectiveness of the strategies and programs to facilitate transitions to college, 

career, and other postsecondary high school options. 

Findings Supporting Evidence 
The counselors regularly meet with students and parents to 
discuss transitions and options. Counselors host application 
workshops at appropriate times. Our school website provides 
multiple resources for UC/CSU and community colleges. Many 
teachers host college admission/military presentations in their 
classroom and during PAWS. FHS also hosts ASVAB, PSAT, and 
SAT testing on campus. 
 
CTE and ROP teachers host guest speakers from industry to 
inform students of post-secondary options. The Culinary 
Program for instance offers students industry experience by 
offering community catering and service opportunities in 
addition to being placed in training sites in numerous Folsom 
resturants. 
 
The Global Perspectives Studies program hosts speakers from 
a wide variety of industries and careers including media, 
politics, technology, health care, and more. Guest speakers 
also include alumni and young adults who have had global 
exchange and educational experiences. 
 
While available post-secondary enrollment and achievement 
indicate relative success, staff believes that these numbers 

Counseling presentations 
 
Counseling website 
 
GPS speakers 
 
Post-secondary enrollment data 
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could improve by increasing counseling staff and reinstating a 
college-career technician – a position that was cut district 
funding levels dropped. Smaller caseloads would allow 
counselors to make additional classroom presentations, spend 
more time on personal education plans, address social and 
emotional needs, and develop relationships with at-risk 
students. 
 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed.   

Findings Supporting Evidence 
FHS is meeting the needs of the overwhelming majority of 
students. In question would be the needs of at-risk students 
who are less likely to self-advocate. A concerted effort has 
been made to identify and connect with these students but 
more comprehensive solutions will require additional staffing 
and smaller caseloads for counselors.  
 
Programs on campus, such as PTSA, GPS, CTE, and AP work 
diligently to subsidize the work of the counseling office. 

Secondary enrollment and 
achievement data 

 

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
Effective counseling services impacts all four areas identified as 
Critical Learner Needs, but are particularly important to FHS’s 
ability to meet the needs of at-risk students who need 
intervention and increased social and emotional support. 
 
Counseling services are also critical to CLN #4, the ability of FHS 
to effectively meet the needs of all students, with an emphasis 
on students working to meet A-G requirements. Students and 
parents hoping to attend a UC are often confused by the a-g 
requirements and require assistance.  

 

 

B3.  Curriculum Criterion 
Upon completion of the high school program, students have met all the requirements of graduation and 

are prepared with success in college, career, and life. 

 

Indicators with Prompts 

Real World Applications — Curriculum 

Indicator: All students have access to rigorous and relevant curriculum that includes real world 

applications that will prepare students for success in college, career, and life. 
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Prompt: Evaluate ways the school ensures that all students have access to a rigorous and relevant 

curriculum that includes real world applications that will prepare them for success in college, career, and 

life.  

Findings Supporting Evidence 
The Folsom High School staff utilizes data-supported decision 
making to align and articulate curriculum across academic, 
socioeconomic, and cultural and gender groups.  
 
The Math Department uses the UC Davis pre and post 
assessment for Algebra, Geometry and Algebra II to place 
students in appropriately rigorous courses. The math division 
analyzes student growth and sets instructional goals based on 
state testing. Each math section has two common finals, one 
district generated and one created by the department. The 
division uses the common assessments to identify areas of need 
and adjust the curriculum accordingly.  
 
A Personal Business Finance course, offers senior students real 
world math learning opportunities including examining credit 
accounts, checking accounts, labor and business practices, taxes 
and personal budgeting. 
  
The World Language Department uses common, summative, 
and formative assessments in order to challenge all students, 
regardless of their chosen language focus. 
 
Advanced Placement courses are now accessible to all students 
who meet prerequisites whereas before students had more 
barriers to entry (letter of recommendation, PSAT, writing 
sample). AP teachers reflect on nationally-normed student data 
to improve curriculum and pass-rates. 
 
International Night, hosted by the World Language division, is a 
celebration of culture and language that helps students build 
awareness and appreciation for others. 
 
Recently, the number of honors English 1 courses has grown to 
six in order to meet demand. Senior English teachers assign a 
project that requires students to research a career of their 
choice.  
 
Through Science Club and science courses, students participate 
in Science Fair projects, Science Bowl, Science Olympiad, 
Breathe California, TUPE Grant Thumbs Up/Thumbs Down and 
decoy program, an work with community and industry leaders. 
 
GPS students complete a global service requirement in their 

National Honor Society (provides 
weekly free tutoring across all 
disciplines) 
 
UC Davis math assessment and  
Engineering Fair 
  
International Night 
 
Arts in Action 
 
Academic Decathlon 
 
Musical / Theatrical Productions 
 
Senior English projects  
 
Science Fair 
 
Science Bowl  
 
Science Olympiad 
 
GPS global service project 
presentations 
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junior year and present their experience to a panel of 
community members. 
   

Meeting Graduation Requirements  

Indicator: The school implements academic, college- and career-readiness support programs to ensure 

students are meeting all requirements, including the CAHSEE. 

Prompt: Comment on the effectiveness of the academic, college- and career-readiness support programs 

to ensure students are meeting all requirements, including the CAHSEE. 

Findings Supporting Evidence 
The FHS academic, college, and career-readiness support 
programs ensure that students are meeting all requirements, 
including the CAHSEE, by virtue of our 97% graduation rate, 
which includes the Special Education Department’s 85% 
diploma and 15% certificate rate. Furthermore, we target 
special subgroups such as English learners and students who 
need credit recovery through academic intervention programs 
like APEX and PAWS. 
 
FHS’s Positive Achievement with Support (PAWS) program 
provides all students with twice-weekly intervention 
opportunities. All students are assigned a PAWS class and 
teacher that they attend for one hour each Tuesday and 
Wednesday (block schedule days). Students may elect to 
remain in their assigned PAWS class to work on homework or 
receive tutoring from their PAWS teacher. Students may also 
choose to “travel” to one of their academic classes to receive 
tutoring or make up an assignment. 
 
Special education has a continuum of curriculum supports to 
assist mainstreamed special education students in general 
education classes. The department offers specialized academic 
instruction courses in math and English in addition to providing 
support in the general education classroom.  
 
FHS offers an academic intervention courses for at-risk 
sophomores, juniors, and seniors along with English language 
learners. Students elect the class and are referred by academic 
counselors. The course focuses on homework assistance and 
includes study skills, time management, and organizational 
skills. The effectiveness of this program will be evaluated when 
we gather empirical data at the end of the year. 
 
APEX is a credit recovery program for seniors and counselor-
approved juniors who have failed a class in the 50 to 60 percent 
range. These students, who have no room in their schedule to 
retake the class, are given teacher-approved assignments to 
complete in order to pass the online course and receive credit 

Universities/four-year colleges 34% 
Two-year colleges 58% 
Technical institutes 3% 
 
CAHSEE pass rates 
 
APEX credit recovery records 
 
National Honor Society tutoring 
schedule 
 
Peer Tutoring records 
 
Intel tutoring (sign-up through 
counseling office) 
 
Outside online programs (BYU, 
National Virtue University)   
 
Weekly bell schedule 
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prior to graduation.  
 
Outside online programs (BYU, National Virtue University) 
programs are available to students with impacted schedules 
who need to complete specific courses required to meet 
graduation requirements. Students take courses online and are 
monitored by Folsom High School faculty advisors. At the end of 
the course, students complete a final exam to earn transferable 
credits from BYU. 
 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
FHS provides students with access to a rigorous and relevant 
curriculum that is aligned college and career readiness 
standards. Additionally, FHS makes the most of available 
resources for the purpose of providing students with access to 
an outstanding curriculum and the necessary support. FHS must 
continue to analyze academic data and develop intervention 
programs to support all students. 

 

  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
Although FHS provides multiple supports for academic success, 
only 55 percent of our students meet the A-G requirements at 
graduation. FHS could better address CLN #1—provide 
adequate support to all students—by decreasing the counselor 
to student ratio. 
 
Folsom High current counselor ratio is 3.6/2155 about 500+ 
students per counselor. However, because it is difficult to assign 
two part-time counselors a consistent caseload, our three full-
time counselors each support a 650 student caseload. The 
American School Counselor Association the recommends a 
250:1 ratio and the national average is 471:1. 
 
FHS would also benefit from funding to restore a full-time 
career counselor and staff-supported career center to provide 
consistent information on scholarship, college and career 
opportunities.  
 
Due to staffing ratios and limited funding, FHS is unable to offer 
some AP courses due to lower enrollment. This fact limits 
student access to rigorous courses. When access to AP courses 
is limited, AP teachers must rank students by determined 
criteria to determine how many classes will be scheduled. 

Counselor caseloads 
 
Master schedule 
 
AP enrollment 
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WASC Category B.  Standards-based Student Learning – Curriculum: 

Strengths and Growth Needs 
 

Review all the findings and supporting evidence regarding the extent to which each criterion is being 

addressed. Then determine and prioritize the strengths and areas of growth for the overall category. 

   

Category B:  Standards-based-Student Learning: Curriculum:  Areas of Strength 
 

 Folsom High School’s academic program is based upon a rigorous and relevant curriculum that 
prepares students for college and careers. 

 FHS provides all students with access to a rigorous curriculum. 

 FHS provides students with a wide variety of academically enriching activities.  

 FHS offers a wide variety (17) of AP courses. 

 FHS offers the Global Perspective Studies program to all interested students. 

 FHS offers a wide variety of rigorous and engaging electives. 

 FHS offers a wide variety of rigorous, engaging, and successful visual and performing arts 
courses. 

 FHS offers a wide variety of Career and Technical courses, a few of which earn students college 
credit. 

 FHS offers a wide variety of extra-curricular activities and competitions that allow students to 
apply their academic skills. 

 FHS students pursue post-secondary education at an exceptionally high rate. 
 
 

Category B:  Standards-based-Student Learning: Curriculum:  Areas of Growth 
 

 Develop common assessments across disciplines. 

 System for examination of student work. 

 More comprehensive counseling support for personal learning plans, with an emphasis on A-G 
and at-risk students. 

 Continued development of CCSS aligned common rubrics for grading/evaluating student work. 

 Annually review school-wide intervention plan for at-risk students for the purpose of increasing 
number of students meeting a-g requirement. 
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Category C:  Standards-based Student Learning:  Instruction  

C1.  Instruction Criterion 
To achieve the academic standards, the college- and career-readiness standards, and the schoolwide 

learner outcomes, all students are involved in challenging and relevant learning experiences. 

 

Indicators with Prompts 

Results of Student Observations and Examining Work  

Indicator: The school’s observations of students working and the examining of student work provide 

information on the degree to which all students are engaged in challenging learning to assist them in 

achieving the academic standards, the college- and career-readiness standards, and the schoolwide 

learner outcomes. The school, particularly, has evaluated the degree of involvement in the learning of 

students with diverse backgrounds and abilities and modified approaches based on findings. 

Prompt: Comment on the degree to which all students are involved in challenging learning to achieve the 

academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 

Include how observing students working and examining student work have informed this understanding. 

Findings Supporting Evidence 
All of the teachers at Folsom High School design standards-
based lessons. Courses are rigorous due to a variety of 
instructional strategies that require students to work 
individually and collaboratively. Emphasis is placed on high-
level critical thinking. 
 
Science: Students are assessed on a district/statewide level by 
way of the NCLB 10th grade Life Science Exam.  This gauges 
their comprehension of life science subject matter through the 
10th grade level.  Currently the three district high schools are 
discussing a collection of benchmark exams to be administered 
for each specific science subject.  Additionally, common 
assessments for each course are being developed and 
administered at FHS, such as unit exams and finals with the 
exception of Physics and Physical Earth Science.   All science 
classes use formative assessments to regularly assess lesson 
effectiveness and to make adjustments to curriculum and 
instructions. 
 
Math: Students are given a diagnostic test developed by UC 
Davis to measure student proficiency levels and monitor 
growth.  The department also administers common chapter 
assessments at each course level.  A variety of formative 
assessments are administered and evaluated in each individual 
teacher’s classroom based on the individual needs of that 
classroom. Currently, benchmark exams are administered 
district-wide only for the new Math 1 course (next year this will 
include Math 2, and Math 3 the following year). 

 
 
 
 
 
 
 
Plans to administer Benchmark Exams 
soon 
 
NCLB 10th grade Life Science Exam 
 
Common Assessments (Chemistry, 
Biology, Physic does; Physical Earth 
Science does not) 
  
 
 
 
Common assessments per chapter for 
every class 
 
Math 1 Benchmarks (Pre and Post per 
semester). 
 
Formative Assessments 
(Whiteboards, Thumbs Up/Thumbs 
Down, Open-ended Questions) 
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English: English teachers choose focus standards for courses to 
provide depth on the subjects deemed most important and 
essential to student understanding of the material. The English 
staff is highly qualified to meet CCSS by providing students 
opportunities to synthesize and evaluate information, to make 
connections to historical events, current events and to move 
students into the real world through creatively interacting with 
the information taught. Teachers create common assignments, 
assessments, units, and benchmark assignments and 
assessments aligned to the goals of the GPS (Global 
Perspectives Studies) program. 
 
World Language: Within the World Language Department, 
common assessments and projects are used in order to align 
standards across the different language courses.  Textbooks 
used are aligned with Common Core, providing an opportunity 
for students to develop critical analysis skills that are culturally 
relevant.  The department prepares students from Level 1 
through Level 3 to be successful in the AP level course in the 4th 
year. 
 
SPED: The department offers specialized academic instruction 
in English, mathematics, and study skills. The SAI Integrated 
Math1 course is offered over a two year period. The class 
utilizes the same text and assessments used in the mainstream 
Integrated Math 1 course. SAI English requires a senior project 
aligned with the same state standards as the general education 
English department and students participate in district 
benchmark assessments twice a year. 
 
All SPED students over the age of 15 develop personalized 
career and college transition goals. Students have the option to 
participate in workability seminars that are designed to inform 
and education them on career and college options.  
 
CTE: Classes utilize a wide range of assessments including 
portfolios, projects, presentations, written exams, culinary and 
fashion displays, competitions, and regional film festivals 
dependent on the course. 
 
Formative assessments in CTE courses are predominately based 
on teacher observation of student performance, written 
reflections, journals, questions and answer sessions, and 
through oral discussion and questioning strategies. 

 
Benchmarks at every level 
         
Senior Projects 
 
Common Assessments and rubrics 
by grade level 
 
Common Assessments per Language 
 
Common Projects throughout all 
Languages 
 
New Textbooks are aligned with 
Common Core 
 
Curriculum incorporates the 6 
Language AP themes to prepare all 
students for AP  
 
 
 
SPED English has a Senior Project 
 
 
Portfolios 
 
Regional and state competitions 
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Student Understanding of Learning Expectations  

Indicator: The students know the standards/expected performance levels for each area of study. 

Prompt: Examine and evaluate the extent to which students know the standards/expected performance 

levels before beginning a new area of study; an example is the use of pacing guides for online instruction. 

Findings Supporting Evidence 
FHS teachers and staff use several different methods of 
evaluation and teaching in each department in order to 
determine proficiency.  In Science every student is given 
learning objectives prior to each unit. Learning objectives are 
also online for easy access.  
 
In the Math department learning objectives are verbally 
discussed before the lesson is taught and practice tests are 
given to students before their chapter test so that students can 
self-assess.   
 
In the World Language department objectives for the unit are 
verbally discussed with the class before instruction.   For further 
reference, learning objectives are listed in the textbook for each 
unit of study and online practice tests are given to students 
before their chapter test.   
 
Much like the other departments, SPED, CTE and English also 
verbally discusses learning objectives before a unit is taught.  
English will often provide written handouts for a unit’s writing 
assignment at the beginning of the unit so that students can 
gather evidence while reading the unit’s text.  Information to be 
covered on the unit test or final is distributed through verbal 
communication and in some cases through study guides.  
Rubrics are provided to students both in paper format to take 
home and through online teacher websites and are reviewed 
before and after essays to allow students to better evaluate 
their own and their peers’ work. 

Students copies of objectives and 
rubrics 
 
Copies of handouts, PPTs etc. posted 
online to teacher website 
 
Textbooks list objectives at start of 
each chapter 
 
Learning objectives posted on the 
board in some classes 
 

 

Differentiation of Instruction 

Indicator: The school’s instructional staff members differentiate instruction, including integrating 

multimedia and technology, and evaluate its impact on student learning. 

Prompt: How effectively do instructional staff members differentiate instruction, such as integrating 

multimedia and technology? Evaluate the impact of this on student learning. 

Findings Supporting Evidence 
Instruction is differentiated through a wide range of 
instructional strategies and use of technologies.  For example, 
many classes have access to and use document cameras to edit 
writing, show math problems and allow students to share their 
work immediately and directly with the class.  PowerPoint is 
used in a multitude of fashions including delivery of new subject 

Document cameras 
 
LCD Projectors 
 
Teacher Websites (Schoolwires) 
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matter, student-created projects, and providing directions for 
laboratory experiments with demonstration.  Additionally, 
many teachers use Safari Montage and YouTube for 
instructional videos, articles and visual quizzes.  Teachers also 
use their own websites, which can be accessed by students and 
parents for communication of agendas/calendars, assignments, 
announcements, contact information, useful internet links, 
project criteria and homework.   
 
The school currently has six class sets of Chromebooks that can 
be checked out from the library.  These, in combination with 
the computer lab are utilized for collaborative work, interactive 
activities, communication between students and teachers for 
editing and research and for accessing both Google Drive and 
Google Classroom.   
 
Additionally, in designated Math courses, students have access 
to graphing calculators and often use smart phones for 
educational purposes.  For example, students are able to take 
pictures of information or examples that cannot be taken 
home, and can use their phones for research and quizzes when 
given permission by the classroom teacher.  Smart phones are 
often used in science labs for calculations, timers, research, 
graphing, pictures of lab set-up, on-line quiz websites (Quizlet), 
and in language courses they are used for a review game called 
Kahoot, scanning book codes for dialogues, and online 
dictionaries.  
 
Instructors regularly consult with instructional aids, case 
managers, English language specialists, counselors and parents 
to modify curriculum and instruction to meet the needs of all 
students.  

Use of Smart phones and 
Chromebooks in the classroom 
 
Google Drive and Google Classroom 
 
IEPs 
 
Classroom observations 
 
504 plans 
 
RTI plans 

  

Student Perceptions 

Indicator: Interviews and dialogue with representative students inform the degree to which learning 

experiences are relevant in preparing students for college, career, and life. 

Prompt: Using interviews and dialogue with students, evaluate the extent to which students understand 

the expected level of performance based on the standards and the schoolwide learner outcomes in 

relation to preparation for college, career, and life. Evaluate the effectiveness of the student-teacher 

interaction based on student feedback. 

Findings Supporting Evidence 
Students understand the expected levels of performance 
through a variety of different methods. This includes teachers 
reviewing course expectations at the beginning of each 
semester and before finals. All teachers verbally discuss and 
write down their assessment dates while also going over the 
topics and expectations for each assessment. All teachers 

KOM meetings 
 
Written expectations 
 
Posted SLOs 
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discuss each student’s individual expectations and 
requirements in order to advance to the next class. Counselors 
are available to review course expectations. Though students, 
teachers, administrators and parents are encouraged to attend 
site council meetings where they work with the administration 
team to develop, review, and evaluate school programs, the 
publication of meetings and the minutes of the Site Council 
needs to be improved.  
 
The newly revived student senate holds monthly meetings to 
empower and give students a voice on campus.  The student 
advisory board is a district wide student senate that discusses 
similar topics district wide with an aim towards improving every 
student’s high school experience for the entire district.  
 
Students are informed of school activities, rules, and 
requirements daily through televised announcements made by 
the media production students and announcements over the 
intercom system from the principal.  
 
Freshman students are also informed of expectation from their 
mentees through the Kick Off Mentors (KOM) program.  KOM is 
a club composed of upper classmen that discusses high school 
specific topics with our freshmen seven times a year. The 
program provides incoming 9th grade students with a smooth 
transition to high school by providing 9th grade students with 
practical information as well as a social and emotional 
connection. 

All-school perception survey 
 
Student Senate and SAB meeting 
minutes 
 
Student government minutes 

  

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
This criterion is fully addressed through a variety of supports 
and strategies.  While the ratio between students and 
counselors remains high, students are encouraged to talk with 
their counselor in order to better prepare for life after high 
school.  Additionally, student supports like KOM as well as the 
PAWS period provide a smooth transition from middle to high 
school and beyond.  Courses are designed around challenging 
and rigorous curriculum that has real world applications and 
requires students to look at current events to better prepare 
them for a global community.  Students are given multiple tools 
in order to support them in courses as well as preparing them 
for college or a career. 

See above 

 

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 
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Findings Supporting Evidence 
By assessing students in multiple ways and by holding them 
responsible for their learning as well as for the expectations of 
the course, students learn to be responsible and learn to 
persevere, two of FHS’s SLOs.  Despite needing increased 
counselor support, FHS offers students a variety of supports 
and resources.  Increased counseling support will increase the 
number of students meeting the UC a-g requirements by the 
end of high school.   
 
By accessing the multiple medias we have, students learn to be 
productive in several scenarios and are better able to be 
productive citizens of a complex global world.  The multiple 
learning opportunities that FHS offers both in and out of the 
classroom helps students to see connections between what 
they are learning in class and how this might be applied to the 
real world; however, even more explicit connections between 
learning in the classroom and possible career and college 
application could still be developed as some students are 
unsure as to what they need to do in high school in order to 
fully prepare for college or a career.   
 
Additionally, outdated technology makes it difficult to support 
students who need to access complex curriculum.  The 
purchase of Chromebooks has helped address this problem, but 
improved access to technology continues to be a need on 
campus. 

See above 

C2.   Instruction Criterion 
All teachers use a variety of strategies and resources, including technology and experiences beyond the 

textbook and the classroom that actively engage students, emphasize higher order thinking skills, and 

help them succeed at high levels. 

 

Indicators with Prompts 

Current Knowledge 

Indicator: Teachers are current in the instructional content taught and research-based instructional 

methodology, including the integrated use of multimedia and technology. 

Prompt: Evaluate the extent to which teachers effectively use multimedia and other technology in the 

delivery of the curriculum. 

Findings Supporting Evidence 
Teachers effectively use multimedia and other technology in 
their instruction through a variety of means.  In an effort to stay 
relevant to the students’ continually changing technological 
needs, we are increasing our technology integration each year 
as more technology becomes available at the school.  All 
departments use the district and school-wide website 

Ceiling mounted and cart projectors 
 
Chromebooks with Google apps  
 
Quizzes, tests and project across all 
subjects and grade levels 
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Schoolwires which allows teachers to post assignments, 
agendas, handout and links to helpful websites online.  
Additionally, teachers have access to class sets of Chromebooks 
which can be checked out through the library. The 
Chromebooks allow teachers and students to use the newly 
instituted FCUSD Google Drive and Classroom accounts.  Our 
GPS history courses (World Cultures at the Sophomore level 
and US History at the Junior level) use iPads and supporting 
apps on a daily basis.  In addition to the generalized way in 
which all staff at FHS use technology to enhance student 
learning, there are several ways in which technology is currently 
being used in each department as delineated in the following 
list. 
 
English: Classes use a variety of medias in presenting the 
curriculum to students.  In addition to the more traditional 
types of technology like PowerPoint presentations and LCD 
projectors, the English department has recently purchased 
document cameras for all of its classes, allowing students to 
review peers’ work and to provide feedback collaboratively.  
The English department also participates in the Accelerated 
Reader and STAR Reading Test program.  These technologies 
help teachers evaluate the reading level of their students and 
helps students to continue growing as readers.   
 
CTE: Students use multimedia tools to support the production 
of the daily news broadcast, online work portfolios, and 
technology skills across the CTE courses. Classes include 
computer science, engineering, media production, 
photography, digital arts, foods/nutrition, and bike technology.  
Students in these classes have access to DSLR cameras and up-
to-date media production equipment.  
 
Social Science: Classes use a variety of technologies to support 
internet research and presentations for projects such as the 
stock market simulation assignment in Economics.  Classes 
regularly utilize Excel, Word, and online tools and conduct 
primary source analysis through technology based projects and 
online primary source documents via the Library of Congress.  
The use of Webquests, virtual exhibits and blogs are often used 
to enhance instruction and support Common Core. 
 
Science: All lab exercises and assignment books are posted 
online and all science teachers have LCD projectors.  Instruction 
includes a variety of formats including presentation slides, 
video, and online interactive sites.  Students use online 
simulation software such as phET to explore complex concepts 
that would otherwise be impossible for a high school student to 

 
IEPs are computer based and shared 
with teachers electronically 
 
Modifications made using various 
technologies for EL and Special Ed 
students 
 
Schoolwires to display assignments  
 
Online work portfolios 
 
Safari Montage 
 
Document Camera 
 
CaliforniaCareers.info 
 
iPads and apps 
 
Classroom observations 
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explore in a hands-on lab.  The software Probeware is used for 
data collection and students use a variety of devices to access 
information online. 
 
Math: Projectors are used in combination with document 
cameras to exhibit student work and help to animate all math 
processes. This includes, but is not limited to, power point 
slides, organized notes, student examples of both correct and 
incorrect solutions, as well as instructional YouTube videos, 
Khan Academy, and Carnegie Learning videos. The majority of 
math teachers use online resources to provide students access 
to in class notes at home. The school website is a common 
medium for providing students with class notes, homework 
assignments, and homework solutions but other methods may 
be used. Some math teachers have started using phones to take 
in class surveys/quizzes that are formative assessments in the 
form of online games. Finally, class sets if graphing calculators 
are starting to become available for math teachers in the 
classroom. This allows the integrated Math 1 teachers and 
others to utilize the graphing calculator lessons in the new 
curriculum. Other teachers have also begun to use DESMOS 
online graphing calculators to help explain how differences in 
the equation of a particular graph change the parent graph. 
 
World Language: Students enrolled in the AP language classes 
do online research of the six AP themes through the use of 
online newspapers and websites pertaining to the target 
culture. Students also listen to and/or read news reports in the 
target language for current event reports. At all levels of 
Spanish, French and German, websites such as Conjuguemos 
are used to review grammar and vocabulary. Our textbooks also 
have online resources available for students to use at home and 
in the computer lab. Some classes have set up e-pals which give 
students the ability to email other students from countries that 
speak the target language. Furthermore, teachers use 
Kahoot.com in class to review language and culture.  
 
VAPA: The visual and performing arts department uses many 
technologies depending on the course.  For example, our music 
department utilizes recording studio technologies in the class in 
order for the musicians to analyze their performances and 
growth.  In the drama department, lighting, sound and set 
design software is used for students to prepare for 
performances as well as to learn the techniques.  In art courses, 
students have access to digital art software like Adobe 
Photoshop as well as a 3D printer.  Research is done online 
utilizing available technologies. 
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Special Education: Students enrolled in Special Education take 
an online vocational interest survey.  Students that need 
Augmented Assistive Communication are provided with 
appropriate devices to meet their individual needs. Special 
education teachers display curriculum via document camera 
onto projection screen. Teachers show instructional video clips 
to students through Safari Montage.  Students have access to 
computers during Study Skills.  
 

Teachers as Coaches 

Indicator: Teachers work as coaches to facilitate learning for all students. 

Prompt: Evaluate and comment on the extent to which teachers work as coaches to facilitate learning 

for all students. Provide examples. 

Findings Supporting Evidence 
All teachers work as coaches to facilitate learning for all 
students. Teachers are available before and after school as well 
as during lunch and PAWS, a biweekly class that meets for one 
hour on Wednesdays and Thursdays.  Students have a “home” 
classroom but are allowed to travel to other teacher on campus 
in order to get help and make up assignments and tests missed 
due to absences.  Outside of the classroom, students are able to 
email teachers from 6:00 am to 11:00 pm each day for 
additional help or questions about the learning done that day.  
With the adoption of the Schoolwires website system, students 
now have 24 hour access to posted materials from teachers. 
 
Within each classroom teachers act as coaches to their students 
by monitoring students and conducting summative and 
formative assessments to better inform students of their 
progress.  When needed, teachers will set up conferences with 
students and counselors – sometimes calling in parents as well 
–in order to better support students who might be struggling.  
Teachers also act as coaches by providing written comments 
and evaluations on student work and then reviewing that work 
with students as a whole class or on a one-on-one basis.    

PAWS/Advisory  
 
Teacher office hours 
 
Student work 

 

Examination of Student Work  

Indicator: Representative samples of student work demonstrate: a) structured learning so that students 

organize, access, and apply knowledge they already have acquired; b) that students have the tools to 

gather and create knowledge and have opportunities to use these tools to research, inquire, gather, 

discover, and invent knowledge on their own and communicate this. 

Prompt: Evaluate and comment on the ways in which student work demonstrates a) structured learning 

so that students organize, access, and apply knowledge they already have acquired; b) that students 

have the tools to gather and create knowledge and have opportunities to use these tools to research, 

inquire, gather, discover, and invent knowledge on their own and communicate this. 
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Findings Supporting Evidence 
Students make meaning of content and demonstrate their 
learning through a wide variety of activities and products. 
Products include a wide variety of written responses, 
presentations, Socratic seminars, debates, graphic organizers, 
paintings, sculptures, projects, concerts, videos, music clips, 
competitions, and many more options.   
 
Students are expected to do independent as well as group 
research in almost all classes and often have to connect this 
research and learning to real world situations.  Additionally, 
students use tools to gather and create knowledge through a 
myriad of opportunities, including through the use of portfolios 
and research.  Classes have developed common core units in 
which students engage in Project Based Learning, a process that 
begins with inquiry or an essential question.  Across the 
departments, students give speeches on their research and are 
expected to demonstrate a thorough understanding of the topic 
at hand. 

Projects 
 
Workbooks 
 
Writing samples 
 
Portfolios 
 
Interactive notebooks 
 
Presentations 
 
Art projects 
 
Performances 
 

 

Additional Online Instruction Prompt: Evaluate and comment on the effectiveness of reviewing student 

work online and online communications to determine the degree to which students are analyzing, 

comprehending, and conducting effective research. 

Findings Supporting Evidence 
With Google Classroom now available, some teachers are 
actively using Google Classroom to review student work online. 
Other teachers are using Moodle and Google Drive to 
communicate with students and to evaluate and collect student 
work. 

Data on number of teachers using 
Google Classroom 
 
Samples of online teacher comments 
from Google Classroom 
 

 

Indicator: Representative samples of student work demonstrate that students are able to think, reason, 

and problem solve in group and individual activities, projects, discussions and debates, and inquiries 

related to investigation. 

Prompt: Evaluate and comment on how well the representative samples of student work demonstrate 

that students are able to think, reason, and problem solve in group and individual activities, projects, 

discussions and debates, and inquiries related to investigation. 

Findings Supporting Evidence 
All FHS students are required to discuss, debate, and make 
inquiries.  While an abundance of student work indicates that 
FHS students can think critically, reason, and problem solve in a 
variety of formats, a formal process does not exist for 
departments or the staff as a whole to analyze student work.  

Benchmark assessments for English  
 
A wide variety of student work 
 
 
 

Indicator: Representative samples of student work demonstrate that students use technology to assist 

them in achieving the academic standards and the schoolwide learner outcomes. 



 

Folsom High School WASC Report 2014-2015  122  

Prompt: Evaluate the extent to which representative samples of student work demonstrate that students 

use technology to assist them in achieving the academic standards and the schoolwide learner outcomes. 

Findings Supporting Evidence 
Students often use technology to complete standards based 
assignments. When writing an essay for example, students have 
to complete assignments in stages and meet deadlines 
(diligence and responsibility in our PRIDE SLOs).  Students are 
expected to use MLA or APA format when producing formal 
writing.  While evidence that students are effectively able to 
use these styles – and the technology needed to help them – in 
the upper grades, there is still room for improvement in the 
younger grades.   
 
Students also routinely use their smart phones and other 
personal devices to organize and access academic information.  
Most students at FHS are proficient in word processing, internet 
research, basic video production, and with presentation 
software but usually need support with more advanced 
applications. 

Assignment sheets that are aligned 
with academic standards along with 
work products 
 
Word-processed writing for English 
 
PowerPoint presentations 
 
Multimedia Projects 

 

Indicator: Representative samples of student work demonstrate student use of materials and resources 

beyond the textbook, such as use and availability of library/multimedia resources and services; 

availability of and opportunities to access data-based, original source documents and computer 

information networks; and experiences, activities and resources which link students to the real world. 

Prompt: Evaluate the extent to which representative samples of student work demonstrate student use 

of materials and resources beyond the textbook; availability of and opportunities to access data-based, 

original source documents and computer information networks; and experiences, activities and resources 

which link students to the real world. 

Findings Supporting Evidence 
All students are expected to use materials and research beyond 
the textbook.  In some classes–like English–articles, short 
stories, primary source documents are frequently used to 
supplement the text. All students in English classes are required 
to complete research assignments that utilize online resources. 
A different research topic exits at all levels of English. Students 
are required to contribute or are given resources that 
supplement the text.  The English department Senior Project 
specifically requires students to interview people in the career 
that they are researching and incorporate this source in their 
research findings, requiring that students work independently 
outside the textbook.   
 
Several teachers in the English and Social Sciences classes 
require students to access the Library of Congress for student 
analysis of original source documents. 

Data/Evidence from teachers using 
the Library of Congress website 
 
English Department Portfolios 
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Real World Experiences 

Indicator: All students have access to career awareness, exploration and preparation that may include 

such activities such as job shadowing, internships, apprenticeship programs, regional occupational 

programs, on-the-job training programs, community projects and other real world experiences and 

applications. 

Prompt: Evaluate the degree to which the opportunities for access and involvement in a variety of real 

world experiences are available and effective. 

Findings Supporting Evidence 
All students are provided access to career awareness, 
exploration, and preparedness through a variety of real life 
experiences, community/employer presentations and 
college/career research. These opportunities are offered in 
several areas of the curriculum as well as through 
extracurricular activities and clubs and the GPS program.  Other 
awareness and preparedness opportunities include the senior 
project in the English classroom, college application essays and 
student travel.   
 
Currently students have access to Regional Occupation 
Programs either through FHS or through sister programs in 
nearby local districts.   
 
Students are also presented with real world situations, 
problems and texts through their academic classes.  The English 
and social science curricula include current and global events 
and articles.  
 
In the math classes, students are asked to postulate and solve 
real-world problems, and in the science department, students 
engage in labs, projects and field trips to apply academic 
learning to their community and world.  For example, students 
in the AP Environmental Science class take a field trip each year 
to collect data and evaluate the pollution levels of our local 
watershed. 

Special Ed bus trips 
 
College visits 
 
Career speakers 
 
Community Service in GPS Seminar 
III, Mentor in GPS Seminar IV 
 
Senior project 
 
ROP Training Sites 
 
APES field trip 
 
 

 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
Students and teachers utilize technology in and out of the 
classroom in order to address this criterion.  While there is still 
a need for increased training on newly adopted technologies 
like the Chromebooks, Schoolwires and Google Drive, teachers 
are beginning to use these programs and equipment in their 
classrooms.  Students are proficient in basic technology usage 
and most have access to online resources.  Students continue to 
work on developing a more complex understanding of various 

See above 
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software programs offered at school, and teachers continue to 
train and develop their skills on the same software programs 
and technologies. 
  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
Many of our staff and teachers feel that the lack of up-to-date 
technology limits our ability to fully prepare our students for a 
21st century technology-based world.  Last year’s 9th graders 
who took the practice Smarter Balance test had a hard time 
with some of the technology pieces and teachers felt 
unprepared to proctor the test.  This is a problem we have 
when addressing our SLOs and our vision of preparing students 
for a globally complex world as well as addressing our critical 
learner needs.   
 
While our students are well versed in basic technologies and 
ways of communicating collaboratively with each other, they 
are still in need of more direct teaching about complex and 
formal software and technologies.  In order to do this, we need 
to develop a comprehensive technology plan as well as 
continue to update the existing technology in our classrooms 
and school, including our computer labs, our access to 
adequate sound systems, LCD projectors and document 
cameras in every classroom and updated specialized equipment 
in our elective courses.  Our increase in the use of web-based 
materials, however, has helped students to be more 
responsible, taking control of their own learning and 
assignments.   
 
The GPS program engages students in current and global issues.  
These opportunities, combined with the continued 
implementation of the CCSS and real world based curriculum in 
all classes are helping students to see the relevance of their 
learning.  With the continued development of technology and 
the opportunity for real world situations to be explored in the 
classroom we are striving to help our students become lifelong 
learners while also addressing our critical learner needs. 

See above 
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WASC Category C. Standards-based Student Learning – Instruction: 

Strengths and Growth Needs 
 

Review all the findings and supporting evidence regarding the extent to which each criterion is being 

addressed. Then determine and prioritize the strengths and areas of growth for the overall category.  

 

Category C.  Standards-based Student Learning: Instruction:  Areas of Strength 
 

 Innovative use of technology,  

 Knowledge of differentiated instruction,  

 Common core curriculum and instruction 

 Task that require critical thinking 

 Clearly articulated learning goals 

 Staff collaboration 

 Variety of assessments, formative and summative 

 Wide variety of instructional strategies 

 Culturally relevant curriculum 
 

Category C.  Standards-based Student Learning: Instruction:  Areas of Growth 
 

 Availability and use of current instructional technologies.  

 Development of technologically innovative lessons.  

 Increased staff development regarding instructional and student centered technology. 

 Development of a systematic approach to analyzing student work.  

 Increased opportunity to share successful instructional strategies. 

 Increased college and career counseling support 
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Category D:  Standards-based Student Learning:  Assessment and 

Accountability   
 

D1.  Assessment and Accountability Criterion 
The school staff uses a professionally acceptable assessment process to collect, disaggregate, analyze, 

and report student performance data to the school staff, students, parents, and other stakeholders. 

 

Indicators with Prompts 

Professionally Acceptable Assessment Process  

Indicator: The school staff uses effective assessment processes to collect, disaggregate, analyze, and 

report student performance data to all stakeholders.  

Prompt: Evaluate the effectiveness of the assessment processes. 

Findings Supporting Evidence 
Science utilizes grade level as well as course specific 
assessments to determine proficiency.  In Biology, a common 
final is given and data is used to re-evaluate and adjust 
curriculum for the next academic year.  This process proves 
effective in providing feedback that is utilized by staff to 
improve student performance; however, not all science courses 
use the test data generated as an analysis tool for curriculum 
evaluation. The science department utilizes collaboration time 
to discuss and evaluate formative and summative assessments 
and students and parents have access to Power School in order 
to monitor progress and student achievement. 
 
Students with mild/moderate disabilities who receive services 
through special education English and math classes are given a 
benchmark assessment during the first and third quarters.  
 
The math department utilizes common assessments for each 
chapter and for final exams.  However, the data is not analyzed 
thoroughly or systematically--currently only the mean and 
median are analyzed (not individual problems missed which 
could be useful addressing areas of need). 
 
The English department has grade-level specific writing 
assessments which are scored using a common rubric.  Essays 
are gathered in cumulative portfolios which travel with the 
student as they progress through the grade levels.  Some, but 
not all teachers, use these essays to determine the writing 
ability of students as they progress to the next grade and to 
tailor their instruction accordingly.  ELA also has a department-
wide vocabulary assessment program in grades 9-11.  Common 
assessments and common finals at some grade levels are 
aligned with the vocabulary curriculum.  At the district level, 

Cruncher data (CAHSEE, EAP etc.) 
 
Collaboration Time 
 
Evidence of PowerSchool can be 
found on the school website.   
 
Student writing folders are housed in 
every English classroom.  These 
folders include writing assignments 
from each grade level, along with 
prompts and rubrics.   
 
Vocabulary tests are incorporated 
into overall English grades.  Common 
assessments are stored on the staff 
shared drive, accessible to all 
department members. 
   
CCSS-based units are posted on the 
staff shared drive not only at the 
school level, but also at the district 
level.   
 
Health and Driver’s Ed pre and post-
test. 
 
State Fitness Gram Test results are 
sent to each school for grades 5, 7 
and 9. They are sent to us from the 
State. They are referred to as PFT 
scores. 
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students in grades 9-11 are periodically required to engage in 
text-based writing prompts aligned with CCSS; teachers 
collaborate to develop the prompts, read and evaluate student 
responses, and identify trends in student performance.  Data is 
reported to the district and teachers use the results to inform 
instruction. 10th grade students take the CAHSEE test; these 
results are not only reported statewide, but also used by the 
ELA teachers to determine instructional goals at the 9th and 
10th grade level.  11th grade students take the EAP test in 
English to determine college readiness.  Results of the EAP are 
used to determine instructional goals at all grade levels.   
 
In Health and Drivers Education, teachers use pre and post tests 
to determine students’ growth and knowledge of the subject, 
while in PE the Fitness Gram tests are used to determine the 
Healthy Fitness Zones of each student.  Students must pass five 
of six tests in grade 9 or they must take PE as a sophomore 
rather than delaying it to their junior or senior year.  These are 
State Mandated tests.  The PE department has examined scores 
and set goals to work on upper body strength and running/BMI 
scores.   
 
The social science department utilizes a common vocabulary 
assessment, which is currently being implemented at the 10th 
grade level, and in future years will extend to the 11th and 12th 
grade. In addition, individual teachers utilize their own 
formative and summative assessments. The effectiveness of the 
individual assessments is based on student performance, which, 
in turn, is based on individual teacher criterion. These 
assessments are being evaluated by teachers in an attempt to 
conform to elements of the skills assessed by SBAC testing. 
In addition to individual and department use of assessment, the 
school uses a variety of state and federal testing. 

 
 

  

Basis for Determination of Performance Levels  

Indicator: The school staff has determined the basis upon which students’ grades and their growth and 

performance levels are determined and uses that information to strengthen high achievement of all 

students. 

Prompt: Evaluate the impact and effectiveness of the basis for which students’ grades, their growth, and 

performance levels are determined. 

Findings Supporting Evidence 
Science is in process of implementing the new Next Generation 
Science Standards (NGSS) This will require the development of 
new assessments of performance to match these new 
standards, particularly the Science Practices portion of the 
standards.   
 

Portfolios including samples of 
writing, along with rubrics and 
prompts, are housed in every English 
classroom. 
 
A-F rates at progress report and 
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AP Science courses correlate course grades with AP exam scores 
and adjustments to the course grading scheme are made to 
better reflect potential performance on the exam 
 
English Portfolios are underutilized.  While teachers collect 
essays from students at each grade level, there is not a system 
in place by which the ELA department uses this data to inform 
teaching or to help students self-evaluate.  Teachers use a 
common rubric to evaluate writing but little time has been 
spent norming grading to the rubric.  The district assessments 
and benchmarks implemented in the last two years do a better 
job of providing baseline and developmental data regarding 
student writing skills, though the district has been inconsistent 
with providing data to teachers after initial assessment of 
students. 
 
In PE, very little emphasis is placed on Fitness Gram scores 
because the State suggests that grades not be given for Fitness 
Gram scores, so unless the student is intrinsically motivated or 
they care about deferring PE until their Junior or Senior year, 
many are not motivated to do their best. PE teachers have not 
traditionally collaborated to analyze the results of shared, 
department generated assessments. 
 
Until district wide Social Science assessment data is available, 
the only criteria currently used for assessing performance is the 
traditional grading scale which is used department-wide. The 
Social Science department has not developed intra-
departmental common assessments.  
 
Math courses teach to the standards, focusing on 
understanding, number sense and problem solving.  Emphasis is 
given to having grades truly reflect student performance levels 
which positively impact placement in subsequent courses.  We 
are currently offering courses that are now designed to better 
meet student performance levels (i.e. Trigonometry, Math 
Reasoning and Bridge to Geometry). 

semester grading periods. 
 

 

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
For the most part FHS is doing a pretty good job of evaluating 
and tracking students in individual classrooms as well as within 
the various departments at the school.  However, there are 
areas in which we need to improve and rely less on state tests 
and more on common assessments developed within 
departments.  Student performance data is collected but the 

Common writing rubrics and 
assessment prompts are found on the 
I-drive as well as the master 
curriculum folder.   
 
See above for additional evidence 
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school needs a systematic method of collection, analysis, and 
planning.  
 
Time must be dedicated to developing CCSS aligned common 
assessments where appropriate. Common rubrics and grading 
practices must be ensured through close examination of 
student work and norming of grading practices.  
 
  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
The processes that we have in place to evaluate, analyze and 
communicate student performance to stakeholders is adequate 
though in need of continued development.  Through individual 
classrooms and within the various departments we are able to 
monitor students and help them continue working on our SLOs.  
Students, through feedback from teachers and peers, are 
taught to be diligent in their learning and to take responsibility 
for their own scores and learning.  In order to continue helping 
our students have PRIDE, we do need to better develop a plan 
of sharing information with our parents and students across the 
grade level and not just within each course.  This is also 
something that should help students in determining which 
classes they should take – especially if they are aiming to attend 
a UC after graduation – and hopefully increase the number of 
FHS grads who are prepared for college and qualified to attend 
a UC.  The adoption of new software, including a new system of 
data collection and storage requires that there be more training 
for staff on how to use this in order to better share assessment 
data with their students as well as parents and the community.  
While this is something we are already developing, we will 
continue to develop as we grow as a school and implement the 
CCSS and tests. 

See above 

 

D2.  Assessment and Accountability Criterion 
Teachers employ a variety of appropriate formative and summative assessment strategies to evaluate 

student learning. Students and teachers use these findings to modify the learning/teaching practices to 

improve student learning. 

 

Indicators with Prompts 

Appropriate Assessment Strategies  

Indicator: Teachers use appropriate formative and summative strategies to measure student progress 

toward acquiring a specific body of knowledge or skills such as essays, portfolios, individual or group 

projects, tests, etc. 
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Prompt: Evaluate the effectiveness and appropriateness of the assessment strategies selected based on 

the programmatic goals and standards to determine student achievement. Evaluate the selection of and 

the use of proctors, the security systems for test documents, and the means to maintain the integrity of 

the assessments. 

Findings Supporting Evidence 
FHS follows all state issued protocols for security and integrity 
of state exams, AP, and college entrance exams.  Credentialed 
teachers are chosen as proctors and trained in test 
administration/security protocols.  Tests and all associated 
paperwork are kept locked whenever not in use.  A school wide 
policy has been established for cell phone security during exams 
and includes labeled envelops that are kept by the proctoring 
teacher until all test materials are collected.   
 
Individual teachers maintain integrity and security of their 
subject area tests.  Teachers have autonomy to implement 
procedures regarding cell phones, etc.  Many teachers use 
similar strategies as our school wide testing policy when 
administering tests in their own course.  This might include 
having all cell phones placed in backpacks and moving all 
backpacks to the front of the room.  Teachers also have the 
flexibility to alter their lunch schedules (taking B lunch if they 
normally have A lunch on block days) in order to ensure test 
integrity (this way students cannot go to lunch and talk about 
tests before coming back to finish in the second half of the 
class).  
 
In English, teachers use essays, portfolios, individual and group 
projects, and a wide variety of tests to assess students on both 
a formative and summative basis.  Before, during and after each 
curricular unit, grade-level English teachers collaborate to 
examine student achievement and adjust curriculum and 
instructional strategies.  The English department is strongly 
committed to basing these assessments on CCSS.  
  
The Science department utilizes the test generator provided 
from the publisher as well as teacher-generated questions.  On 
an individual basis, science teachers maintain the security of 
our assessments by not allowing students to take tests out of 
the classroom.  However, there is no way to maintain complete 
security due to student access to the internet and our inability 
to control what other teachers at other sites share on-line. 
 
The school maintains an “Academic Integrity Policy” that is 
outlined in the student handbook. The policy discourages 
cheating or plagiarism but certainly does not eliminate such 
behaviors. 

Student portfolios 
 
Common assessments on I-drive 
 
Agendas and minutes from 
collaboration days  
 
Student handbook 
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Demonstration of Student Achievement  

Indicator: A range of examples of student work and other assessments demonstrate student 

achievement of the academic standards, the college- and career-readiness standards, and the 

schoolwide learner outcomes, including those with special needs. 

Prompt: Evaluate how student work and other assessments demonstrate student achievement of the 

academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 

Findings Supporting Evidence 
All teachers use a variety of methods to assess their students 
and their preparedness for college and career within each class. 
Methods include Socratic seminars, reading quizzes, writing 
responses, presentations, self and peer assessment, technology 
sharing with peers, review of achievement of skills through 
homework, and checking for understanding in the classroom.  
While teachers of the same course routinely collaborate to 
discuss student work, compare results, grading practices and 
the growth of our students, the process used is not formalized 
or standardized across or within departments.   
 
The English department is working across grade levels to 
implement Cal State University’s Expository Reading and 
Writing Curriculum in order to better prepare students for 
college. Senior English students also complete a portfolio-based 
project focused on career and education goals.  In doing so, 
they address college and career readiness standards as they 
develop, research, reflect upon, and share findings about their 
future goals. 
 
Similarly, in Science, a rigorous curriculum that addresses the 
State-approved standards is implemented.  Proficiency in this 
curriculum reflects readiness for college entry. 
 
All FHS Career and Technical Education pathways offer students 
experience career based instruction and students are presented 
post-secondary education and training options. CTE courses are 
aligned to the CTE anchor standards that emphasize college and 
career readiness. 
 
Folsom High’s Schoolwide Learner Outcomes (Productivity, 
Responsibility, Integrity, Diligence, and Excellence) are directly 
aligned to and supportive of college and career readiness 
standards. 

Senior portfolio samples may be 
found in every English 12 teacher’s 
classroom. 
 
Samples of ERWC prompts may be 
found on the I-drive as well as in 
every English teacher’s classroom, as 
well as samples of student work 
based on these prompts.   
 
Students score high on AP tests 
 
Academic scholarships 
 
Graduate academic success at CSU 
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Curriculum-Embedded Assessments 

Indicator: The school regularly examines standards-based curriculum-embedded assessments in English 

language and math, including performance examination of students whose primary language is not 

English, and uses that information to modify the teaching/learning process. 

Prompt: How effective are the standards-based curriculum-embedded assessments in English language 

and math and across other curricular areas as students apply their knowledge? 

Findings Supporting Evidence 
In ELA, teachers at all grade levels have engaged in developing 
CCSS-aligned instructional units including formative and 
summative assessment tasks which address specific curricular 
standards.  Because teachers have actively developed CCSS 
aligned curriculum and because teachers have trained in CCSS 
instructional and assessment strategies for four years, teachers 
believe that the assessments are accurate and effective in 
judging the student’s knowledge.  The skills that students learn 
in the English classroom are transferred to other areas of study 
and help in addressing the standards of those courses. English 
teachers require all students to engage in rigorous, and 
frequent academic discourse. 
 
The math department at FHS has traditionally emphasized the 
application and reasoning skills in addition to necessary 
procedural skill. FHS math students are assessed through 
traditional summative methods, performance task, projects, 
and consistent discussion. Math teachers require all students to 
engage in consistent academic discourse. Integrated Math 1 
teachers are working diligently to implement Carnegie’s CCSS 
Math 1 text that emphasizes hands-on activities that emphasize 
critical thinking and reasoning skills. 
 
Frequent academic discourse is required from students across 
all disciplines at FHS. English Learner students are served 
particularly well by this philosophy. FHS has identified a 
significant population of EL Students who plateau on the CELDT, 
but the majority of EL students at FHS flourish due to their 
frequent opportunity to use academic language and due to 
their engagement in extra and co-curricular activities. A good 
portion of EL students who experience arrested development 
are co-identified as EL and Special Education students. FHS has 
recently hired an EL specialist to target this population of 
students and to help lead staff development related to 
instructional strategies for supporting English Learners. 

Units may be found on the I-drive and 
in English teacher’s classroom. 
 
Math curriculum 
 
Classroom observation 

  

Student Feedback 

Indicator: Student feedback is an important part of monitoring student progress over time based on the 

academic standards, the college and career-readiness standards, and the schoolwide learner outcomes. 
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Prompt: How effective is student feedback in monitoring student progress over time based on the 

academic standards, the college- and career-readiness standards, and the schoolwide learner outcome? 

Findings Supporting Evidence 
Teachers at FHS use student feedback techniques in their 
classroom on a daily basis.  This can be seen in peer evaluation, 
peer edits of writing, discussion strategies and review of test 
and quiz questions.  This feedback, whether provided by the 
teacher or by other peers, helps to ensure that our students are 
meeting the academic standards as well as our school SLOs.  
Many of these techniques are developed in the freshman year 
and then transferred to the upper grade levels as students 
continue through high school.  This continuity allows for 
students to better understand and use the feedback they 
receive from teachers and peers.   Student peer assessment and 
teacher feedback can be used to asses a student’s ability to 
time manage allowing the teacher to adjust the assignment or 
timeline for students who may need more time or 
individualized attention to successfully accomplish a task.  This 
is particularly useful for our special education students. 
 
A specific example of effective feedback in student monitoring 
comes from the English department.  When scoring essays, 
English teachers provide feedback to students addressing 
specific targets for improvement.  Students are periodically 
given the opportunity to revise essays based on these 
comments and often direct teaching is done to review ways to 
address specific issues students have in their papers.  Students 
typically improve their scores by one point on the standard 1-6 
rubric when they follow the teacher’s targeted areas of 
improvement and choose to rewrite.   

Writing portfolios in English 
classroom   
 
Student work 
 
IEPs and 504 plans 
 
Classroom observations 

 

Modification of the Learning/Teaching Process  

Indicator: Assessment data is collected, analyzed, and used as the basis to make decisions and changes 

in the curricular and instructional approaches to ensure students are prepared for success in college, 

career, and life. 

Prompt: Evaluate the effectiveness of how assessment data is collected, analyzed, and used as the basis 

to make decisions and changes in the curricular and instructional approaches. 

Findings Supporting Evidence 
FHS has not adopted a school-wide, formal system for the 
analysis of common assessments. Many teachers collaborate 
informally to analyze test results, modify assessments and to 
modify instruction.  
 
State testing data and district benchmark data are regularly 
used in the decision making process. Analysis of CELDT data 
recently resulted in the hiring of an English Language Specialist. 
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Academic data analysis revealed the need for an academic 
intervention class for at-risk students. Ninth grade academic 
data contributed to the decision to add a one-semester course, 
Get Focused, Stay Focused, to our frosh curriculum. Analysis of 
academic data recently led to the addition of a spring semester, 
after-school, Integrated Math 1 credit recovery course.  
  

Monitoring of Student Growth  

Indicator: The school has an effective system to monitor all students’ progress toward meeting the 

academic standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 

Prompt: Evaluate the system used to monitor the progress of all students toward meeting the academic 

standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 

Findings Supporting Evidence 
The counseling and administrative staffs at FHS regularly review 
academic data to ensure that all students’ needs are met. 
Students who struggle academically are monitored carefully 
and are referred to the appropriate intervention. 
 
FHS teachers feel strongly that academic success is a reliable 
indicator of college and career readiness and student progress 
toward the schoolwide learner outcomes. 

Registration process and documents 
 
Report cards 
 

  

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
Teachers are using a variety of formative and summative 
assessments in their own classrooms and in similar courses.  
This allows teachers to track their students and their growth, 
using tools like the gradebook and Cruncher in order to access 
date on each student.  However, there is still a need to continue 
developing effective, department-generated, benchmarks and 
common assessments. FHS also needs to adopt a formal 
process for collecting, analyzing, and planning based on the 
resulting data.  
 
There is need for ongoing training regarding the development 
and use of effective formative and summative assessments. 

See above 

  

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
The ability of FHS to frequently and accurately assess students, 
analyze resulting data, and modify curriculum and instruction as 
a result will be critical to meeting the needs of all students.  
 
All students require effective feedback related to their progress 

See above 
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toward the SLOs and academic standards. A highly effective 
assessment system will encourage students to develop 
responsibility for their progress toward college and career 
standards. The ability to self-reflect is particularly important to 
at-risk students who often feel powerless over their education.  
 
Similarly, students aiming to meet UC a-g requirements rely on 
effective and frequent feedback for the purpose of self-
reflection. Reflective and empowered students are most likely 
to become responsible, self-advocates as outlined in CAN#3. 
 
Effective use of technology will support the development of a 
more efficient assessment system by providing more immediate 
feedback to students, thus addressing CAN #2. 
 

D3.   Assessment and Accountability Criterion 
The school with the support of the district and community has an assessment and monitoring system to 

determine student progress toward achievement of the academic standards, the college- and career-

readiness standards, and the schoolwide learner outcomes. 

 

Indicators with Prompts 

Assessment and Monitoring Process  

Indicator: The following stakeholders are involved in the assessment and monitoring process of student 

progress: district, board, staff, students, parents, and the business and industry community. 

Prompt: Evaluate the impact of stakeholder involvement in assessing and monitoring student progress. 

Include district, board, staff, students, parents, and the business and industry community. 

Findings Supporting Evidence 
Staff, students, and parents closely monitor academic progress 
through Powerschool and have immediate feedback because of 
that access.  The district monitors student performance through 
benchmark exams and state testing and also helps to 
implement expectations for our students.  For example, English 
no longer sets the threshold for a passing grade at 65%. The 
district has mandated some changes in grading policy to 
unilaterally establish a common grade scale.   
 
District monitoring recently resulted in a policy change that 
encourages 9th grade students in Geometry to enroll in Biology, 
bypassing Earth Science. However, this change has not been an 
effective change because we are now seeing more struggling 
Biology students not fully ready to tackle the level of 
coursework needed; we are also seeing more struggling 
students in Earth Science due to similar tracking. 
 
The role of industry and business partners in academic analysis 

Folsombration 
 
Powerschool 
 
Multicultural night 
 
STEM fair 
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is limited to partnerships developed in CTE and the Global 
Perspective Studies program.  
 
Community stakeholders are able to assess student progress 
through events such as Folsombration, multicultural night, the 
physics regatta, and participation in outside competitions such 
as the Intel Science and Engineering Fair/competition.  While 
community involvement has increased, this is still an area for 
improvement. 
  

Reporting Student Progress  

Indicator: There are effective processes to keep district, board, parents, and the business and industry 

community informed about student progress toward achieving the academic standards, the college- and 

career-readiness standards, and the schoolwide learner outcomes. 

Prompt: Evaluate the effectiveness of the processes that inform appropriate stakeholders (governing 

board members, teachers, students, parents, business/industry community) about student achievement 

of the academic standards, the college- and career-readiness standards, and the schoolwide learner 

outcomes. 

 

Findings Supporting Evidence 
With the continued development of online technologies, there 
are several ways in which stakeholders are informed about the 
academic standards and progress students are making.  One 
new online newsletter that has helped to connect parents to 
the school and to the district more is Peachjar.  Email flyers 
inform parents about the events at the school as well as giving 
them information about the community and expectations of the 
school.  Because Peachjar offers stakeholders another way of 
connecting with the school, as well as additional information, it 
is effective in providing parents with information they would 
not have had before. 
 
The Schoolwire website provides general information about 
school, course expectations, graduation requirements, and in-
depth information about counseling services.  A new FCUSD 
mobile app allows parents and other stakeholders to access 
FCUSD web resources on their mobile devices to supplement 
the school’s website.  Common Core resources and the district’s 
plan for implementation can be accessed through the app and 
the website as well as through board and town hall meetings. 
 
In addition to the online medium, FHS also offers several 
school-based opportunities for parents and others to be more 
informed about school functions and the progress of students.  
For example, we offer informational nights like our freshmen 
orientation/registration night, a college readiness night and an 

Informational nights (parent nights, 
registration, class planning, class 
offerings, college planning, financial 
aid) 

 
Counseling website and office 
 
Announcements via email and school 
wide phone calls 
 
Class and PAWS presentations 
through KOM and counseling  
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extended registration process in which all students receive an 
individual meeting with their counselor.  For our graduating 
seniors, we also offer a financial aid night. Parent conferences 
are always available upon request.   
 

Conclusions 

Prompt:  Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
FHS maintains a strong connection with the City of Folsom, 
Folsom Police, Rotary, Chamber of Commerce, Folsom Lake 
Community College, Intel, Palladio, and community members in 
general. The school   The development of more online 
technologies as well as the almost universal adoption of smart 
phones by our community has helped FHS communicate 
effectively with stakeholders.   
 
Students and parents understand the expectations of both the 
district as well as school.  
 
FHS could more consistently communicate school and 
educational trends to all stakeholders. FHS must continue to 
build strong connections between academic standards, 
citizenship, and college and career readiness.  

See above 

   

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
Because we have such a large ratio of students to counselors 
(and students to teachers for that matter), there are sometimes 
holes in our communication to parents and students.  This lack 
of information and individualized counseling time may have 
created students and parents who are not fully informed about 
the a-g requirements and other needed requirements for 
college and career.   
 
This may be the reason we see a lower percentage of students 
who qualify for the UCs upon graduation as compared to similar 
schools around us.  Better communication and more time for 
individualized help would help us in implementing responsibility 
as well as productivity and diligence in our PRIDE acronym.   
 
The SLOs still need to be worked into the daily fabric of FHS and 
how we assess students in order for us to continue developing 
self-sufficient students who take responsibility for their own 
education and actions while developing into global citizens. 
 
 It is still a little unclear as to whether or not students see the 

See above 
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connections between what they are doing, how they are 
assessed and how it relates to the five SLOs.  However, as we 
branch out into smart phone technology, social media and 
websites, we are helping both students and parents to be more 
responsible for their behavior at FHS.   
   

D4.  Assessment and Accountability Criterion 
The assessment of student achievement in relation to the academic standards, the college- and career-

readiness standards, and the schoolwide learner outcomes drives the school’s program, its evaluation 

and improvement, and the allocation and usage of resources. 

 

Indicators with Prompts  

Modifications Based on Assessment Results  

Indicator: The school uses assessment results to make changes in the school program, professional 

development activities, and resource allocations demonstrating a results-driven continuous process. 

Prompt: Comment on the overall effectiveness of how assessment results have caused changes in the 

school program, professional development activities, and/or resource allocations, demonstrating a 

results-driven continuous process. Examine examples and comment on the overall effectiveness of 

changes in the online opportunities, professional development of the staff, and the resource allocations 

to support student achievement and their needs. 

Findings Supporting Evidence 
Folsom High School is evolving in the way assessments and data 
are used to drive curriculum, instructional strategies, program 
development, resource allocation, and professional 
development.  In light of the change from STAR testing to SBACs 
or CAASP, we are effectively moving towards more authentic 
formative and summative assessments, including inquiry-based 
and technology-assisted testing.  
 
Professional development in the last two years has been 
focused on Common Core instructional strategies, particularly 
in the area of content-area reading and writing.  Many teachers 
have also been trained in the use of learning targets to develop 
formative and summative assessments and make assessment 
more student-friendly.  Though many teachers have been 
trained in the use of these learning targets, they are still not 
widely implemented nor are they expected school-wide.  We 
have also been offered training Google Drive and Google 
Classroom, an online program for student collaboration and for 
collecting and sharing student work.   
 
To provide students with greater access to information on the 
internet, the school site now has Wi-Fi access all over campus.  
Students are not limited to accessing research in the library; 

Assessment training in January 2014 
from Portland-based organization 
 
Google Drive training for whole 
district at August and October PD 
dates 2014 
 
Chromebook carts 
 
Math 1 professional development 
calendar and agendas 
 
Math 1, Carnegie curriculum 
 
Classroom observation 
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instead they can check out Chromebooks or even use their 
smart phones in the classroom to look up data in all curricular 
areas.  Some classrooms have been outfitted with upgraded 
ceiling-mounted LCD projectors and sound systems to allow for 
better use of technology, and the remaining classrooms are 
slated to be upgraded as well, due to the passage of a new 
bond this past fall.  All of these technology upgrades are 
designed to help teachers and students prepare for the shift 
from STAR to SBAC testing, as well as to allow teachers, 
students, parents, and the community more immediate access 
to this assessment data.  
 
The 2014 field test of the Smarter Balanced Performance Task 
Assessment highlighted the need for increased practice with 
cross-curricular performance tasks. Students demonstrated 
difficulty synthesizing information and lacked the persistence 
necessary to thoroughly complete the task. 
 
Recently, the district invested in curriculum, technology, and 
staff development to support the implementation of the 
Integrated Math 1 course. Workbooks were purchased for all 
Math 1 students; Math 1 teachers were provided with a 
mounted LCD projector, and Math 1 teachers are provided 
training throughout the school year. 
 
FHS teachers are actively engaged in the process of 
improvement. Despite facing a few glitches with the 
technological shift, staff is focused on aligning assessment data 
in a results-driven learning environment.   
   

Conclusions 

Prompt:  Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
For the most part FHS uses assessments and student-driven 
data in order to drive our curriculum and education.  By looking 
at our data as well as our strengths and weaknesses, we have 
begun the transition to computer-based testing as well as 
updating our classroom to support student achievement. 
 
Programs shifts like the development of the GPS program and 
increased AP offerings resulted from careful data analysis.  The 
staff feels confident that changes to our programs and our 
school are driven by assessment data. 

See above 
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Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
While a generalized understanding of student achievement in 
the classroom drives teacher training and curriculum 
implementation, there is s still a need for a more formalized 
approach to analyzing student data that is not based on a state 
standardized test but rather on what the students are 
producing and doing in the classroom on a daily basis.  
 
Consistent data and a consistent and formal system for analysis 
are critical to developing programs that better support our 
students and prepare them for life after high school. Detailed 
reflection would allow the staff to make student-centered 
decisions about how resources and technology is allocated at 
the school site.   
 
Currently FHS teachers have done an excellent job of using 
informal data to determine when updates to technology are 
needed or when a program needs an infusion of resources or 
training for teachers.  Tracking student understanding of  the 
requirements needed to attend a UC for instance could better 
inform programmatic decisions and initiatives that may help a 
great number of students meet a-g requirements. 

See above 
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WASC Category D. Standards-based Student Learning: Assessment and 

Accountability: 

Strengths and Growth Needs 
 

Review all the findings and supporting evidence regarding the extent to which each criterion is being 

addressed. Then determine and prioritize the strengths and areas of growth for the overall category.  

 

Category D.  Standards-based Student Learning:  Assessment and Accountability:  Areas of Strength 
 

 Excellent AP results 

 Communication of Assessment Results to Parents via PowerSchool and to Staff via Cruncher 

 Continue to have relatively high State and Federal test scores & results are communicated to all 
of the Stakeholders 

 High CAHSEE and ELA EAP pass rate 

 Wide variety of assessments 

 Folsombration--Engineering & Art Festival 

 Recent acquisition of technology to support SBAC 

 Common finals used to modify instruction 

 Professional development regarding learning targets and formative and summative assessments 
(members of all academic departments were present) 

 
 

Category D.  Standards-based Student Learning:  Assessment and Accountability:  Areas of Growth 
 

 Increase technology resources 

 Increased staff development regarding instructional and student-centered technology 

 Train remaining staff on the effective use of learning targets 

 Develop a standardized approach to require students to self-assess and self-reflect 

 Clear articulation between grade levels is needed 

 Increased frequency of Fitnessgram practice tests 

 Continued training regarding effective formative assessment practices 

 Staff development on the implementation of performance task assessments 

 Student practice with cross-curricular performance tasks 

 Develop a consistent process for analyzing common assessment data 
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Category E:  School Culture and Support for Student Personal and Academic 

Growth 

E1.   School Culture and Student Support Criterion 
The school leadership employs a wide range of strategies to encourage family, business, industry, and 

community involvement, especially with the learning/teaching process. 

 

Indicators with Prompts 

Regular Parent Involvement 

Indicator: The school implements strategies and processes for the regular involvement of family, 

business, industry, and the community, including being active partners in the learning/teaching process 

for all programs. The school involves parents of non-English speaking, special needs and online students. 

Prompt: Evaluate the strategies and processes for the regular involvement of the family, business, 

industry, and the community, including being active partners in the learning/teaching process. Comment 

on the effectiveness of involving parents of non-English speaking, special needs and online students. 

Findings Supporting Evidence 
Parents have access to grades through Power School, an online 
student information system, which gives students and parents 
the ability to check student progress at their convenience.  The 
school website and teachers websites are now run through 
Schoolwires.  This program is user friendly and gives students 
and parents the ability to see homework assignments, syllabi, 
project descriptions, and more.   
 
FHS also has an active Parent Teacher Student Association 
which helps support the school financially and puts on events 
like Sober Grad Night.   
 
The FHS Athletic Department is supported by a large and active 
booster club.  Many parents of special needs students are active 
in the Athletic Booster Club in particular. 
 
Parents have the ability to get their student’s schedule and ask 
questions at the beginning of the year during the “Dog Walk”, a 
Freshman kick-off assembly which introduces parents and 
students to Folsom High’s culture and expectations.  Within a 
month of school, Folsom High School puts on a back to school 
night which is well attended.   

School Wires-Teacher/School pages 
 
Power school 
 
Athletic Booster Club 
 
PTSA 
 
Dog Walk/Freshman Information 
Night 
 
Back to School Night 
 
International Night 
 
IEP’s/SST’s/504’s 
 

 

Use of Community Resources 

Indicator: The school uses business, industry, and community resources to support students, such as 

professional services, business partnerships, guest speakers, job fairs, field trips to local employers, and 

evaluation of student projects and classroom presentations. 

Prompt: How effective is the school use of community resources to support students? 
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Findings Supporting Evidence 
Folsom High School is proud of its ability to gain community 
support.  FHS currently has 525 students enrolled in the Global 
Perspective Studies program which partners with local and 
global community members to provide students with global 
learning experiences. GPS regularly has community speakers 
(the mayor, business leaders, educational leaders, and more) 
and has community leaders evaluate the culminating GPS 
student projects.  GPS also maintains a strong relationship with 
California State University Sacramento’s English Language 
Institute, a program that enrolls young adults from around the 
world for the purpose of improving English language skills and 
learning American culture.   
 
FHS hosts regular colleges visit and presentations during the 
weekly PAWS periods. 
 
Project Lead the Way teachers partner with Intel employees to 
mentor students in the area of electronic engineering. The 
science and engineering department hosts an annual Science 
and Engineering Fair and Boat Regatta which enlists the help of 
local math/science leaders in judging the engineering projects.   
 
One of FHS’s largest clubs is Interact, which works closely with 
the Folsom Rotary Club in conducting community service 
projects in the Folsom community.  Folsom Rotary International 
leaders partner with FHS GPS leaders to host an all-day 
Leadership and Ethics Conference for FHS 11th grade students. 
 
The FHS staff also collaborates with Folsom PD, CHP, Folsom 
Fire, Office of Transportation and Safety and Chaplains to put 
on the Every 15 Minutes program and a live DUI trial every 
other year.   
 
On an almost monthly basis, classes and programs take field 
trips to local employers. 

GPS marketing materials 
 
Every 15 minutes program brochure 
 
Club roster, constitutions 
 
Project Lead the Way 
 
Field Trips  
 
College recruiter presentation 
schedule 
 
Intel tutors 
 
 

 

Parent/Community and Student Achievement  

Indicator: The school ensures that the parents and school community understand student achievement 

of the academic standards/schoolwide learner outcomes through the curricular/co-curricular program.  

Prompt: Determine the adequacy and effectiveness of the school’s strategies to ensure that parents and 

school community understand student achievement of the academic standards/schoolwide learner 

outcomes through the curricular/co-curricular program. 

Findings Supporting Evidence 
All classes currently have course expectations which clearly 
state the purpose of the course, grading criteria and course 
weights.  All teachers review this material with students in class 

Course Catalog 
 
Course expectations 
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as well as with parents at back to school night.  This information 
is also available on all teacher websites.  
 
Teachers use the online student information system and 
grading program Powerschool as their gradebook, allowing 
parents to consistently track their child’s progress. Progress 
reports are sent home every four weeks to regularly inform 
parents of academic progress. Many teachers regularly update 
their websites with classwork, homework, PowerPoint notes, 
project descriptions and study guides for tests.   
 
Teachers are accessible for face-to-face meetings with parents. 
When a student is failing a class, teachers call the student’s 
parents to discuss how to best support the student.  At a 
minimum, counselors have yearly meetings with each student 
to review transcripts, and post-secondary goals. 

 
Back to School Night 
 
Parent Phone Calls 
 
Syllabus 
 
Powerschool grade books 
 
Progress reports 
 
Counselor meetings website 
 
Teacher and department websites 
 

   

Additional Online Instruction Prompt: Evaluate the school’s processes to ensure that parents understand 

the expectations for the online instruction in relation to the desired student achievement and to review 

and counsel families for whom the selected online instruction format may not be the best match. 

Findings Supporting Evidence 
Folsom High school has a written online policy that guides 
students, staff, and parents. Every student enrolled in an online 
class must fill out the contract and obtain parent signatures. 
The contract must be reviewed by counselors and approved by 
the school Principal prior to enrollment.  

Written online policy 
 
Course substitution contract with 
administration approval 

  

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
We believe that FHS’s ability to encourage parental and 
community involvement in the teaching/learning process is a 
major strength.  FHS students benefit from strong community 
involvement in our curricular and co-curricular programs such 
as Interact, Bulldogs Reaching Out, athletics, music, theatre, 
athletics, and Global Perspective Studies. 

See above 

  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
Community involvement is particularly important to CLN#1, 
ensuring success for all students, with an emphasis on students 
who plan to meet UC/CSU a-g requirements. The complex task 
of preparing students for a post-secondary education requires 
the support of the entire community. An engaged and informed 
parent community is important to FHS’s goal of increasing the 

See above 
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number of graduates meeting a-g requirements. 
 
It is critical that parents of at-risk students are involved in 
educational decisions and are educated about the variety of 
intervention strategies available at FHS.  
 
Community involvement provides FHS with the financial 
support to maintain a relevant and diverse academic curriculum 
and menu of co-curricular opportunities that meet the interest 
of a diverse student population.  
 
An engaged community many co-curricular activities and helps 
FHS offer students enrichment activities such as the Rotary 
Leadership and Ethics Conference, an event that encourages 
students to develop into responsible self-advocates (CLN#3). 

E2.  School Culture and Student Support Criterion 
The school is a) a safe, clean, and orderly place that nurtures learning and b) has a culture that is 

characterized by trust, professionalism, high expectations for all students, and a focus on continuous 

school improvement. 

 

Indicators with Prompts 

Safe, Clean, and Orderly Environment  

Indicator: The school has existing policies, regulations and uses its resources to ensure a safe, clean, and 

orderly place that nurtures learning, including internet safety. 

Prompt: Comment on the effectiveness of a) the existing policies and use of resources to ensure a safe, 

clean, and orderly place that nurtures learning, and b) all aspects of the school with respect to safety 

regulations including effective operating procedures for internet safety. 

Findings Supporting Evidence 
FHS is a safe, clean, orderly, and nurturing learning 
environment.  FHS and district policies ensure a safe 
environment for students and employees. Policies are 
presented to students through video presentations during the 
first weeks of school, and they have a comprehensive and 
personal copy of school policies in the academic handbook that 
is provided to every student through their school-provided 
planner or PAWSport. 
 
FHS employs three campus-security monitors, a school resource 
officer from the Folsom Police Department, and has an in-house 
emergency call button in every classroom as well as consistent 
emergency training and drill work for all staff.  
 
The cleanliness of the campus is directly related to custodial 
staffing ratios, which have declined despite increased 
enrollment.  Students are encouraged to take pride in their 

Suspension/expulsion rates 
 
Tardy rates/truancy data 
 
Accident/incident reports 
Computer and Internet Use Contract  
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campus through a clean-up policy that asks students to take 
charge of the littering on campus.  This is done  through public 
announcements aired on the daily video bulletin as well as 
whole school announcements. The CSF club assists this effort by 
collecting recyclables and donating the proceeds to our 
Independent Living Skills program.  
 
All students at FHS sign a Computer and Internet Use Policy 
which is kept in student cumulative folders.   
  

High Expectations/Concern for Students  

Indicator: The school demonstrates caring, concern, and high expectations for students in an 

environment that honors individual differences and is conducive to learning. 

Prompt: Evaluate the school’s work to ensure the effectiveness of an atmosphere of caring, concern, and 

high expectations for students in an environment that honors individual differences and is conducive to 

learning. 

Findings Supporting Evidence 
Folsom High School provides all students with safe, engaging, 
and nurturing environments by providing a diverse range of 
clubs, athletics, and co-curricular activities that create niches on 
campus for all students to find their place.  In this way, we are 
able to address the needs of our diverse student body. 
 
FHS athletic teams and particularly our cheer team with their 
Sparkle Squad, include many special education and Independent 
Living Skill students. 
  
The Global Perspective Studies program is an inclusive program 
that helps build an academic environment that fosters respect 
for all cultures and abilities. Guest speakers include adults and 
students from a wide variety of cultures and backgrounds.  
 
Bulldogs Reaching Out is one of the largest clubs on campus, 
with 165 members, and is focused on community service, 
specifically at local elementary and middle schools. BRO students 
regularly educate younger students about the dangers of drugs, 
tobacco, alcohol, and how to best combat bullying. 
 
Folsom High’s Kickoff Mentors Club is comprised of upper 
classmen and starts the week before school with a five hour 
event where incoming 9th grade students are matched with a 
mentor. Mentors continue to meet formally with their mentees 
six additional times during the year.  

Kickoff mentor agendas 
 
Bulldogs Reaching Out 
agendas/activities 
 
List of athletics and clubs 
 
List of co-curricular activities 
 
GPS meeting agendas, enrollment, 
speakers, events, curriculum 
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Atmosphere of Trust, Respect and Professionalism  

Indicator: The school has an atmosphere of trust, respect, and professionalism.  

Prompt: To what degree is there evidence of an atmosphere of trust, respect, and professionalism? 

Findings Supporting Evidence 
The FHS culture is based upon a high degree of trust, respect, 
and professionalism. FHS suspension and discipline rates are 
exceptionally low. Students generally treat each other and the 
staff with respect and operate with integrity.  

School Perception survey data 
 
Discipline records 
 
Healthy Kids survey 

  

Conclusions 

Prompt: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
FHS is a safe, clean, and orderly place that nurtures learning. 
The FHS culture is based upon a high degree of professionalism 
and high expectations for all stakeholders.  Part of this 
professionalism includes allowing our students to have a voice 
on their campus.  The newly reinstated student senate allows 
students to express concerns they have with the campus and its 
policies, as well as to propose solutions.  By listening to our 
student population and considering their needs and concerns, 
Folsom High has been able to build a better community in 
which students feel that they have been listened to.  We are 
also able to provide our students with a myriad of opportunities 
that engage students in the campus, in their education and in 
extracurricular activities. 

See above 

  

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
Criterion E2 directly or indirectly supports all four of the 
identified Critical Learner Needs as student, parent, teacher, 
employee and community member commitment and attitude 
toward Folsom High is critical to our ability to meet the needs 
of all students. 
 
Specifically, a nurturing environment combined with high 
standards is critical to the goal of developing students who take 
initiative, self-advocate, and accept responsibility for their 
learning (CLN#3).  
 
Students who are both challenged and supported are much 
more likely to be academically successful and to meet UC/CSU 
academic requirements (CLN#1). 

See above  
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E3 & E4.   School Culture and Student Support Criteria 
All students receive appropriate support along with an individualized learning plan to help ensure 

academic and college- and career-readiness success. 

Students have access to a system of personal support services, activities, and opportunities at the school 

and within the community. 

 

Indicators with Prompts 

Adequate Personalized Support 

Indicator: The school has available adequate services, including referral services, to support students in 

such areas as health, career, and personal counseling and academic assistance, including an 

individualized learning plan.  

Prompt: Evaluate the availability and the adequacy of services, including referral services, to support 

students in such areas as health, career, and personal counseling and academic assistance, including an 

individualized learning plan. 

Findings Supporting Evidence 
The career component in Driver Ed helps students consider 
their post-secondary option and evaluate possible career 
pathways. Project Lead the Way courses help science/physics 
students consider engineering options. CTE courses offer 
students a wide variety of hands-on training that directly 
applies to real world experiences and options.  
 
Peer tutors and Intel volunteer tutors help provide students 
with academic assistance.  
 
Both APEX and online programs allow students to recover 
credits while enrolled at FHS. An additional, after-school, Math 
1 credit recovery class is also offered to students who failed the 
fall semester.  
 
Academic interventions aim to quickly identify at-risk students. 
Counselors run lists of students who have multiple D’s and F’s 
and talk to these students on a one-on-one basis. This process is 
time sensitive and seniors, who may be at risk of not 
graduating, are prioritized.  
 
Summer school is offered every year for those who need to 
recover credits or students with excessive truancies. Summer 
school also allows high achieving students to accelerate in order 
to create room for more electives.  
 
FHS staffs a full time psychologist who primarily supports 
special education teachers, conducts individualized testing, and 
meets with students in crisis. FHS also staffs a part-time 
Marriage and Family Therapist who meets with students who 

Career component in Drivers Ed, all 
CTE classes, and PLTW courses 
 
Peer Tutors 
 
Intel tutors 
 
Academic intervention course 
description/syllabus 
 
Get Focused, Stay Focused Curriculum 
 
Summer School 
 
Electives Expanded 
 
PAWS  
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need social and emotional support. 
 
FHS offers one period of scheduled academic intervention for 
general education students. The course is co-taught by two 
general education teachers, one with ELD experience and one 
Social Science/English teacher. 
 
Beginning in the 2015-2016 school year, FHS is partnering with 
Folsom Lake Community College to offer a one semester course 
titled Get Focused, Stay Focused. The course will target 9th 
grade students who are determined to be at-risk based on their 
middle school grades. The curriculum introduces students to a 
wide variety of college and career options including the 
development of an in depth education plan that guides 
students through high school, post-secondary education, 
and/or training. 
 
As previously mentioned, all FHS students are enrolled in a bi-
weekly, academic intervention and advisory period (PAWS). 
Students attend their 60 minute PAWS class every Wednesday 
and Thursday. 
   

Additional Online Instruction Prompts: Comment on the availability and adequacy of the academic 

counseling, college preparation support, personal counseling, and health services provided for the 

students involved in online instruction.  

Findings Supporting Evidence 
Students involved in online instruction remain full-time 
students on campus and have equal access to all educational 
resources. 

 

 

Direct Connections 

Indicator: The school demonstrates direct connections between academic standards, college- and 

career-readiness standards, and schoolwide learner outcomes, and the allocation of resources to 

student support services, such as counseling/advisory services, articulation services, and psychological 

and health services, or referral services. 

Prompt: Evaluate the ways that there are direct connections between academic standards, college- and 

career-readiness standards, and schoolwide learner outcomes and the allocation of resources to student 

support services, such as counseling/advisory services, articulation services, and psychological and health 

services, or referral services. 

Findings Supporting Evidence 
Support staff makes clear connections between standards and 
desired student outcomes, though they struggle to provide 
optimal student support because of budgetary constraints. 
Support staff has more-than-adequate training and expertise, a 
strong empathy for students, and outstanding support from 
administration, teachers, parents and the community; however, 

3.6 counselors 
 
3 VP’s  
 
1 school psychologist  
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the allocation of resources to the Counseling Department does 
not afford sufficient time for one-on-one student counseling 
since each counselor is assigned more than 600 students. 
 
Similarly, the school nurse and health clerk are well-trained 
experts, but funding shortages limit their ability to meet the 
health needs of a large student body; the nurse is present only 
three days a week and there are some hours when neither a 
nurse nor a health clerk are present.  
 
Budget allowing, support staff is hired and assigned for the 
purpose of supporting student achievement of academic 
standards, college and career readiness standards, and SLOs. 

17 Instructional Aids 
 
1 Nurse 
 
1 School Resource Officer 
 
Boosters, Band, Theater, Music,  
 
3 campus security specialists 
 

 

Strategies Used for Student Growth/Development 

Indicator: Strategies are used by the school leadership and staff to develop personalized approaches to 

learning and alternative instructional options which allow access to and progress in the rigorous 

standards-based curriculum. Examples of strategies include: level of teacher involvement with all 

students, a curriculum that promotes inclusion, processes for regular review of student and schoolwide 

profiles, and processes and procedures for interventions that address retention and redirection. 

Prompt: Evaluate the effectiveness of the types of strategies used by the school leadership and staff to 

develop personalized approaches to learning and alternative instructional options which allow access to 

and progress in the rigorous standards-based curriculum. 

Findings Supporting Evidence 
Folsom high teachers employ a wide variety of instructional 
strategies for the purpose of meeting the needs of a diverse 
population of learners; strategies include consistent 
opportunities for academic discourse including debates, 
Socratic seminars, class discussions, group presentations, 
speeches, small group discussions, improvisations, dramatic re-
enactments, reciprocal teaching, literary circles, etc. Many 
departments now use Google’s educational tools for a wide 
variety of purposes including presentation, portfolios, peer 
editing, collaboration, and to support project based learning. 
Our science, Fine Arts, PE, and CTE courses in particular present 
students with experiential learning opportunities.  
 
Students are offered a variety of field trips including college 
visits, a high sierra hike to Wright’s Lake, musical performances, 
heath class visits to Mercy Hospital, a Globe Theatre sponsored 
Shakespeare performance at UC Davis’s Mondavi Center, the 
Project Lead the Way conference, FHS student government 
retreat at Camp Winthers, GPS trip to CSUS English Language 
Institute, the Lenaea Theatre Festival and more.  
 
Co-curricular activities such as Folsombration, Arts in Action, 

Student work 
 
Classroom observations 
 
Projects 
 
List of co-curricular activities 
 
Field trip forms 
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the boat regatta, solar car races, GPS cultural fair, and other 
events present students with a wide variety of opportunities to 
apply their learning.  
 

Instruction Prompt: Provide evidence that the processes and strategies are effective for incoming 

students with regard to orientation or induction and the ongoing monitoring and support of the students 

to ensure all have a full opportunity for academic success.  

Findings Supporting Evidence 
Incoming 9th grade students are formally exposed to the school 
at our Freshman Orientation Night where families have the 
opportunity to hear a brief presentation from Mrs. Allaman and 
then gather information from 28 programs on campus.  
 
The following month, the FHS counseling office hosts a 
counseling information night for incoming 9th grade students. 
Topics covered that evening include transition plans for 
mathematics and science, introduction to the honors program, 
the importance of a four year plan, UC/CSU a-g requirements, 
introduction to the AP program, tutoring programs, and how to 
access academic interventions. 
 
In August, incoming 9th grade students attend the “Dog Walk,” 
an event during which students may acquire their PE uniform, 
student, ID, and complete other tasks. Following the “Dog 
Walk,” the same students attend our kickoff mentor event 
where they are paired with an upper-class mentor for the year 
and they engage in teambuilding activities. Ninth grade 
students meet with their mentors a total of seven times over 
the course of the year.  
 
Each spring, Melinda Malaspino, GPS coordinator, and two GPS 
students visit two local middle schools to give prospective 
students an overview of the program.  
 
The PAWS advisory periods ensure that 9th grade students have 
consistent contact with an advisor.  

Kick off mentor agenda 
 
9th grade information night agenda 
and presentation 
 
Counseling information night 
 
GPS presentation to middle school 
 
PAWS schedule 

  

Support Services and Learning 

Indicator: The school leadership and staff ensure that the support services and related activities have a 

direct relationship to student involvement in learning, e.g., within and outside the classroom, for all 

students, including the EL, GATE, special education, and other programs. 

Prompt: Evaluate the extent to which the school leadership and staff ensure that the support services 

and related activities have a direct relationship to student involvement in learning, e.g., within and 

outside the classroom. Evaluate the processes that are used to identify under-performing or struggling 

students and the interventions to address these identified student learning needs. 
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Findings Supporting Evidence 
All students receive two progress reports prior to receiving their 
semester grades; students and parents also have the ability to 
continually monitor grades through Powerschool.   
 
At-risk students are identified upon enrollment and scheduled 
strategically. The progress of at-risk students is monitored by all 
counselors but a more acute group is monitored and counseled 
by our part-time counselor, Mike Adorjan.  
 
Students who are not successful academically are provided 
opportunities for tutoring and/or scheduled into our first period 
academic intervention class for additional support. A few EL 
students are scheduled into the intervention class with our EL 
specialist, Jill Siebert. Approximately 28 of our lowest 
performing EL students are also scheduled with Ms. Siebert as 
their PAWS teacher. During PAWS, Ms. Siebert focuses on 
homework assistance, academic counseling and skill building. 
 
Students who continue to struggle are placed on an RTI 
intervention plan following an RTI team meeting. Students not 
responding to the RTI intervention are referred to a Student 
Support Team meeting and possible referral for testing for 
special education qualifications.  

Teacher Recommendations 
 
Graduation rates 
 
Online Access: grades, attendance 
 
Parent Teacher conferences 
 
D/F lists 
 
Academic Intervention class 
 
Get Focused, Stay Focused curriculum 
 
Sample RTI plans 

 

Equal Access to Curriculum and Support  

Indicator: All students have access to a challenging, relevant, and coherent curriculum. Schools regularly 

examine the demographics and distribution of students throughout the class offerings (e.g., master class 

schedule and class enrollments) and the types of alternative schedules available for repeat or 

accelerated classes (e.g., summer, class periods beyond the traditional school day). 

Prompt: What have you learned about the accessibility of a challenging, relevant, and coherent 

curriculum? What have you learned from examining the demographics and distribution of students 

throughout the class offerings (e.g., master class schedule and class enrollments)? Evaluate the impact of 

the types of alternative schedules available for repeat or accelerated classes (e.g., summer, class periods 

beyond the traditional school day) on student achievement. 

Findings Supporting Evidence 
FHS provides all students with a diverse, relevant, and rigorous 
curriculum. For example, FHS offers a variety of AP, Honors, and 
GPS programs that enhances the student learning experience. 
Students are made aware of these programs through classroom 
visits, freshman orientation, parent meetings, and the school 
website.  
 
Some impacted programs, like Advanced Placement courses, 
require students to take prerequisite courses and maintain a 
minimum GPA in order to qualify for admission. In a few highly 

Course Catalog 
 
GPS brochure 
 
Freshman mentors 
 
School website 
 
Master schedule 
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impacted areas, teachers rank students academically in order to 
determine qualification for future courses.  However, or 
enrollment and interesting in AP is fairly high and seems as if 
expressed interest increases each year. 
 
Students have also shown their scheduling preferences by the 
increased interest in GPS each year, as well as the desire for 
more zero period courses.  Last year a small cadre of students 
even circulated a petition to add a higher level math class to the 
zero period time slot.  This interest in the scheduling of FHS 
classes shows us the care and commitment to Folsom our 
students have.  After reviewing the petition and the master 
schedule, the students were rewarded with the addition of the 
class they were seeking. 
 
Students who need to repeat courses are offered summer 
courses, online courses, and occasionally an after-school (7th 
period) course. Students who wish to accelerate are allowed to 
challenge a course, attend community college, take online 
classes in the areas of health, social science or PE, or attend 
summer school. Zero period courses are available in order to 
meet the needs of students wishing to accelerate, recover 
credits, or for students with impacted schedules, such as Jazz 
band students. 
 

Summer school 
 

Co-Curricular Activities 

Indicator: School leadership and staff link curricular and co-curricular activities to the academic 

standards, the college- and career-readiness standards, and the schoolwide learner outcomes. 

Prompt: Evaluate the extent of the availability and link of curricular and co-curricular activities for all 

students to the academic standards, the college- and career-readiness standards, and the schoolwide 

learner outcomes. How effective are these efforts? 

Findings Supporting Evidence 
Co-curricular activities are important to the community and to 
student achievement because they provide relevant activities 
and opportunities to apply academic learning as well as 
opportunities for continued social development. 
 
CTE courses provide students with a variety of co-curricular 
activities, including catering community and school events, FHA 
HERO competitions, the boat regatta, Folsombration.   
 
VAPA puts on the two day PAWS event Arts in Action and many 
more events throughout the year. 
 
The GPS program offers a wide variety of co-curricular activities 
and experiences for students of all levels.  
 

List of clubs (online) 
 
Club constitutions 
 
Field trips 
 
Student activities calendar 
 
GPS calendar/program 
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The drama department hosts two productions each year that 
include not only students from the drama department but also 
include music students, choir students, and students who are 
simply members of our drama club. 
 
The FHS music department holds a wide variety of 
performances and competitions including the Folsom Jazz 
festival, marching band festival, Holiday Festival of the Arts, 
CSUS Jazz Festival, Disneyland Fall Tour, Veterans Day Parade, 
Del Oro Marching Band Spectacular, Monterey Jazz Festival, El 
Cerrito High Jazz Festival, Woodcreek High Jazz Festival, 
Columbia Vocal Jazz Festival, Next Generation Jazz Festival, 
Reno Jazz Festival, and more. 
 
Visual arts students participate in the Holiday Festival of the 
Arts, Folsombration, Arts in Action, and the PTSA Art Reflection 
contest. The art produced by Folsom visual art students is also 
displayed in a wide variety of venues.  
 
Students in our Academic Decathlon class compete in regular 
scrimmages and in the county competition. We also have active 
Mathletes, Science Bowl and History Day groups who compete 
each year in the county competition. 
 
Finally, FHS offers student a wide variety of clubs on campus.  
Many of these clubs have an element of service and community 
giving as part of their constitution.  Students are able to better 
connect with the Folsom community while at the same time 
continuing to demonstrate the SLOs PRIDE in both academic 
and co-curricular activities.  
 
All of the above mentioned programs are designed to augment 
the academic standards as well as teach social skills including 
those that will benefit students in their college or career 
choices. 
 

Student Involvement in Curricular/Co-Curricular Activities 

Indicator: The school has an effective process for regularly evaluating the level of student involvement 

in curricular/co-curricular activities and student use of support services. 

Prompt: Evaluate the effectiveness of the school process for regularly evaluating the level of student 

involvement in curricular/co-curricular activities and student use of support services. 

Findings Supporting Evidence 
Student involvement is evaluated through class enrollment in 
classes that support co-curricular activities; for example, 
student government and culinary courses. Additionally, student 
engagement is measured through volunteer activities and the 
number of hours that they dedicate to various clubs. 

Club rosters and Club Rush 
 
Number of club charters 
 
Field trip logs 
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Student Perceptions 

Indicator:  The school is aware of the student view of student support services through such approaches 

as interviewing and dialoguing with student representatives of the school population. 

Prompt:  Comment on the student view about the effectiveness of student support services after 

interviewing and dialoguing with student representatives of the school population. 

Findings Supporting Evidence 
FHS hosts a Student Advisory Board, a forum in which student 
representatives selected from PAWS classes share questions 
and concerns with administration.  SAB meeting are led by 
students on a monthly basis and topics are captured in the 
minutes.  Though the SAB and student senate meetings this 
year have expressed a desire for more counseling services they 
are pretty happy with the other services on campus. 
 

SAB meeting agenda/minutes 

Conclusions 

Prompt:  Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
All FHS students have access to a rigorous curriculum that 
directly connects Student Learning Outcomes and career and 
college readiness standards. FHS uses resources efficiently but 
could use additional counseling support to better identify and 
intervene on behalf of at-risk students. Currently, the high-
achieving, college-bound students receive the majority of the 
counseling services the school has to offer because they are 
student who tend to advocate more for their own education.  
With limited access to counseling because of the high ratio of 
students to counselors, these students who ask for help are 
currently receiving the highest number of contact minutes with 
counseling staff. 
 
The wide variety of extra and co-curricular activities combined 
with a rigorous academic program at FHS make FHS one of the 
top high schools in the nation as recognized by Newsweek 
magazine. This wide variety also allows students with varied 
interests to feel included and not on the fringes of FHS culture. 

See above 

  

Prompt:  Comment on the degree to which this criterion impacts the school’s ability to address one or 

more of the identified critical learner needs. 

Findings Supporting Evidence 
Students have access to a system of personal support services, 
activities, and opportunities at the school and within the 
community. 
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Sufficient support staff and services are critical to meeting the 
needs of UC a-g requirements and at-risk students as described 
in CLN#1. The FHS community holds a deep-seated belief that 
extra and co-curricular experiences are critical to creating a rich 
high school experience. 
 
Our co-curricular and extra-curricular activities at FHS continue 
to be a pillar in our effort to develop graduates who are 
motivated, responsible, self-advocating, and global citizens as 
described in CLN#3.  
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WASC Category E. School Culture and Support for Student Personal and 

Academic Growth: 

Strengths and Growth Needs 
 

Review all the findings and supporting evidence regarding the extent to which each criterion is being 

addressed. Then determine and prioritize the strengths and areas of growth for the overall category.  

 

Category E.  School Culture and Support for Student Personal and Academic Growth:   
Areas of Strength 
 

 PAWS 

 Teacher availability 

 Student Advisory Board 

 Intel and peer tutors 

 Student government 

 Folsombration 

 SMUD boat regatta 

 Psychology helping independent living students 

 GPS special projects 

 Counselors and school psychologists 

 Honors and AP classes 

 Intel PC Pals 

 Strong PTSA, Music Booster and Athletic Booster 
 
 

Category E.  School Culture and Support for Student Personal and Academic Growth:   
Areas of Growth 
 

 Reduce the student to counselor ratio 

 Increase the number of PLTW engineering sections offered 

 Increase the number of students completing the A--G UC requirements  

 Provide college and career counseling technician – a position that was cut during the recession 

 Increased social and emotional counseling 

 Need more remedial options for Summer School 

 Technology need for more and updated computers for teacher and student use 

 Need for more counselors for specialized planning (4 year plans, college plans, etc…) 

 Limited Learning Resource Center 

 Increase the number of zero period course offerings 

 Increase articulations with colleges 
 

 Campus clubs 

 Arts in Action 

 Mr. Folsom High 

 Musical/plays 

 Kickoff mentors 

 Strong athletics 

 Bulldogs Reaching Out 

 Interact club 

 Key club 

 FHA 

 Band 
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Chapter 5: Action Plans 

Goal 1:   Improve teacher and student use of technology in order to support student achievement of CCSS and NGSS standards in 
all disciplines. 
Rationale/Critical Need: Numerous departments currently do not have integrated systems and are therefore not using technology in the ways to help 

student learning. In order to create a dynamic classroom in which students are achieving the CCSS and NGSSs appropriate 
training and technological equipment is needed for both students and staff. 
 

Supporting Data: Perception data survey results and signup sheets for Chromebooks show that teachers and students are interested in increases 
use of technology in the classroom.  
 

Growth Targets: - Adequate number of computer carts for all students  
- Staff confidence on all technology systems and software offered on campus 
- Student work samples that show the use of various technologies 

 
SLOs Addressed: Productivity, Integrity, Responsibility  

 
Impact on student learning of academic standards and SLOs:  
Increased student and instructional use of technology will improve student literacy, global communication skills, equity and access to information. 
 
Monitor Progress Tools:  

 Administration will monitor the progress of teachers and 
students in the classroom in order to ensure that the new 
technology is effectively being implemented in the classroom 
and having a positive impact on learning.  

 Data from Smarter Balanced 

 Review chrome book check-out sheets 

 Review of attendance at professional development 

 Survey information from professional development  

 Success and proficiency with Chromebook manipulation will be 
determined by the SBAC or CAASP 

Report Progress:  
The technology committee will semi-annually monitor the progress of how staff is 
utilizing new technology resources and report back survey results to the staff and 
district liaison.  The site technology committee will adjust the action plan and the 
needs of the school accordingly. The committee will decide if current training 
sessions in place are sufficiently working. Surveys for students and staff will help 
to determine if technology needs are being addressed.  Report progress from 
District liaison to Site committee and Division leaders. 
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Tasks Responsible Person(s) 
involved 

Professional 
development/resources 

Means to assess 
improvement 

Timeline Reporting 

Departments will 
evaluate curriculum to 
determine how the 
integration of 
technology will 
enhance student 
outcomes. 

Division leaders 
 

Structured collaboration 
time. 
 
Professional development 
on departmental “lesson 
study.” 
 

Evidence of student 
work 
 
Department lesson 
study. 
 
Student academic 
achievement 

Oct. 1
st

 2015 – 
complete  department 
analysis 
 
 

Teachers report to 
division leaders. 
 

Departments will 
develop a report that 
identifies existing and 
available technology to 
aid the achievement of 
task 1.  

Division Leaders District Educational 
Technology and Information 
Systems department 
 
Research 
 
School site visits 
 
Conferences 

Review departmental 
reports 

January 2016 Site Technology 
Committee 

Establish a site 
technology advisory 
committee 

Technology advisory 
committee leader and 
volunteers 
 
District technology 
advisory committee rep 

The core group of reps in 
the technology committee 
needs to be trained on new 
technology (such as 
Illuminate) 

Staff survey regarding 
training and available 
technology 
 
 

Oct. 2015 – Tech 
committee is formed 
and meets 
 
Monthly meeting on an 
ongoing basis 
  

Committee reports to 
division leaders 

Site Technology 
Advisory Committee 
creates a plan for 
technology acquisition 
and designates one 
member as a measure 
G liaison  

Site technology 
advisory committee 

Meetings with district 
personnel regarding 
recommended equipment 
and the development of the 
district technology plan 
 
Ongoing research regarding 
available technology  
 
Resources: 

Staff survey March – 2015  Principal and division 
leaders 
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Measure G planning  

Staff technology survey Technology committee 
leader volunteers 

Informal training on Google 
Forms or Survey Monkey 
for technology committee 
members in order to create 
the survey 

Survey results May 2016 – survey and 
gather results 

Results reported to 
division leaders to take 
to their departments, 
PTSA and site council 

Develop partnerships 
with local businesses 

Admin team 
 
Site technology 
advisory committee 

N/A for partnership 
development 

Technology advisory 
committee 
membership and 
minutes 
 

Jan. 2016 – identified 
local business reps will 
begin meeting with the 
tech committee  

Division leaders and 
then to departments  
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Goal 2:  Develop and implement a plan to increase the number of students who meet the CSU/UC a-g admission requirements 
(college readiness) upon graduation. 

Rationale/Critical Need: After looking at our data, it became clear that we need to work on our students who are qualified for UC a-g at 
graduation.  Our number of parents with advanced degrees is high yet our a-g completion rate is relatively low.  In 
order to increase our student’s options and readiness for life beyond high school, we are making our a-g 
completion rate a priority. 
 

Supporting Data: 
The number of a-g ready students is up to 20% lower than comparable schools in the Sacramento area.  However, 
FHS students in college perform well when compared to peers 
(http://asd.calstate.edu/performance/apr/1213/county34.shtml). This suggests that students would be successful 
in college if we could qualify more to attend a four year.  
 

Growth Targets: 3% annual increase, over the next six years, in students graduating with a-g requirements met. 
 

SLOs Addressed: Productivity, Responsibility, Diligence, Excellence 
 

Impact on student learning of academic standards and SLOs: 
Direct impact on student learning as a result of students taking more classes, allowing them to become a-g compliant and allowing them more 
options for post-secondary education. 
 
Monitor Progress Tools: 

 Graduation data 

 Student meetings 

 Registration records from counseling 

Report Progress: 
Data collected by counseling through the registration process will be 
reported back to the staff and division leaders.  The master schedule will 
reflect increases – or decreases – in UC a-g course enrollment and course 
offerings.  
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Tasks Responsible Person(s) 
involved 

Professional 
development/resources 

Means to assess 
improvement 

Timeline Reporting 

Increase the number of 
current and new 
courses that are a-g 
compliant. 

Division Leaders 
Administration 
Counseling Staff 

Teachers trained for new 
classes. 
 
Professional development 
Resources to work on and 
submit new courses. 
 
Sample schedules from 
other schools. 
 

A-G completion rates 
of subgroups and 
specific program 
participants 
 
Number of a-g 
courses offered  
 
Enrollment in a-g 
courses 
 
Community 
perception survey 
data 

May 2016 – review 
new course offerings 
and proposals 
 
 

Report to counseling 
and whole staff via 
division leaders 
meetings 

Provide professional 
development for 
teachers in the areas of 
formative and 
summative 
assessments to support 
successful student 
completion of a-g 
courses. 

Administration; 
Division Leaders; 
teachers 

Assessment Training 
Institute materials and 
conferences 

A-F grade data 
A-G completion rates 
Transfer records 

Train core group of 
teachers by July 2016 
 
Teachers begin training 
staff in the Fall of 2016 

Progress reported to 
division leaders and 
staff. 

Develop an a-g 
education and 
promotion plan for the 
FHS community 

Counselors; Teachers; 
Administration 

Updated Posters, Pawsport, 
website etc. with consistent 
language. 
 
Professional development 
at dedicated staff meeting 
to ensure expert level 
among staff members. 
 
SIS/website upgrade to 
include access to student’s 
current a-g status online 
(for parents and students).  

New posters, 
Pawsport and 
website. 
 
Staff meetings and 
survey to gauge a-g 
understanding. 
 
Increased access to 
information. 
 
Parent/student survey 
about a-g 

Jan. 2016 – posters and 
website update 
 
Post and promote a-g 
educational video to 
web by January 1

st
 

2016 
 
Fall 2015 – staff 
meeting on a-g 
information with 
follow-up Feb 2016 for 
staff submitting 

Published results and 
changes/information to 
website. 
 
Report survey results 
to division leaders and 
then to whole staff. 
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Investigate adding tracking 
for grad process for 
secondary options. 
 

requirements courses on  
 
May 2016/ongoing; 
parent/student survey  
 

Guide students in the 
development of a four-
year plan that includes 
a-g completion. 

Counselors; teachers; 
parents 

Same as above 
 
Increased counseling 
resources 

a-g completion rates June 2016 Published results and 
changes/information to 
website. 
 
Report survey results 
to division leaders and 
then to whole staff. 
 

Develop and/or expand 
opportunities outside 
the normal school day 
for credit recovery in a-
g courses. 
 

Administration; 
Counselors 
 
 

Research regarding 
available programs. 
 
Funding options for 0 and 
7

th
 period credit recovery 

options. 
 

Master schedule. 
 
A-G completion rates. 

Present research to 
staff by January 1, 2016 
 
Implementation prior 
to fall 2016  

Opportunities reported 
to parents, students, 
and staff 

Create an 
administrative review 
process for students 
requesting open or TA 
periods. 
 

Administrators; 
counselors 

Administrative and 
counseling  time to 
conference with students 
and parents of students 
requesting an open period 
 

Growth of master 
schedule 
 
A-F completion rates 
 

Review process in place 
before the start of the 
fall 2015 semester 

Results shared with 
division leaders 
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Goal 3:  Develop a comprehensive intervention and support plan in order to increase academic achievement and better prepare 
at-risk students (academic, social, and behavior) for career and college. 
Rationale/Critical Need: We need to implement a systematic and clearly delineated intervention process in order to ensure academic 

success for ALL students. 
 

Supporting Data: A significant number of students fail and are forced to repeat classes. Additionally, the school refers a significant 
number of students to alternate education due to academic failure rates. This data does not impact our “cohort 
graduation rates” but does impact the school’s enrollment. Furthermore, electives and special programs are 
significantly impacted by student failure rates in core classes. This data indicates the need for more targeted 
interventions. 
 

Growth Targets: Decrease number of students who are repeating core classes by 5% annually over the next six years. Increase the 
number of students scoring proficient on state tests by 3% annually on state test over the next six years; decrease 
the percentage of students transferring to alternative education sites by 5% annually over the next six years as a 
result of academic or credit deficiency;  raise % of students who continue their education to postsecondary 
educational facilities.  
 

SLOs Addressed: Productivity 
Responsibility 
Integrity 
Diligence 
Excellence 

Monitor Progress Tools: 

 Graduation data 

 A-F grade data 

 Common assessment data 

 Transfer records 

Report Progress: 
Data collected by counselors, admin, and intervention teacher will be 
shared regularly at division leader meetings and staff meetings.   
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Tasks Responsible Person(s) 
involved 

Professional 
development/resources 

Means to assess 
improvement 

Timeline Reporting 

Implement a research 
based, structured 
collaboration model in 
order to ensure 
consistent analysis of 
student data and to 
provide timely 
intervention. 

Administrators; 
Division Leaders 

Research; 
Site visits 

Analysis of LCAP 
subgroups 
performance data 

July 2016 SPSA;  
WASC;  
Parent groups 

Designate and meet 
regularly with a formal 
intervention team 

VP, intervention 
counselor, gen ed 
teacher, special 
education teacher 

Targeted intervention 
books, RTI materials, 
collaboration time 

A-F data; transfer 
records 

Spring semester 2015 Report the formation 
of the team to division 
leaders and staff ASAP 

Review and/or develop 
a clearly delineated and 
systematic intervention 
process 

Intervention team 
(TBD) 

RTI materials; district 
intervention specialists  

A-F data; transfer 
records 

By Nov 1
st

 2015 Monthly reports at 
staff and division 
leader meetings 

Each academic 
department develops 
and publishes a 
departmental 
intervention plan 

Teaching staff PD regarding quality Tier 1 
RTI interventions 

A-F data, class 
observation 

By January 1
st

 2015 Reporting to at division 
leader meeting, staff 
meetings,  

Establish an 
“attendance review and 
intervention team” to 
review best practices 
and to intervene with  

 Attendance Clerk; 
Administrator; SRO; 
health clerk; TBD 

District attendance review 
specialist 

Attendance data; 
academic A-F data  

By September 1
st

 2015 
 

Monthly reporting to 
division leaders 

Develop, refine, and 
promote student 
recognition programs, 
including the academic 
honor roll. 

Admin, counselors, 
teachers  

Academic data reports; 
teacher recommendations; 
collaboration/meeting time 
 
 

Academic A-F data By September 1
st

 2015 Report from Registrar 
each semester; 
counseling Dept to 
submit to Folsom 
Telegraph; Admin to 
report online 
 

Increase College and 
Career counseling 

Counseling/parent 
volunteers 

Additional counseling 
support (requested); parent 

Student/counselor 
contacts; student 

Begin recruiting parent 
volunteers in spring 

Counseling office 
reports college and 
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contacts with an 
emphasis on 10

th
 grade 

students. 

volunteers perception data; post-
secondary enrollment 
data 

semester 2015; to 
begin in fall semester 
2015 

career counseling 
contacts. 

Investigate the need for 
and possible effects of 
adopting an AVID 
program at FHS 

Admin 
Intervention Team 

AVID materials/websites; 
Get Focused, Stay Focused 

Measure reports on 
academic grades / 
suspensions / 
attendance on AVID 
students 

Review by fall semester 
2015 

Admin and 
Intervention Team 
report to division 
leaders and staff 

 

 


